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KISR Goals

Promoting scientific and applied 
research, particularly in matters 
related to industry, natural 
and food resources and other 
primary constituents of national 
economy, in an endeavor to 
serve the goals of economic, 
technological and scientific 
development, and to advise the 
government on scientific matters 
and on scientific policy issues.
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Views expressed by the author of 
any article in the dyslexia magazine 
are their own and do not necessarily 
represent those of the Kuwait Dyslexia 
Association.
The KDA does not endorse books, 
institutions, methods or anymaterial 
advertised in this magazine.

The content of this magazine is 
copyright@ Kuwait Dyslexia 
Association 2007.
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Teachers usually take summer holiday as source of relaxation and
recreation. KDA, on the other hand took the opportunity of the 
summer vacation to prepare for the third phase of its project” 
Dyslexia Friendly Schools”-DFS. After the screening phase carried 
out at DFS, and whole class intervention as a second phase, we are 
committed to extend to the third phase of intervention “ dyslexia 
diagnosis” for children screened as children at risk to stand upon 
their strengths and weaknesses and help build an Individual 
Educational Plan –IEP to help these students overcome the learning 
difficulties they meet which comes as a fourth phase.
I’m particularly happy to declare our partnership with the Ministry 
of Education in its new project “future schools” which are added as 
Dyslexia Friendly schools. We have covered vast steps in preparing 
these schools for the project as we have screened children at the 
four kindergartens providing “AlFadhl Ibn AlAbbas & Shekhan 
AlFarsi schools” for dyslexia, analyzed date and provided these 
school with supportive date of children at risk and a clear plan 
of intervention. We also prepared teachers of both schools of 
strategies of intervention to help these particular children in 
addition to the whole school. This partnership with MOE continues 
with all Future Schools in the future.
KDA invested this vacation in attracting specialist of assessment to 
diagnose dyslexia in its headquarter and establishing a treatment
department and preparing capacity to work in the field of 
intervention. It’s worth to mention here that Dr. Oueini and 
Katia Hazzouri exerted great efforts in these fields. They helped 
in carrying out assessment to many children during a period of a 
month and train our capacity to their intervention program “My 
first letters” .
KDA is also cooperating with Mr. Pantellis to produce a package of 
computer programs to help children with dyslexia, slow learners 
and children with learning difficulties. These programs are of great 
help to the teachers and parents as they help children improve their 
literacy skiils, cognitive and organizational skills. What is special in 
these programs is that they are open ended. In other words, the 
parents and teachers will be able to add to the database of these 
programs to help their children with their own areas of difficulty.

 
Mohammed Al-Qatami
Chairman of KDA
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Challenges of Assessing Dyslexia in the Arab World

August 2007: Dr. Ahmed Oueini, Associate professor, Faculty of Education and Social Science, American University 
–Beirut delivered the monthly lecture at KDA headquarters in Omariya. He started his lecture with a quiz to stand 
upon attendee’s awareness of the problem of dyslexia and its assessment And he came to the conclusion that most 
people are aware of the problem and in great need for more details about the process of assessment, types of tests 
required and their validity and stability.

Dr. Oueini spoke briefly about the different types of tests a psychoeducational test requires. “ Such tests help us 
identify not only dyslexia, but other types of learning disabilities as well because symptoms of dyslexia overlap and 
may be confused

with other disorders such as slow learning , delayed learning ,ocular motor problems and hearing impairment. He 
then proceeded through the challenges that meet assessing dyslexia in the West and the Arab world. Challenges in 
the Arab world include lack of standardized tests ( intellectual as well as achievement tests) and characteristics of 
dyslexia in the Arabic language . This is mainly because we lack research in this field, attainment expectations, unlike 
English, there are no studies that show the number of words a child should read in Arabic according to a certain age, 
in addition to language

problems that result from local dialects, interference with English language and poorly developed bilingual 
programs. 

He ended his lecture by presenting the profile of a dyslexic child and explaining the factors that make a psycho 
educational assessor determine whether a certain child is dyslexic or not.
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“ My first letters” Program
July 2007: Academic researches have come to the result that the best method for 
teaching literacy skills to children with learning disabilities, particularly dyslexics 
is a structured program of phonics based on the multisensory method. It has also 
proved that phonological awareness is a key factor in removing the barriers to language 
acquisition. Educators and researchers fortunately designed some resources to help children 
with dyslexia and learning disabilities adapting multisensory method and synthetic phonics. 
Does the Arab world, on the other hand, have these type of resources?
Although dyslexia research started in KDA since 1999, their first concern was creating a tool to help 
identify children with dyslexia. In 2007, KDA started to direct its attention to treatment. “My first letters” 
program designed by a Lebanese tutor in collaboration with KDA, is the first program in Arabic designed to meet the 
needs of dyslexics, slow learners and children with learning disabilities to overcome their difficulties and learn successfully 
like their peers in the classroom. The program also aims at supporting teachers, parents, educators and speech therapists in 
teaching Arabic Language all over the Arab world.
The programs adopt Orton Gillingham concepts which represent the basics of many Phonic programs in English Language 
and many other researches in teaching Arabic Language. Materials of the program include a student’s book, alphabet chart, 
short and long vowels chart, colored plastic letters, feely letters and a teacher’s book.
One of the advantages of the program is the explicit phonics teaching, as phonics are introduced to the child gradually from 
the most common words to the least used. It also follows structured criteria based on multisensory technique with many 
exercises that address visual, auditory, kinetic and tactile senses. “My first letters” is a cumulative program; each lesson is 
built on the previous ones so the vocabulary is always repeated for mastery and easy recall.  Step by step instructions in the 
teacher’s book provided, makes it useful for the parent, teacher or even any adult to be able to help their child.
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LEXICON, the First Dyslexia Treatment Program in Arabic Language 

LEXICON is open ended educational software which basically helps primary and nursery school teachers support 
their students in acquiring literacy skills. The tool is especially helpful with reading and comprehension skills as it 
encourages and facilitates oral work, provides lots of opportunities to comprehension, spelling and reading activities. 
It contributes a lot to the development of some other basic skills as well, such as searching, identification, matching 
and sorting text patterns. It also helps with consolidation of concepts. Young kids enjoy working on the computer and 
get excited with the multisensory environment provided

The software is based on the long teaching experience of teachers of the nursery and first grades of primary school and 
includes a great number of teaching activities (more than 300). The content of the software is a database of concepts 
kept as records of five different fields (a picture of a concept, the written form of a word representing the concept, a 
written form of a sentence related to the recorded concept, a sound of the word and a sound of the sentence). The 
records are stored in a central list, the LEXICON, from which teachers can group concepts based on different criteria. 
In this way users can have records of fruits, records of jobs, records of means of transportation and so forth. 

Furthermore, teachers, parents and students can modify, delete, update or add new concepts the content to the 
software. And they can prepare their own thematic lists for work. This flexibility is actually the biggest advantage 
of the software as it meets the personal needs, interests and abilities of each individual child. In addition, teachers 
can develop assessment tests for their students and the software records report achievement of each student. This 
consequently helps professionals identify the strengths and weaknesses of the students and develop their Individual 
Educational Plan (IEP).
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“Future Schools”: What they add 
The Ministry of Education has roped in KDA as a partner in

“Future Schools”, a step towards improving the quality of education in 
the State of Kuwait. These schools are designed to include all students in 
the same class. MOE will benefit from data analysis and reports given by 
the KDA to help children at risk of dyslexia and adapt strategies to help 
these individuals plus the whole school.

