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Editorial

Welcome to this issue which includes variable news and topics. Among the most important news is the declaration issued by the Ministry of Education in Kuwait with many recommendations concerning students with learning disabilities. These recommendations are to be applied in all stages of governmental schools. Kuwait Dyslexia Association is grateful to the Ministry of Education for this great initiative to take care of our children and support them. This is always the case with our generous government that continuously cares for the well-being citizens. We hope for our country and ministry more success and advancement in their efforts.In addition, this issue includes more topics that cover the activities of the association. We hope that you will find them useful and satisfactory. 

I wish you all best of luck.
      

Mohammad Yousef Al-Qatami    Chairman of Kuwait Dyslexia Association

Editorial
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Local News

Hiss Higness Sheikh Ahmad Al-Fahad Al-Sabbag, Deputy Prime Minister for economic affairs, Minister 
of Development and Housing Affairs, invited Mr. Mohammed Youssef Al-Qattami, chairman of Kuwait 
Dyslexia Association, to a meeting on Monday, 18/10/2010 at 10 a.m. This reflects the care of leaders 
of the society and its development. Kuwait Dyslexia Association wishes advancement and success 
for Kuwait, His Highness the Emir, The Government, The Kuwaiti Nation, and the Arab and Muslim 
Nations. The invitation was sent by Society Affairs Consultant, Mrs Noureya Al-Sadany.

Chairman of Kuwait Dyslexia Association invited by His Highness 
Sheikh Ahmad Al-Fahad Al-Sabbah, Deputy Prime Minister 

Kuwait Dyslexia Association Monthly Lecture 

Chairman of Kuwait Dyslexia Association was invited to attend the 
celebration of the United Nations’ Day

Mr. Mohammed Youssef Al-Qattami, chairman of Kuwait Dyslexia Association, was invited to attend 
a reception in the United Nations residence, in West-Mishref, block 6, Diplomatic Area. The invitation 
was presented by the residing coordinator, Dr. Adam Abdel-Mawla, on Sunday, 24th October, 2010.

Kuwait Dyslexia Association held its monthly lecture in its headquarters 
in Omayreya, block4, Omayreya Street, on Wednesday, 3-11-2010 at 7.30 
p.m. The lecture was entitled “Dyslexia and its Treatment” and presented 
by Maryam Al-Mohanady, who explained how to apply ‘My First Letters’ 
curriculum. She showed two cases using this treatment programme in the 
association. The audience, media, television and parents, were impressed by 
the lecture and expressed their high benefit from the lecture, the thing that 

reflects the interest in developing the society. Kuwait Dyslexia Association wishes more advancement 
and success for Kuwait, His Highness the Emir, The Government, The Kuwaiti Nation, and the Arab and 
Muslim Nations.
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Organizing 27th Training Course in English: ‘ Certificate in 
Teaching Dyslexics’

A lecture in Al-Jeel Al-Jadeed in Hawalli

Kuwait Dyslexia Association organized its 27th training course in English. 
The course aimed at training teachers and specialized trainers in dealing 
with dyslexics in ‘Manarat’ school, behind AUK. The course took place 
between 3 to 7 November 2010, and was entitled ‘ Certificate in Teaching 
Dyslexics’. It included dyslexia, its causes, learning strategies, teaching 
and evaluation strategies and the role of parents in helping dyslexics in 
order to ease the problem and solve it. The course was presented by Mr. 
Mohammed Youssef Al-Qattami and it impressed the audience highly.

Al-Jeel Al-Jadded private schools for girls invited KDA to present a 
lecture there. The lecture included introduction to Learning Disabilities 
and Dyslexia and their effect on academic achievement. The lecture was 
attended by a big number of teachers, parents and students, and lasted for 
2.5 hours. It was a very useful seminar presented by Dr. Ossama Mahmoud 
Al-Da’as.

Kuwait Dyslexia Association organized a treatment training course in Arabic 
in its headquarters in Omareya, Block4, Omareya Street, between 28th 
November and 1st December 2010. The course was entitled ‘ Certificate 
in Traeting Dyslexic Children’ and included basics of teaching phonics, 
multisensory teaching methods, obstacles to phonics curriculum, comparison 
between different phonics curricula and their evaluation, evaluation of phonics 
and characteristics of the Arabic language. This specialized course aimed at 

qualifying teachers and parents in how to help dyslexiacs so that we can solve their academic problems 
and ease their social and personal suffer. The course was presented by Dr. Ossama Mahmoud Al-Da’as 
and impressed the audience a lot.