How different will these schools be?  The ministry’s vision is to improve 
the quality of learning so teaching in these schools focuses on 
individual differences. To achieve this, the schools will be equipped with 
various media of teaching in order to provide an appropriate learning 
environment in all classes. There will be two class teachers to enable 
follow up of each individual and make use of his strengths and preferable 
learning styles to support learning, in addition to a class with specialized teachers to work on the pupils’ weaknesses 
through extra curricular activities and games. In preparation of these changes, experts Makris Pantellis and Judith 
Stansfield delivered two training courses to teachers of these schools to be able to identify children with dyslexia and 
other learning disabilities and be ready to intervene. As prevention is better than cure, teachers are equipped with 
different teaching strategies designed to help all children in the classroom, especially dyslexics.

Treatment Department established in KDA
Based on the tremendous success in Phases 
1 and 2 of the Dyslexia Friendly Schools 
project, KDA is steadily moving towards 
Phase 3 (diagnosis) and Phase 4 (treatment) 
of the project.

Both phases are correlated. In preparation 
of the diagnosis and treatment department, 
KDA called Dr. Oueini , Associate professor 
of Education and Social science, Lebanon 
American University, Beirut and Katia 
Hazouri, Educational evaluator , tutor and 
tutor trainer for dyslexia to deliver a training 
program for a whole month to its department 
staff including three social workers and three 
psychologists. This training will be able to 
provide a helping hand to educators, schools, 
school administration and to individuals with 
dyslexia. Members of the staff were exposed 
to intensive courses to be prepared for the 
services they are to offer school teachers, 
educators, parents and individuals.
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The superior committee of dyslexia restructured
September 2007, Mrs. Noria AlSobeih, Minister of Education has 
recently signed a ministerial act of reconstructing the higher 
Committee of Dyslexia. The committee is headed by Mr. Mohammed 
AlZahmoul– Director of Educational Affairs in AlAhmadi Educational 
Area and membership of 10 members representing the six educational 
areas in Kuwait and Kuwait Dyslexia Association.

The committee aims at supporting individuals with dyslexia and 
caring for them in mainstream schools in Kuwait. This project 
“Dyslexia Friendly Schools” is carried out in cooperation with UNESCO, 
Kuwait Dyslexia Association and Future schools. The functions of the 
committee are to supervise school activities in the field of helping 
and supporting individuals with dyslexia, monitor services offered to dyslexics by these school, supervise 
CPDs for all staff in these schools and Supervise seminars, workshops and lectures in the same filed in 
the mainstream schools. The committee is meeting on regular basis and upon call of its president. The 
annual report of the committee is presented to the Deputy of the minister of Education by the end of the 
scholastic year 2007-2008

Mr. Mohammed Al Zahmoul
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Dyslexia National Campaign launching in Ramadan
Sponsored by Kuwaiti Projects Company (holding) 
and the dynamic help of students of the Faculty 
of Medicine- Kuwait University, KDA is launching a 
national awareness campaign of dyslexia and related 
difficulties for a period of six months starting in the 
month of Ramadan and preparations are in process for 
more than eight months now. The campaign will be 
covered by all possible media; TV, radio, newspapers, 
magazines, flyers, brochures, booths, bus panels, mega 
screens, booklets, etc. The aim of the campaign is to raise 
people’s awareness and make sure they understand the 
problem, know its prevalence among Kuwaiti children, 
observe its symptoms, react early to diagnose dyslexia 
and start intervention at an early stage. It also aims at 
giving people guidelines on what to do if they suspect 
a child is dyslexic, local resources of diagnosing and 
intervention, procedure to follow before diagnosis, 
questions to ask the evaluator, questions to prepare 
for, helping with the child’ s IEP and cooperating with 
the school. These pieces of information will be covered 
in seminars, workshops, interview and articles from 
experts in the field of dyslexia and special difficulties, 
as well as ads on the radio, TV, brochures and other 
sources of media. The main message of the campaign 
is that dyslexia is not a stigma, it’s only a difference in 
acquiring the language and we all need to support the 
dyslexic child in ways that suit his learning needs.

GCSE recommends KDA as an authentic evaluator of dyslexia.
“X”, a Kuwaiti student, suffered a lot at school. She usually had those bad days when she couldn’t fulfill her capabilities. She 
was always late; homework remained unfinished with many gaps, incomplete drawings, etc. Everyone kept asking “X” to 
work harder. She never failed, but her parents were aware of the fact that their daughter can do better as her achievement 
did not match her mental abilities. The family finally sought help from KDA where the KDA Chairman Mr.Qatami evaluated 
the girl who proved to be very brilliant(IQ 95 percentile) showing signs of dyslexia. He immediately recommended some 
teaching strategies and a pace of time to complete her tasks. As a result they started to home school the girl who proved 
able. “X” applied to GCSE tests and her parents showed tests to show that the girl was dyslexic and also put forward some 
recommendations to follow while assessing their ward. The GCSE officer recommended  DA  o evaluate the girl for dyslexia. 
After being thoroughly assessed, she was given a report with some specific accommdations for the exam including spell-
check in word  rogram, 25% extra time, etc. This kind of help was enough to enable the girl in achieving a remarkable score 
and also in joining the university of her dreams. “X” is now a successful graduate working for her degree in higher studies. 
Kudos to the KDA and its team for making a young dyslexic’s dream come true..

Mr. Faisal Hamad Al Ayyar
MD & CEO of KIPCO
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Breath test for dyslexia
A simple breath test could identify children with dyslexia, attention deficit disorder and behavioral problems 

before they start school and ensure they are given essential nutrients 
to feed the brain. This method of biochemical testing can identify 
children who are deficient in the Omega 3 essential fatty acids 
EPA and DHA that are needed by the brain and lacking in today’s 
junk-food diet. The test is non-invasive, and so simple that it can be 
done on pre-schoolchildren. All a child has to do is to put his mouth 
around a disposable tube and blow out a single breath for as long 
as he can.

By measuring the amount of ethane, the breakdown product 
of Omega 3, the test can show which children and adults could 
benefit from Omega 3 and Omega 6 supplements - high-grade fish 
oil and evening primrose.  The test, developed by Marion Ross at 
the Highland Psychiatric Research Foundation, was used on school 
children for the first time this year in a large-scale study in Co. 
Durham UK carried out by the Dyslexic Research Trust and the local 
education authority.

Until now, the best way to measure for fatty acids has been to take blood samples. The researcher in charge, 
Dr Alex Richardson, Willis Senior Research Fellow at Mansfield College, Oxford, says: ‘The test is a follow-on 
from what doctors were doing 100 years ago. ‘When they asked patients to stick out their tongues, they were 
smelling their breath. What you exude in your breath can tell us a lot about what is going on in the body. 
Parents of children with dyslexic symptoms often say their child has a funny 
smell. 

‘We believe high levels of ethane 
will help us identify those children 
using up their Omega 3 fatty acids 
faster than others, and who would, 
therefore, benefit from supplements. 
‘If we can validate this, then we have 
a simple and inexpensive way of 
screening. It is important to identify 
an infant with dyslexic symptoms 
before they start learning to read or 
write otherwise they lose confidence 
and switch off. \What we are aiming 
for is a better scientific understanding 
of what lies behind children’s learning 
difficulties and behavioral problems, 
and we are proving that nutrition really 
does matter.’ 

www.classroom-assistant.net/news.html

Willard Wigan creates microscopic sculptures and he has recently 

sold his collection for £11.2 million (around $23 million) and has 

been awarded an MBE for his contribution to the arts. The remaining 

pieces of Wigan’s collection are due to go on show at Birmingham’s 

Mailbox and as with earlier presentations will only be visible through 

a microscope.

From the BBC:

Mr Wigan, who has learning difficulties and 

cannot read or write, says that as a child he 

used his art to express himself. He told BBC News in 2005: “Being a child 

I used to start making houses for ants because I thought they needed 

somewhere to live.

“I lived in a fantasy world and I thought

they needed shoes and hats.”
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New UCLA Study Challenges 
Theory Of Inner Clock 
“Time” is the most popular noun in the English 
language, yet how would we tell time if we didn’t 
have access to the plethora of watches, clocks and 
cell phones at our disposal? For decades, scientists 
have believed that the brain possesses an internal 
clock that allows it to keep track of time. Now a 
UCLA study in the Feb. 1 edition of Neuron proposes 
a new model in which a series of physical changes 
to the brain’s cells helps the organ to monitor the 
passage of time.  “The value of this research lies in 
understanding how the brain works,” said Dean 
Buonomano, associate professor of neurobiol•ogy 
and psychiatry at the David Geffen School of 
Medicine at UCLA and a member of the university’s 
Brain Research Institute. “Many complex human 
behaviors -- from understanding speech to playing 
catch to performing music -- rely on the brain’s 
ability to accurately tell time. Yet no one knows how 
the brain does it.”   The most popular theory assumes 
that a clock-like mechanism - which generates and 
counts regular fixed movements -- underlies timing 
in the brain. In contrast, Buonomano suggests 
a physical model that operates without using a 
clock. He offers an analogy to explain how it works.  
“If you toss a pebble into a lake,” he explained, “the 
ripples of water produced by the pebble’s impact 
act like a signature of the pebble’s entry time. 
The farther the ripples travel the more time has 
passed.  “We propose that a similar process takes 
place in the brain that allows it to track time,» he 
added. “Every time the brain processes a sensory 
event, such as a sound or flash of light, it triggers a 
cascade of reactions between brain cells and their 
connections. Each reaction leaves a signature that 
enables the brain-cell network to encode time.»  
The UCLA team used a computer model to test this 
theory. By simulating a network of interconnected 
brain cells in which each connection changed over 
time in response to stimuli, they were able to show 
that the network could tell time.  Their simulations 
indicated that a specific event is encoded within 

the context of events that precede it. In other 
words, if one could measure the response of many 
neurons in the brain to a tone or a flash of light, 
the response would not only reveal the nature of 
the event, but the other events that preceded it 
and when they oc•curred. The UCLA team tested 
the model by asking research volunteers in the 
study to judge the interval between two auditory 
tones under a variety of different conditions. The 
researchers found that volunteers’ sense of timing 
was impaired when the interval was randomly 
preceded by a “distracter” tone.  “Our results 
suggest that the timing mechanisms that underlie 
our ability to recognize speech and enjoy music 
are distributed throughout the brain, and do not 
resemble the conventional clocks we wear on our 
wrists,” said Buonomano.  Because time-related 
information is critical to understanding speech, 
determining how the brain tells time represents an 
important step toward understanding the causes 
of diseases, such as dyslexia, that result in im•paired 
linguistic abilities, he noted.  The next step for the 
research will be recording the response from a large 
number of brain cells to determine whether they 
encode information about the timing of stimuli. 

Article adapted by Medical News Today from original 
press release. 
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Promoting Dyslexia Friendly schools.  
Why do we need ‘Dyslexia Friendly’ 
School?
There are a significant 
number of pupils with 
dyslexia who need not 
only a literacy program 
to improve their skills  ut 
also a dyslexia friendly 
environment in which 
to gain confidence and 
achieve their potential.

A whole school 
approach underpins 
success for pupils with 
dyslexia and translates 
policy into practice across the curriculum. Given insight into 
their learning difficulties and the appropriate support, pupils 
with dyslexia can develop their abilities. Without support 
pupils with dyslexia rarely succeed and can spend a whole 
school career failing.

What is a Dyslexia Friendly School?
A dyslexia friendly school is a school that: 

• Recognizes that pupils with dyslexia are likely to experience 
higher levels of stress than their peers and that this will 
impact on their learning and their emotional well-being.

•  Values the needs of all learners and displays a positive view 
towards pupils with dyslexia.

• Has a management structure and procedures within the 
school which provide support with regards to issues of 
dyslexia.

• Has effective procedures for early identification, assessment 
and intervention procedures.

Has appropriate levels of provision and resources which are 
deployed effectively.

• Encourages continuing 
professional development for 
all staff focusing on dyslexia.

• Sees the achievements of 
all pupils as everybody’s 
responsibility.

•  Has high expectations of all 
pupils. Values and implements 
partnership with parents and 
pupils with policies written in 
everyday language.

www.flintshire.gov.uk

CASE STUDIES 

Difficulty copying from the board 
My learner says he has these difficulties copying from the 
board: 

• Not enough time to copy from the board.  

• I lose my place. I try hard but get lost. It takes me a long time 
to check nearly every word to find my place. It is easier in 
the dyslexia group because I can ask where I am.  

• When my teacher checks my work I have lots of mistakes. 

• I don’t like having to stay in to finish copying from the 
board. 

• I can’t read the joined up writing, I don’t always know what 
letter to write. 

• I never know what I have written. 

• I can’t see the words on the whiteboard. They can move 
around and sometimes I see two words the same.  

• I can read the board better in the dyslexia support group 
because the teacher writes on a blue background.

(Suzanne Bateson-Winn, UK.) 

 Difficulty copying homework from 
the board 

The first week of school my grandson came home every day 
very angry. I or his mother started going to school for the 
last period to see if we could detect the problem. I noticed 
that Josh became very frustrated when his homework 
assignments were written on the new white eraser board in 
black small letters. Josh sits toward the back of the room in a 
cluster of five desks pushed together. The teacher writes their 
assignments on the eraser board approximately four minutes 
before the last bell rings. Josh has a very hard time putting 
down the numbers and letters on his assignment page in the 
proper order. The more confused he becomes the more angry 
he becomes. He tries very hard but cannot finish in a timely 
fashion and understand the directions.

(B. R., Oregon) 
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International News   

Liz and orange juice 
Liz had not really started reading when she first came to me. 
Her body language was of a depressed seven-year old, and 
she had begun to wander around the classroom instead of 
getting on with her work. Her parents could not understand 
what was the matter. The rest of her family were of normal 
intelligence, but Liz seemed never able to keep still. When 
I spoke to her she said that she liked art and drawing and 
physical education, but she always seemed to be getting into 
trouble at school. She hated Fridays when there was a spelling 
test. After she had been to me a couple of times I noticed how 
fidgety she was, and asked what she had just eaten. “Nothing”, 
she said, «just a drink of orange juice and an apple». I spoke 
to her mother about Liz’s diet. Her mother was quite aware 
of allergic ADHD reactions to diet and had been very careful 
about what Liz ate and drank. “What about the orange juice?” I 
said. “Surely something as pure as orange juice couldn’t affect 
her” said her mother. After Liz had changed to an alternative 
drink, the difference was amazing! At last she was able to 
calmly get on with her work in school, and she learned to 
read quite satisfactorily for her age within about four months. 
In fact, she is not dyslexic at all, but is a bright girl who just 
happens to suffer from allergic reactions to certain foods and 
drinks. I wonder how many more there are like her?
 (P.L., Norfolk, UK) 

If I have to put one more thing into my 
head, I think it will explode!
Ed is very shy and 
hates to be noticed. 
He does not seem 
withdrawn. He has lots 
of friends and seems 
popular in school. Ed 
does use the defense 
mechanism of 
appearing over-casual 
about his lessons. 
but he often says 
he is “bored”. I have 
observed that usually this behavior develops in the afternoon 
about an hour before school is out. He seems tired and things 
become more difficult for him. Ed does not act out in school. 
He doesn’t want attention and so he is well behaved in school. 
He actually has more behavior problems at home than in the 
school. Ed has told us that he is “stupid” or “dumb”. Since we 
finished the list of “Things I am Good at” and “Things I am not 
Good at”, he has not said that again. Ed had a hard time the 
first two years of school; he seems to enjoy it more this year 
although we still have days when he doesn’t want to attend 
school. He says 4th grade is very hard. In tears, one night, he 
told his mother “If I have to put one more thing into my head, 
I think it will explode”.
(B.R., Oregon)

Embarrassed
I asked a 10-year boy if he ever felt embarrassed at school 
and if so, what were the things he hated most. He had no 
hesitation in saying ‘reading out loud’ and having to shout out 
spelling test results in front of everyone else. This child often 
reads in church and does so with maturity and confidence 
so I asked him why school was different, he replied that in 
school he could not practise first! He also hated it when he 
was asked to write on the board; on one occasion he ‘made 
a really bad mistake, I put an ‘s’ instead of a ‘c’ - everybody fell 
about laughing’. 
(S.S., Warwickshire, UK)

Write legibly, please!