Organizing a treatment course in Arabic entitled: ‘ Certificate 
in Treating Dyslexic Children’
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Meeting number

Press Briefing of Kuwait Dyslexia Association with Mrs Ghaneema Al-Rekheimy

Kuwait Dyslexia Association had a briefing with Mrs. 
Ghaneema Al-Rekheimy, director of Social and Psychological 
Services Directorate in the Ministry of Education.

1-What projects does the directorate prepare for helping the 
students of Kuwait?

Projects and numerous, but the most important one is Dyslexia Friendly 
schools in collaboration with Kuwait Dyslexia Association.

2- Can you explain dyslexia more for us?

It is a developmental leaning disability that forms 70% of learning disabilities in general. It occurs 
a difficulty in reading and recognizing letters sounds and differentiating between them.

3- What are its causes?

Heredity plays a great role in it. It is therefore important to start investigating it before birth.

4- What are the effects of having dyslexia?

Since the child has a difficulty in recognizing and reading letter sounds, this reflects on his academic 
performance because reading is the basis of learning. Other forms of academic failure occur, in 
addition to frustration and low self-esteem.

5- These are the effects on the dyslexic individual, what effects does it have on the 
community?

This academic failure will generate frustration, which means that the individual will suffer in the 
future in human development in the community. This will reflect negatively on the entire society if 
we do not start solving the problem of dyslexia.
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6- How did the idea of Dyslexia Friendly Schools begin?

It started through Kuwait Dyslexia Association, when Mr. Mohammed Youssef Al-Qattami 
presented a detailed display of the problem of dyslexia. We, therefore, asked for the collaboration 
of the KDA in this field.  In 2004, the Supreme Committee of Dyslexia was formed and it included 
associate members form the Ministry and KDA. The meetings and correspondences still take place 
since then, until the project launched in this academic year 2010/2011.

7- What do you expect from this project?

We expect that it will increase awareness of the problem of learning disabilities in general and 
dyslexia in particular. It will also help school administrations, teachers, peers and parents to be 
aware of problem.

8- What do you expect on the students level?

They will have more self-confidence when they feel that we care and love them and that they are 
capable of changing their academic level and achieve more success in order to be more useful 
citizens in the future.

9- Who is the project going to start with?

It is going to be applied in kindergarten grade two, in a group of chosen kindergarten schools and 
primary schools. During each year, the screened and diagnosed students are going to be followed 
up and treated.

10- What forms of help do you expect from Kindergartens, Primary schools and parents 
when applying the programme?

We hope that everyone will dedicate themselves at work to achieve success of the project since it 
is going to reflect positively on the students in general, and LD students in particular, in addition to 
parents, teachers and the community. Therefore, everyone should cooperate to make it successful.

At the end, we would like to thank Mrs. Ghaneema Al-Rekheimy, director of Social and Psychological 
Services Directorate in the Ministry of Education. 
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International News

Differences in Language Circuits in the Brain Linked to Dyslexia: Important 
‘Information Highway’ Less Well Organized in the Dyslexic Brain

Children with dyslexia often struggle with reading, writing, and 
spelling, despite getting an appropriate education and demonstrating 
intellectual ability in other areas. New neurological research has 
found that these children’s difficulties with written language may 
be linked to structural differences within an important information 
highway in the brain known to play a role in oral language.

Vanderbilt University researchers Sheryl Rimrodt and Laurie 
Cutting and colleagues at Johns Hopkins University and Kennedy 
Krieger Institute used an emerging MRI technique, called diffusion tensor imaging (DTI), to 
discover evidence linking dyslexia to structural differences in an important bundle of white matter 
in the left-hemisphere language network. White matter is made up of fibers that can be thought of 
as the wiring that allows communication between brain cells; the left-hemisphere language network 
is made up of bundles of these fibres and contains branches that extend from the back of the brain 
(including vision cells) to the front parts that are responsible for articulation and speech.