Every year BF’s teachers tell him the same thing: Write legibly, 
please. That has been the case for his entire life in the public 
educational system. BF writes everything in upper case form 
without any spacing at all. When you look at his paper you 
cannot tell where one word starts and another begins or 
where the paragraph is indented. Although he has learned to 
sit his letters on the base line and the form is rather nice, but 
there isn’t any spacing between the letters. It is similar to this:

IWANTYOUTOKNOWTHATIHAVEASPELLINGTESTON
WEDNESDAYDWORLDHISTORYHOMEWORKDUETODAY

That isn’t quite as bad on a computer as it is when he writes it 
on notebook paper. If you really have the time to analyze his 
work then you as a teacher can read it after a lot of practice. I 
have found that when he is using an AlphaSmart to do all of 
his work, with the exception of math, all of his grades improve 
simply because his teachers can read his work easily. Again, 
this works because he doesn’t have to use pencil/pen and 
paper and he has been taught to use the space bar on the 
keypad where we can’t get spacing when he uses pen and 
paper. I believe that for a student such as BF it is imperative 
that they use a computer or AlphaSmart to relieve the stress 
that education places on them. (Lisa Landers, Texas, USA)
http://www.dyslexia-teacher.com/t4.html
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Learning Styles & Multiple Intelligence

MAKING YOUR LEARNING STYLE WORK FOR YOU!
To help you cope with your learning disabilities and 
ADD, it is important to identify your learning style. 
Once you have figured out the way you learn, you 
will need to use specific strategies to fit into your 
way of learning. For example, if you are a visual 
learner, you could use a highlighter when reading 
a text book. The bright color would appeal to your 
artistic sense and help you concentrate on the 
reading. Here are some more practical suggestions 
pertaining to each learning style:

Visual Learners:
•  use visual materials 

such as pictures, 
charts, maps, 
graphs, etc.

•  have a clear view of 
your teachers when 
they are speaking 
so you can see their 
body language and facial expression

•  use colour to highlight important points in text

•  take notes or ask your teacher to provide handouts

•  illustrate your ideas as a picture or brainstorming 
bubble before writing them down

• write a story and illustrate it

•  use multi-media (e.g. computers, videos, and 
filmstrips)

•  study in a quiet place away from verbal 
disturbances

•  read illustrated books

•  visualize information as a picture to aid 
memorization

Auditory Learners:
•  participate in class 

discussions/debates

•  make speeches and 
presentations

•  use a tape recorder during 
lectures instead of taking 
notes

•  read text out aloud

•  create musical jingles to aid memorization

•  create mnemonics to aid memorization

•  discuss your ideas verbally

•  dictate to someone while they write down your 
thoughts

•  use verbal analogies, and story telling to 
demonstrate your point

Tactile/Kinesthetic Learners
•  take frequent study breaks

•  move around to learn new things (e.g. read while 
on an exercise 
bike, mold a 
piece of clay 
to learn a new 
concept)

•  work at a 
standing 
position

•  chew gum while studying

•  use bright colors to highlight reading material

•  dress up your work space with posters

•  if you wish, listen to music while you study

•  skim through reading material to get a rough idea 
what it is about before settling down to read it in 
detail.

http://www.ldpride.net/learning_style_work.html
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Phonics teaching: a child’s passport 
to literacy
Child Health News Published: Thursday, 26-Jan-2006

Systematic phonics should feature in every child’s 
reading instruction and it should be part of 
every literacy teacher’s repertoire, according to a 
Government-funded review of research by academics 
at the Universities of York and Sheffield.

The review, commissioned by the Department for 
Education and Skills (DfES), found that systematic 
phonics - letters and sounds taught in sequence 
from early childhood -- resulted in better progress in 
reading accuracy among children of all abilities. But evidence for corresponding improvements

in reading comprehension and spelling was inconclusive. A team including Professor Greg Brooks, of 
the School of Education at Sheffield, and Carole Torgerson, Senior Research Fellow in the Department of 
Educational Studies at York, and Jill Hall, analysed the results of the 12 randomised trials of phonics since 
1970. Nine of the studies were carried out in the USA and Canada, while the others took place in New 
Zealand, Australia and Scotland. Carole Torgerson said: “Systematic phonics looks promising.

It has got results and we have found a positive effect that is statistically significant. We believe that, balanced 
with other methods, it should become a routine part of literacy teaching - it should be part of every literacy 
teacher’s repertoire. “But we have to urge caution as the evidence base is relatively limited - we have just a 
dozen small trials, the biggest of which involved 120 children. There is no definitive conclusion from the trials 
included in the review as to which phonics approaches are most effective.” Professor Brooks added: “We are 
recommending a large-scale UK-based randomised controlled trial to investigate the relative effectiveness 
of different systematic phonics approaches for children with different learning characteristics.”

http://www.news-medical.net/print_article.asp?id=15647
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TACTICS FOR TEACHING DYSLEXIC STUDENTS 
There are two major forms of dyslexia, an auditory-linguistic type and a visual-spatial 
type (Broder 1973; Ingram, Mason and Blackburn 1970; Mattis, French and Rappin 1975; 
Pirozzolo 1979). Auditory-linguistic dyslexia is characterized by an inability to distinguish 
phonemic (or smallest) units of speech and a subse•quent inability to learn the 
relationships between the visual appearances and sounds of letters and words. Deficits are 
evidenced in auditory discrimination, auditory sequencing, auditory focus, and auditory 
affective (emotional) percep•tion. This disturbance is thought to be the most common 
cause of a developmental reading disorder (Mattis et al. 1975). Visual-spatial dyslexia is 
a less common cause of a developmental reading disorder. Students with visual-spatial 
dyslexia appear to have normal language development but are unable to learn the spatial 
and vis•ual requirements necessary for acquiring reading skills. Deficits are evidenced in 
visual discrimination, visual sequencing, visual figure ground discrimination, visual depth 
perception, and visual affective perception.  

TACTICS FOR TEACHING DYSLEXIC STUDENTS with STRONG VISUAL/
WEAK AUDITORY PROCESSING SKILLS 

1. Encourage the student to look at an unfamiliar word and think of another 
word (or part of another word) it looks like. 

2. Instruct the student to create mental images to associate with words (and 
letters) during initial learning. 

3. Use material that presents letters embedded in a picture.  
4. Choose materials that employ whole word, repeated pattern presentations.  
5. Have the student create stories through the language experience method.  
6. Use picture and word-matching activities.  
7. Play word «concentration» games.  
8. For spelling, have the student look at the word, close his eyes and picture it, 

and then copy the letters from the mental picture. He can also use the new 
word in a sentence.  

with STRONG AUDITORY/WEAK VISUAL 
PROCESSING SKILLS 
9. Begin with dissimilar letters and words such as “m”, “t” (not “b”, “d”) and “mop”, “he” 

(not “saw”, “was”).  
10. Begin with high meaning words with ascendant and descendant features such as 

“bike” and “tiger” rather than words such as “come” and “as”.  
11. Teach sounds of letters first and names later. Do not teach both at once.  
12.  For students with visual acuity problems, avoid small, fuzzy print (e.g., purple 

spiritmasters). Consider special materials such as books with large print.  
13. If students do not hear spoken words as separate, use materials with wide spaces or 

draw lines between each word. Later draw lines between phrases and clauses.  
14. If words are reversed, use color to highlight the first letter of words (or confusing 

words). This color should be faded in subsequent presentations. The student may 
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also be taught to point to the beginning of each word as he reads. Later he can use a card to follow each line (the 
card should be placed above the line being read). 

15. For students with problems in copying, have him say the word or sen-tence silently to himself before he begins to 
write it. 

16. Allow the student to whisper the words as he is reading. Later he should be encouraged to say the words “in his 
head”.

17. For students who have trouble crossing the midline visually, instruct them to turn their book to the vertical and 
read up the page rather than across it.

UNIVERSAL INSTRUCTIONAL STRATEGIES
18. Provide background experiences for the students prior to having them read about specific topics. This will serve to 

heighten motivation to read while clarifying information necessary for improved comprehension.

19. Make raised letters by allowing white liquid glue to dry in the shape of desired letters and words. Students can feel 
the letters and words by tracing over the dried glue. Letters made from sandpaper, velvet, wood, or aluminum are 
also good tactile reinforcements.

20. Incorporate sustained silent reading in your instructional program. When you also use this time to read silently, 
your students will come to realize that you really value reading.

21. On occasion, give students your test questions before they read a specified selection. This technique will provide 
the students with a clearly defined focus for the reading.

22. By combining creative dramatics with reading, students will better understand the story>s sequence, plot, 
character relations, etc.

23. Have the students create a newspaper. Various columns such as a feature section, weather, cartoons, etc., can 
reflect students divergent talents and interests. Students can dictate their material to you if they cannot write it 
themselves. This information is photocopied and can be used as a rich source of reading material. The newspaper can 
also be sent home so that parents can become more fully informed about what is happening in your classroom.

24. Some students will require extrinsic motivation beyond verbal encouragement. Self- charting of the books read by 
the students may be highly motivating to them.

25. Let students on occasion prepare their own quizzes to test the 
reading material they are to read.

26. Have the students make a quiz for you to answer.

27. Have the students work in cursive script. It is more difficult to 
reverse the letter pattern in cursive writing than in manuscript 
printing. This strategy will encourage more muscular power 
control and thus a more distinctive tactile/motor pattern for 
each letter.

28. Provide meaningful drill practice of vocabulary words only 
after the word has been identified in context of a sentence 
which the student understands.

Dyslexic students can experience reading success in the regular 
classroom. The degree of success which they experience is 
dependent on accurate assessment of their reading behaviours and 
instructional strategies tailored to their reading characteristics.

http://www.cfc-efc.ca

We learn:

•  10% of what we read

•  20% of what we hear

•  30% of what we see 

•  50% of what we both see and hear 

•  70% of what is discussed with others 

•  80% of what we experience personally

•  90% of what we TEACH to somebody else
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Q1: How Do You Know If Your Child Might Have a Learning Disability?
By: Larry B. Silver, M.D. (2002) 

Expert answers 
Many of the questions I receive from parents de•scribe 
their child’s learning problems and then ask if he or she 
might have a Learning Disability (LD). I receive similar 
questions about Attention -deficit/Hyperactivity 
Disorder (ADHD). These are two separate and very 
different problems. Students with ADHD might 
show hyperactive/ fidgety behaviors, inattention/
distractibility problems, and/or impulsivity. These 
behaviors, present for years, can be seen at school, 
at home, and with peers. Students with LD have 
a neurologically-based processing problem that 
inter•feres with the ability to master specific learning skills. Between 30 and 50 percent of children with LD will 
also have ADHD. The reverse is also true, between 30 and 50 percent of children with ADHD will also have LD. So, 
it is wise to look for both possibilities. 

Q2: So, how would you know to suspect that your child or adoles•cent 
has a learning disability? 
Students with LD have difficulty processing information in one or more of several areas of learning. They may 
have problems getting information into the brain (called an input problem). They may have difficulty with 
sound input (called an auditory perception or auditory processing disorder) or with visual input (called a visual 
perception disorder). This student may have difficulty integrating information once it is received in the brain. 
These problems may include the ability to sequence information, to infer meaning (abstract), or to organize 
information. Some may have problems with the storage and retrieval of information or memory. The memory 

problem might involve information still in the process of being learned 
(short-term memory) or material that has been learned but not retained 
(long-term memory). 
Finally, students may have difficulty getting information out of the 
brain (called an output problem). This problem may impact the ability 
to send information to their muscles. For example, a student with this 
problem may have difficulty coordinating the muscles of the hand 
and have slow, tedious and awkward handwriting (called a grapho-
motor problem). Additionally, this student may have difficulty getting 
thoughts onto paper (reflected by problems with spelling, grammar, 
punctuation, capitalization, or organization of the thoughts). There is no 
one definitive characteristic found in a child or adolescent with learning 
disabilities. The student may show characteristics of one or more of the 
areas described. In fact, it is very uncommon to have only one area of 
difficulty. Also, how a learning disability manifests in school is based on 
the student’s grade level and the demands for that grade level.
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Q3: What is the difference between a person with LD and a slow learner? 
According to government regulations, students with learning disabilities 
have “disorders in one or more basic psychological processes involved in 
understanding or using language, spoken or written, which may manifest 
itself in an imperfect ability to listen, think, speak, read, write, spell or do 
mathematical calculations.” However, it is often difficult, based on observed 
behaviors, to distinguish between slow learners and learning disabled 
persons. Basically, a student with LD has deficits in one or two areas while 
performing at or above the average in other areas. The child’s potential or 
overall intelligence is greater than his/her poor achievement would predict. 
This is called the ability-achievement discrepancy. It is even possible for 
someone to have characteristics of both conditions. 

Actual diagnosis of a learning disability can only be done by a trained professional – clinical psychologists, educational 
psychologists, some physicians, etc. There are a number of articles that give parents and teachers a better idea of 
what goes into making such a diagnosis. A few of the articles list typical signs of a possible learning disability; others 
list strategies that work well with LD students. The last reference raises serious questions about whether an ability-
achievement discrepancy is a valid definition of reading disability. Well-replicated research has demonstrated that 
a core deficit for reading disabled individuals – both children and adults – is phonemic awareness (the ability to 
understand how sounds and sound patterns work in our language system). 

Tips for Parenting Children with ADHD 
1. Use positive reinforcement to increase positive behaviors. 
2. Use immediate consequences to decrease negative behaviors 
3. Use token economies at home to help in following rules. Use charts, chips, stickers to follow behaviors and create 

immediate rewards. 
4. Be proactive in your approach. Look at situations beforehand and determine the appropriate behavior. Create 

rewards and consequences and let your child know ahead of time exactly what is expected. 
5. Keep directions simple. Use short sentences to give directions and give only one or two directions at a time. 
6. Use frequent eye contact. Keep your child’s eyes on your face while giving directions or instructions. 
7. Review your expectations and make sure they are appropriate for your 

child’s emotional level as well as their chronological age. 
8. Create proactive systems to help your child. Label drawers so your child 

knows what belongs where. Use charts to help your child remember 
routines. 