“When you are reading, you are essentially saying things out loud in your head,” said Cutting. “If 
you have decreased integrity of white matter in this area, the front and back part of your brain are 
not talking to one another. This would affect reading, because you need both to act as a cohesive 
unit.”

Rimrodt and Cutting used the DTI technique to map the course of an important white matter bundle 
in this network and discovered that it ran through a frontal brain region known to be less well 
organised in the dyslexic brain. They also found that fibers in that frontal part of the tract were 
oriented differently in dyslexia. Rimrodt said, “To find a convergence of MRI evidence that goes 
beyond identifying a region of the brain that differs in dyslexia to linking that to an identifiable 
structure and beginning to explore physical characteristics of the region is very exciting. It brings 
us a little bit closer to understanding how dyslexia happens.”

Rimrodt is assistant professor of developmental medicine and Cutting is Patricia and Rodes Hart 
Chair at Peabody College at Vanderbilt. The researchers completed the work at the Kennedy 
Krieger Institute with their colleagues there before moving to Vanderbilt. The research was funded 
by the Johns Hopkins School of Medicine General Clinical Research Center, the Kennedy Krieger 
Institute’s Learning Disability Research Center and F.M. Kirby Research Center for Functional 
Brain Imaging, the National Institute for Neurological Disorders, and the Eunice Kennedy Shriver 
National Institute of Child Health and Human Development.

Source:  http://www.sciencedaily.com/releases/2010/05/100510075529.htm
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Research Confirms That Motor And Cognitive Skills Are Improved 
By Hand-Clapping Songs

A researcher at Ben-Gurion University of the Neg ev (BGU) conducted the first study of hand-
clapping songs, revealing a direct link between those activities and the development of important 
skills in children and young adults, including university students. 

“We found that children in the first, second and third grades who sing these songs demonstrate skills 
absent in children who don’t take part in similar activities,” explains Dr. Idit Sulkin a member of 
BGU’s Music Science Lab in the Department of the Arts.                              “We also found that 
children who spontaneously perform hand-clapping songs in the yard during recess have neater 
handwriting, write better and make fewer spelling errors.” 

Dr. Warren Brodsky, the music psychologist who supervised her doctoral dissertation, said Sulkin’s 
findings lead to the presumption that “children who don’t participate in such games may be more 
at risk for developmental learning problems like dyslexia and dyscalculia. There’s no doubt such 
activities train the brain and influence development in other areas. The children’s teachers also 
believe that social integration is better for these children than those who don’t take part in these 
songs.” 

As part of the study, Sulkin went to several elementary school classrooms and engaged the children 
in either a board of education sanctioned music appreciation program or hand-clapping songs 
training - each lasting a period of 10 weeks. 

“Within a very short period of time, the children who until then hadn’t taken part in such activities 
caught up in their cognitive abilities to those who did,” she said. But this finding only surfaced for 
the group of children undergoing hand-clapping songs training. The result led Sulkin to conclude 
that hand-clapping songs should be made an integral part of education for children aged six to 10, 
for the purpose of motor and cognitive training. 

During the study, “Impact of Hand-clapping Songs on Cognitive and Motor Tasks,” Dr. Sulkin 
interviewed school and kindergarten teachers, visited their classrooms and joined the children in 
singing. Her original goal, as part of her thesis, was to figure out why children are fascinated by 
singing and clapping up until the end of third grade, when these pastimes are abruptly abandoned 
and replaced with sports. 

“This fact explains a developmental process the children are going through,” Dr. Sulkin observes. 
“The hand-clapping songs appear naturally in children’s lives around the age of seven, and disappear 
around the age of 10. In this narrow window, these activities serve as a developmental platform to 
enhance children’s needs -- emotional, sociological, physiological and cognitive. It’s a transition 
stage that leads them to the next phases of growing up.” 
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Sulkin says that no in-depth, long-term study has been conducted on the effects that hand-clapping 
songs have on children’s motor and cognitive skills. However, the relationship between music and 
intellectual development in children has been studied extensively, prompting countless parents to 
obtain a “Baby Mozart” CD for their children. 

This study also demonstrates that listening to 10 minutes of Mozart music (.i.e., the ‘Mozart Effect’) 
does not improve spatial task performance more than 10 minutes hand clapping songs training or 
10 minutes exposure to silence. 

Sulkin also found that hand-clapping song activity has a positive effect on adults: University 
students who filled out her questionnaires reported that after taking up such games, they became 
more focused and less tense. “These techniques are associated with childhood, and many adults 
treat them as a joke,” she said. “But once they start clapping, they report feeling more alert and in 
a better mood.” 

Sulkin grew up in a musical home. Her father, Dr. Adi Sulkin, is a well-known music educator 
who, in the 1970s and 1980s, recorded and published over 50 cassettes and videos depicting Israeli 
children’s play-songs, street-songs, holiday and seasonal songs, and singing games targeting 
academic skills. 

“So quite apart from the research experience, working on this was like a second childhood,” she 
noted.

Source:  http://www.medicalnewstoday.com/articles/187051.php
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International News

Brain Scans Used to Find Dyslexia Clues.

Nine-year-old Patrick Price bounced up to the huge MRI 
machine, a powerful brain scanner disguised by drapes 
to resemble a kid-friendly castle. Inside, he lay nearly 
motionless as words and symbols flashed on a screen 
before his eyes. 

Patrick is one of 80 Maryland youngsters with the reading 
disability dyslexia who are letting scientists peer inside 
their brains. 

The goal: to learn just what goes wrong when dyslexic children try to read and whether certain 
commercial teaching methods can make the brain rewire itself to read better. 

While specially crafted instruction clearly helps dyslexic children become successful readers, 
there’s little proof of how many of the expensive programs work, says Georgetown University 
neuroscientist Guinevere Eden. “Getting information on what works, it’s hard. Families go through 
four and five programs. 

They mortgage their houses,” says Eden, who directs Georgetown’s Center for the Study of 
Learning. “It’s a vulnerable population.” Consumer issues aside, exactly what brain areas are 
activated when a dyslexic child processes words remains a question. 

Competing theories are driving different approaches to treatment, making it important to understand 
the disorder’s complex neurologic underpinnings. 

“It’s pretty critical work,” says G. Reid Lyon of the National Institute of Child Health and Human 
Development, a division of the National Institutes of Health that is financing Eden’s research. 
Dyslexia is a neurologic disorder that affects 5 percent to 15 percent of Americans. 

They have normal intelligence but find it difficult to read, spell and master other language skills. 
It’s often hereditary, and spotting dyslexia early is important to helping children succeed in school. 
An early clue is phonological awareness, the ability to identify and manipulate sounds separately. 

Quick, say “Ge many” without the “m.” Dyslexics have a hard time, and many instruction programs 
aim to improve speech-sound awareness. But, dyslexic readers also tend to be more visually 
oriented than normal readers, so some instruction programs are multisensory.
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Eden is trying to piece together multiple brain pathways in dyslexia and to prove whether what 
NIH’s Lyon calls their “physiologic signature” truly normalizes after different interventions at 
different ages. First, Eden studied readers without dyslexia to document developmental changes 
required for reading that begin in early school years. 

Her findings validated a theory proposed in 1925 by dyslexia pioneer Samuel Orton: Normally, 
youngsters depend more on the visually oriented right side of the brain at first, perhaps interpreting 
words as if they were pictures. As reading matures, the brain’s language-linked left side grows to 
dominate, and visual stimulation is suppressed. 

Now she’s examining dyslexic brains, using a noninvasive scanner that tells what neurons are 
activated during reading attempts by measuring their changing oxygen levels. Inside this “functional 
MRI,” Patrick watches a screen flashing a mix of real words and unreadable symbols. 

His orders: Click one button if each screen contains a tall letter or symbol, another if it doesn’t. His 
brain automatically tries to read the real words, meaning Eden can trace all the pathways involved. 
Additional exams measure other dyslexia anomalies. 

Half the children in this experiment are like Patrick, from a dyslexia-only private school near 
Baltimore that provides intense, specialized reading instruction.Eden hopes to recruit the other half 
from Baltimore public schools. After initial brain scanning, all the kids will get, for free, $3,000 
worth of a commercial dyslexia reading program -- one-on-one tutoring using a phonology approach 
and a multisensory approach.For the study’s control phase, they also get math training, to make sure 
simple extra attention isn’t a placebo effect that temporarily boosts reading ability. In 18 months, 
additional MRI testing should tell what brain-level difference the extra reading programs have 
made and, if they have worked, which children had been most likely to benefit. 