9. Look for talents. Children with ADHD tend to be creative, whether in art, 
music or other areas. Help them to work with their talents and develop 
them rather than focusing on what your child cannot do. 

Keep your home as structured as possible so your child knows what 
to expect. Make a set evening routine and bedtime. Create a routine for 
mornings and stick with it as much as your life will allow. 

http://add.about.com/cs/forparents/a/tipsparenting.htm 
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Digital watch 
Someone on your site mentioned 
using a watch to differentiate the 
left hand from the right hand. This 
worked but my son couldn’t tell 
time well. He was proud of the 
watch but put on the spot when 
people stopped to ask him the time. I pur•chased a $25 
dollar digital watch with a large, simple face and large 
easy to read numbers. Now he knows what time it is. 
(D.A., Washington, DC ) 

Homework box - My dyslexic 11 year old could 
not keep up with a pencil or eraser at home. So when it 
came homework time, she did not have the supplies she 
needed. We have created a home•work box with a snap 
lid. She now keeps duplicates of all the supplies that 
she uses at school for her homework in this box. And 
all supplies that she has used out of her homework box 
goes straight back in. She always has what she needs for 
homework at the house. (Joy, Frisco, Texas ) 

Videos and books - I use videos of classic and/

or historic literature, such as: A Christmas Carol, Johnny 
Tremain, Daniel Boone, Treasure Island, Heidi, Island 
of the Blue Dolphins, Moby Dick, King Arthur, To Kill a 
Mockingbird, A Midsummer Night’s Dream, and so much 
more, to allow my four middle-school aged children to 
not only enjoy the video, but be able to follow along 
and compare it to the book, gaining a better perception 

of the time period of history, government systems, 
themes of geogra•phy, etc. My children are dyslexic and 
Language Processing Disordered. I call them «Creative 
Learners.» (DJ Thomas, USA) 

Keeping appointments 
My children often couldn’t keep an appointment I made 
with them. Things like «I will pick you up after school on 
the yard/playground, at the car-parking etc. Most of the 
time they were waiting for me at the wrong place. So I 
made them picture the spot in their mind when I made 
the appointment with them. “I will pick you up at 14.00 
hours at the car-park of the school» Do you see the clock 
on 14.00? Do you see yourself waiting for me at the car 
park. Make a mental picture. This way they never forgot 
an appointment anymore! (Mieke, Basel, Switzerland) 

Add a bubble
To help my dyslexic 
son with letters ‘b’ and 
‘d’, I would ask him 
«If you add a bubble 
does it make a ‘B’?” so 
if he had ‘b’ and adds a 
bub•ble on top, it does 
not make a ‘B’; if not then it must be a ‘D’. Now I just have 
to say «Add a bubble» and he know what I’m referring 
to. (Monica, Frisco, Texas) 

Earobics
computer program to learn to differentiate the sounds. 
Cost is so little. It worked for my dyslexic son along with 
my tutoring for one summer. (R.M., USA)
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X and Y axis on a 
graph - My dyslexic 
daughter used to have 
trouble remembering 
which was the X and Y axis 
on a graph. “X is across 
(a cross)” has solved her 
problem. I passed this on 
to a college lecturer who 
seemed to be having the 
same problem! (Jackie, 
Letchworth Garden City, 
UK)

Digital recorder  Our dyslexic 11 year old 
had a terrible time getting homework instructions 
written down from the board quickly enough. What 
he did copy down was often illegible. He also had a 
tough time writing stories 
or reports as he would 
forget his ideas before he 
could write them down. 
He now uses a small 
discreet digital recorder 
and records homework 
instructions to be written 
in his agenda when he gets 
home. He can also use this 
recorder at home for capturing his story and report 
ideas before they are lost. (Fay, Ottawa, Canada)

Colored overlays 
I heard about using different colored transparencies 
over the reading text. Every child is different but for 
my daughter it was 
blue. When I asked her 
what the difference 
was between reading 
from the white page 
and reading with the 
blue transparency, she 
said: “The words have 
spaces between them 
and don’t mush all 
together.” (Courtenay, 
Visalia, CA)

Spelling homework -
Spelling homework was always a nightmare. Buying 
magnet letters and using the side of the fridge was a 
breakthrough.
He can make two, three or twenty attempts, without 
having to worry. I can leave him good morning 
messages, showing I need to use the fridge too. 
(Paula, UK)

School Is Visual. Teach Your Child 
How To Add Visual Strategies for 
Massive Success!

School is visual. It’s that simple. The student who is 
successful in school knows that most subjects
require them to change verbal lectures and written 
text into pictures in their mind. When they do this, it 
is easier and faster to remember information for their 
tests.
They simply access the visual pictures they have stored, 
and use words on paper to describe their mental 
pictures.
Teach your child to pretend that everything they 
read and learn needs to be in the form of a movie. 
This will activate the visual parts of their brain. When 
it comes test time, celebrate!
Have your child look up, recall those movies, and 
make every picture worth a thousand words. Voila! 
Success on written tests.
I am not sure why every school doesn’t teach kids 
how to learn, but you can begin by helping your 
own child. And then he can 
help his friends, and you can 
talk to your child’s teacher. 
Soon, who knows what will 
happen? What if every child 
got terrific grades in school?

The Center for New Discoveries 
in Learning, Inc.,

www.HowToLearn.com

Coloured
o v e r l a y s
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Tips for increasing children’s self 
esteem crease their abilities.

1. Decrease criticism. Many parents, although out 
of love, criticize their children unknowingly. Take 
time to listen to yourself and how you speak with 
your children. Change your tone and your words to 
indicate acceptance rather than criticism.

2. Provide areas of responsibility. Use your child’s 
emotional age as well as chronological age to 
determine responsibilities. Start small with a simple 
chore and create a reward system for completing 
the chore. Add responsibility as your child shows 
ability to complete a chore unattended.

3. Build upon strengths. Many times we will continue 
to try to push what it is our child cannot yet do. 
Instead, make sure there is ample time for your 
child to build upon their strengths. If your child 

hates math but loves drawing, spend time helping 
him with his math, but be sure to provide time, 
space and materials for artwork to flourish.

4. Break larger tasks down so that your child can feel 
a sense of accomplishment at the end of each step. 
Let your child know success at anything is done 
one small step at a time. Cleaning their room can 
be best accomplished if they are first successful 
at making their bed, then picking up their toys, 
then putting clothes in the hamper, rather than a 
general “clean up” task.

5. Accept limitations. Every child has limitations to 
their abilities. Accept their limitations and help them 
to set goals to in6. Create structure and discipline. 
Without proper discipline, your children will feel 
out of control. Keep discipline age (emotional and 
chronological) appropriate but keep it consistent 
and let your child know ahead of time what the 
consequences are for their actions.

7. Let your child make decisions. Even if their decisions 
may be what to where, let them make their own 
choices. Don’t criticize what they have chosen. 
Incorporate decision making into their day. Ask 
them if they want to play with this toy or that one 
or let them choose dinner once a week.

8. Monitor school work closely. Poor school 
performance can be a source of frustration and 
low self esteem. Keep open communication 
with your child’s teacher and provide assistance 
with homework to help your child develop good 
academic habits.

9. Catch your child being good. Many parents will feel 
they don’t want to distrurb their child if they are 
behaving and risk changing the behavior. However, 
a simple word or touch to let your child know you 
appreciate how good they are being will increase 
their desire to be good.

10. Create a home atmosphere that says mistakes 
are okay. Let children know that it is okay to make 
mistakes. Share with them some of the mistakes 
you have made and how you learned from your 
mistakes.

http://add.about.com/cs/forparents/a/selfesteem.htm
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Strategies to Help Children with 
ADD
Children with ADD are often quiet, shy and have low 
self-esteem. Their ADD frequently causes them to 
miss details, be forgetful or misplace needed items. 
The following tips can help them stay on track:

1.Develop a system of communication with their 
teacher to provide details of assignments, upcoming 
tests and class work. This will help keep your child 
up to date. Their teacher may be able to provide 
you with study sheets before tests in order to make 
up for any gaps in notes or things your child may 
have missed during school.

2. Establish a quiet zone at home. Children with ADD 
often feel overwhelmed. Establishing a time and 
place in your home where they can sit and unwind 
from the stresses of school and family will help 
them cope better. Teach them stress management 
techniques such as deep breathing exercises or 
listening to their favorite music to give them time 
to regroup after an upsetting situation.

3. Praise, Praise, Praise. Children with ADD and ADHD 
often suffer from low self-esteem. And things they 
are doing well, and be sure to praise them. Using 
praise often at home can combat some of the 
negative influences they may be feeling at school. 
Let them know they are completely accepted at 
home.

4. Help them find ways to succeed. Although they may 
not be good at taking tests or in certain subjects 
in school, each child has special talents. Help them 
find what they are good at and develop their 
strengths. Provide opportunities for your children 
to experience many different things in order to find 
out what they enjoy. Are they interested in art or 
music, or do they love to read? Encourage them to 
help them see the value in themselves.

5. Provide supervised social activities. Children 
with ADD are often shy and withdrawn, making it 

difficult for them to find friends. Look for activities 
in your area where you can be close by but they 
have opportunities to interact with other children. 
Find places that will enhance their own interests: 
art or music classes, scouts, or clubs. Talk with the 
instructor or leader about the problems your child 
might be having so they can keep an eye on how 
they are doing and encourage friendships.

6. Minimize corrections. Listen carefully to how you 
correct your child. If you are using words such as 
“you will never get ...” or “how do you expect ...” try 
to change your approach to “how about if we try it 
this way” or “what can we do to improve?” Giving 
your child a sense that you are working with them, 
rather than ordering them, will help provide them 
with a sense of achievement and independence.

http://add.about.com/od/tipsforparents/a/addstrategies.htm
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Language Development In Children 
This page presents information on the development of language in children. The chart below presents typical 
language develop-ment. There is a wide range of normal development. Most children will not follow the chart to 
the letter. It is presented so you will know what to expect for your child. If your child seems significantly behind 
in language development, you should talk with your child’s physician regarding your questions

Age of
Chiled

Typical Language Development

6
Months

•  Vocalization with intonation  •  Responds to his name 
•  Responds to human voices without visual cues by turning his head and eyes
•  Responds appropriately to friendly and angry tones

12
Months

•  Uses one or more words with meaning (this may be a fragment of a word) 
• Understands simple instructions, especially if vocal or physical cues are given 
• Practices inflection  •  Is aware of the social value of speech

18
Months

• Has vocabulary of approximately 5-20 words  •  Vocabulary made up chiefly of nouns
• Some echolalia (repeating a word or phrase over and over)
• Much jargon with emotional content • Is able to follow simple commands

24
Months

• Can name a number of objects common to his surroundings 
• Is able to use at least two prepositions, usually chosen from the following: in, on, under 
• Combines words into a short sentence-largely noun-verb combinations (mean) length of sentences is given as 1.2 words 
• Approximately 2/3 of what child says should be intelligible • Vocabulary of approximately 150-300 words
• Rhythm and fluency often poor • Volume and pitch of voice not yet well-controlled 
• Can use two pronouns correctly: I, me, you, although me and I are often confused 
• My and mine are beginning to emerge
• Responds to such commands as “show me your eyes (nose, mouth, hair)”

36
Months

• Use pronouns I, you, me correctly • Is using some plurals and past tenses 
• Knows at least three prepositions, usually in, on, under Knows chief parts of body and should be able to 
indicate these if not name
• Handles three word sentences easily • Has in the neighborhood of 900-1000 words
• About 90% of what child says should be intelligible • Verbs begin to predominate
• Understands most simple questions dealing with his environment and activities
• Relates his experiences so that they can be followed with reason
• Able to reason out such questions as “what must you do when you are sleepy, hungry, cool, or thirsty?”
• Should be able to give his sex, name, age
• Should not be expected to answer all questions even though he understands what is expected

48
Months

• Knows names of familiar animals
• Can use at least four prepositions or can demonstrate his understanding of their meaning when given  
commands
• Names common objects in picture books or magazines • Knows one or more colors
• Can repeat 4 digits when they are given slowly
• Can usually repeat words of four syllables • Demonstrates understanding of over and under
• Has most vowels and diphthongs and the consonants p, b, m, w, n well established
• Often indulges in make-believe • Extensive verbalization as he carries out activities
• Understands such concepts as longer, larger, when a contrast is presented
• Readily follows simple commands even thought the stimulus objects are not in sight
• Much repetition of words, phrases, syllables, and even sounds
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When You See This Behavior: Try This Solution:
Classroom Set up

Easily distracted by classroom activity or by activity visible through 
door or windows Seat student front and center, away from distractions

Acts out in class to gain negative attention Seat student near good role model
Is unaware of personal space; reaches across desks to talk to or touch 
other students Increase distance between desks

Assignments
Is unable to complete work within given time Allow extra time to complete assigned work
Does well at the beginning of an assignment but quality of work 
decreases toward the end

Break long assignments into smaller parts; shorten assignments or 
work periods

Has difficulty following instructions Pair written instructions with oral instructions

Distractibility
Is unable to keep up during classroom discussion and/or note taking Provide peer assistance in note taking and ask student questions to 

encourage participation in discussions
Complains that lessons are “boring” Seek to involve student in lesson presentation
Is easily distracted Cue student to stay on task with a private signal

Turns in work with careless mistakes Schedule five-minute period to check over work before turning in 
homework or tests

Behavior
Constantly engaging in attention-getting behavior Ignore minor inappropriate behavior
Fails to “see the point” of a lesson or activity Increase immediacy of rewards and consequences

Blurts out answers or interrupts others Acknowledge correct answers only when hand is raised and student 
is called upon

Needs reinforcement Send daily/weekly progress reports home
Needs long-term help with improvement behavior Set up behavior contract

Organization/Planning
Can’t keep track of papers Recommend binders with dividers and folders

Has trouble remembering homework assignments Provide student with assignment book; supervise writing down of 
assignments

Loses books Allow student to keep set of books at home

Restlessness
Has trouble remembering homework assignments Allow student to run errands or to stand at times while working
Has difficulty focusing for long periods of time Provide short breaks between assignments

Moods/Socialization
Is unclear as to appropriate social behaviors Set p social-behavior goals with student and implement a reward 

program
Does not work well with others Encourage cooperative learning tasks
Is not respected by peers Assign special responsibilities in presence of peer group

Has low self-confidence Compliment positive behavior and work; give student opportunity to 
act in leadership role

Appears lonely or withdrawn Encourage social interactions with classmates; plan teacher-directed 
group activities

Is easily frustrated Acknowledge appropriate behavior and good work frequently

Is easily angered Encourage student to walk away from angering situations; spend 
time talking to student

ADDitude’s Classroom Accommodations to Help Students with AD/HD
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Second All-European Dyslexia Conference
15th to 17th of November 2007      - Luxembourg. 

european dyslexia association

Dyslexia Association
of Ireland

All children learn differently

DAI European Conference 2007
Venue: The Helix, Dublin City Univeristy, 
Dublin 9.
Date: Saturday October 20, 2007.

58th Annual Conference
Date: October 31 - November 3, 2007
Venue: Adams Mark Hotel - Dallas, TexasSecond 
All-European Dys-lexia Conference 

BDA International Conference
British Dyslexia Association International Conference 2008
 http://www.bdainternationalconference.org/ 

The Australian Computers in Education Conference 
ACCE Conferences-ACEC 2008
Canberra ACT 2600 Australia
Contact: Rae-Maree Powell 
Tel: 0413 741608 
URL: http://acec2008.info 

Frontiers in Education
Racing Towards Innovation in Engineering Education
The Saratoga Hotel and Conference Center
Saratoga Springs, New York
Wednesday-Saturday - October 22-25, 2008
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From Publishers Weekly 
Yale neuroscientist Shaywitz demystifies the roots of dyslexia (a 
neurologically based reading difficulty affecting one in five children) 
and offers parents and educators hope that children with reading 
problems can be helped. Shaywitz delves deeply into how dyslexia 
occurs, explaining that magnetic resonance imaging has helped 
scien•tists trace the disability to a weakness in the language system 
at the phonologi•cal level. According to Shaywitz, science now has 
clear evidence that the brain of the dyslexic reader is activated in a 
different area than that of the nonimpaired reader. Interestingly, the 
dyslexic reader may be strong in reasoning, problem solving and 
critical thinking, but invariably lacks phonemic awareness -the ability 
to break words apart into distinct sounds-which is critical in order to 
crack the reading code. The good news, Shaywitz claims, is that with 
the use of effective training programs, the brain can be rewired and 
dyslexic children can learn to read. She walks parents through ways to 
help children develop phonemic awareness, become fluent readers, 
and exercise the area of the brain essential for reading success. Early 
diagnosis and effective treatment, the author claims, are of utmost 
importance, although even older readers can learn to read skillfully 
with proper intervention. Shaywitz,s groundbreaking work builds an 
important bridge from the laboratory to the home and classroom. 34 
line drawings and graphs 

From Library Journal 
Auditory Processing Disorder (APD) occurs when the brain cannot process or understand correctly the sounds the 
ears hear, even though the ears might be functioning properly. It is rarely recognized, often misdiagnosed, and 
poorly understood, yet the effects can be devastating. Pocket is simultaneously releasing two complementary 
texts on the subject that are definitely worth some notice. Foli’s Like Sound Through Water is a mother’s account 
of her family’s struggle with APD in her oldest son, Ben. Her account 
reads like a novel and is thoroughly engaging while providing a wealth 
of information. Foli clearly shows the pain misdiagnosis and clinical 
inaccuracies can cause. While finally obtaining a correct diagnosis 
brought some relief, Foli shows that the battle for normalcy had only 
begun. This is mostly a success story with an upbeat ending. The 
resource section in the back is a bonus. Bellis’s When the Brain Can’t Hear 
is the first APD sourcebook written specifically for lay readers. Bellis, 
the author of an important text on APD for professionals (Assessment 
and Management of Central Auditory Processing Disorders in the 
Educational Setting from Science to Practice), herself suffers from APD 
as the result of a car accident. Her text is naturally more clinical in nature 
but still quite readable. It covers the many subtypes of APD and their 
manifestations, diagnosis and testing, treatment options, and coping 
techniques. The ample glossary adds to the book’s accessibility. Either 
of these texts would be appropriate additions to most collections, but 
they are best purchased together. The diagnosis of APD is seen more 
frequently, and with no other lay texts on the subject available, these 
books are absolutely essential. KellyJo Houtz Griffin, Eatonville, WA 
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http://www.bigbrainz.com/
index.php

Software company

http://www.texthelp.com

Below is some software that caters for dyslexic users. Work is in process in KDA to create some software in Arabic 
to help students with Dyslexia whose mother tongue is Arabic.

The best times table 
game I have come across. 
Excellent graphics, very 
addictive. Hint for the 
non games player, jump 
down the hole in the floor 
in the first section! 

Software for your 
computer to help the 
dyslexic and includes: 

Read and Write  
Speech feedback, word 
definitions, pronunciation 
tutor, typing assistance, 
screen reading, spell 
check-ing, calculator, 
word predic-tion and 
more.  Ages 7+

Platforms: Windows 2000 
SP4 and above  Use “Read 
and Write GOLD for Mac” 
for Mac users

Screenreader

Text to speech software 
that works in tandem 
with all Windows-based 
applica-tions.  Includes 
choice of voices, read on 
mouse-over. Inter-net 
compatible. 

Ages 7+  Platforms: 
Windows 98, ME, 2000, 
NT4 or XP

Browsealoud

Dedicated website at 
http://www.browsealoud.
com  Subscription-based 
program for speech-
enabling elec-tronic 
text  Platforms: Windows 
2000 and XP  Browsers: 
Firefox 1.5 and Wordbar 
(cricksoft)

Mathbase

MathBase
Software Supporting Numercy

http://www.mathsproject.com/

MathBase programs provide 
effective and efficient practice 
of basic numeracy skills. They 
are differentiated to allow 
pupils to progress at the rate 
ap-propriate to their needs and 
ability. Simple and fun to op-
erate, MathBase software uses 
small steps and repetition to 
increase pupil confidence and 
maintain enthusiasm. Focused 
learning objectives and simple 
operation help pupils to work 
more independently. 

Wordbar Words and 
phrases in Wordbar are 
organised into tabs 
- just click on tab to see 
a different set of words. 
Wordbar comes with high-
quality soft-ware speech 
so you can hear words or 
phrases before you write. 
You can also use speech 
voices for other languages, 
or record your own speech. 
See our audio products 
section for voices for other 
languages. 

• New file templates and 
grid templates at different 
heights, suitable for all age 
ranges 

• Remembers not only the 
speech engine, but also the 
font for each Wordbar

• Change the height of tabs 
for improved visibility

• Send a Tab, Enter/Return 
or Space after the text 
when you click it 

• Child-friendly Sassoon 
font included for new users 
who buy the CD-ROM 
• Easy network support 
- even create a shortcut to 
each user’s My Documents 
folder!

Wordbar (cricksoft)
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“This is why it’s a backpack
not a frontpack!”
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I enclose membership fee of:
KD ______  Membership registration for -------( No) years.
KD ______  I want to help the Kuwait Dyslexia Association with this donation.
KD ______  Total payment

 Signature:
 
 The information on this form will be processed by the KDA and used to provide 

membership services. Your contact details will also be kept on computer.

Please return to:
 Al-Omariya - Block 4, Street 14, Bldg. 4

 OR: P.O.Box:180 Farwaniya, 1812 Kuwait

 Tel./Fax: +965 4757984 - 4757986 - 4757908 

 E-mail: membership@Q8da.com

 Website: www.Q8da.com

KuWAIT DySLexIA ASSoCIATIoN

MeMBeRSHIp FoRM
Why not join the KDA now and give us your support?
You will also receive a regular newsletter keeping you in touch with dyslexia matters in Kuwait and 
the Kuwait Dyslexia Association’s magazine 4 times a year.

Annual membership
  Individual /family  KD: 10
  Concession  KD: 6
  School /association  KD: 25

personal Information
Name:
Address:

E-mail:
Telephone:

Parent of Dyslexic
Child:
Adult Dyslexic:

Professional working
with Dyslexics:

Other:

yes / no

yes / no

yes / no

l I’m moving , Please change my address as 
shown effective ____/____/_____

l My address is incorrect, please change as 
shown.

l My telephone number has changed, New 
number is ______________________

l I need ------(No) membership applications for 
perspective members.
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