But the youngsters learn about their own brains right away through an Eden tactic designed to boost 
dyslexics’ sometimes flagging self-esteem. “It helps kids to know something about their brain is 
different, is special,” she says. So she sends them home with brain pictures and stickers.

Source: http://www.dyslexia-adults.com/t140.html 

Right brain, left brain. 
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TEACHING METHODS 

LETTER AND NUMBERS WRITTEN BACKWARDS 

Andrew reverses b/d, p/q and several numbers. His reversals are not consistent. He has difficulty 
with sequencing tasks in general, and with directional/positional concepts. 

In addition to ‘tracing’ with his finger in the air and on carpet squares, he is using water brushes 
(painting with clear water) to write letters very large on the chalkboard. He is also using sidewalk 
chalk to write letters very large on the driveway.When he writes on the chalkboard, I have him 
erase his letters by tracing them in the same motor pattern as he wrote them. The erasing leaves a 
negative shape on the board and then Andrew traces that with his writing finger.

 

Since we cannot always face the same direction when we do our writing, Andrew wears a friendship 
bracelet or a watch on his left-hand and I place a green dot (for Go) in the upper left hand corner 
of whatever writing surface we are using.One very successful activity is to have Andrew write the 
letter or number we have practiced on unlined paper with his eyes closed. He always gets it right 
and is very pleased with himself. 

TEACHING METHODS FOR DYSLEXIC CHILDREN 

The outstanding teachers of dyslexic children have something in 
common: they see themselves and all the children as interesting, 
worthwhile, capable, trustworthy people who are eager to learn. 
Each one of them sees each child in a positive way. 

Not one of these teachers ever comes to school empty-handed! 
They bring things that they themselves consider interesting. 
Somehow they impart this interest to the children. This is not 
an isolated ‘Show and tell’ time, done to relieve the regular 
curriculum. This is the curriculum! 

We all need to be appreciated and you will be enthusiastically 
greeted and appreciated if you become known as a person who 
brings a piece of your outside world into the school each day. We 
need to resist the temptation to lecture about it. Use it. When a 
child asks what it is for, say, ‘Watch!’ and go on using it.

Teacher’s Corner
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For these children, the brain is not neatly divided into two areas, which can separate and deal with 
stimuli. Mixed dominance is characteristic of dyslexia. For a person with mixed dominance, merely 
listening, reading and writing do not accomplish learning effectively. 

The process of learning is not just logical, it is sensual. It is up to us to see to it that the stimuli we 
present have personal meaning. 

We must bring the real world into the classroom. We can let the children do something, and then see 
if we can help them generate a personal reaction, which can be written down. 

There is no love in workbooks and no personal meaning in a sentence made up by the teacher and 
copied off the chalkboard by the children. In essence, a holistic approach is needed to ensure that 
the best possible attempt has been made to ensure the fullest level of understanding. 

Because dyslexia can affect many areas of language and thus it can have an impact on all subject 
areas, teachers must be aware how to present information, how to help students interact with 
information and how to evaluate acquisition of information. 

When we teach students with dyslexia we cannot forget their learning style, to involve the student 
and as much as is possible use multi-sensory teaching methods and have a varied teaching. 

We need teach students to use logic rather than rote memory because as we know short-term and 
long term memory is a common area of weakness for dyslexics although most of them have o good 
intelligence. 

Present material sequentially, start from the very beginning and build slowly, step by step. 

People rememer best when facts and experiences are connected with one another and when the 
material was present in small units. ‘Less is better’. 

Source: http://www.dyslexia-teacher.com/t61.html
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Math difficulties and learning disabilities

Learning disabilities in math vary greatly depending on the child’s 
other strengths and weaknesses. A child’s ability to do math will 
be affected differently by a language learning disability, or a visual 
disorder or a difficulty with sequencing, memory o r organization.  
A child with a math–based learning disorder may struggle with memorization 
and organization of numbers, operation signs, and number “facts” (like 
5+5=10 or 5x5=25). Children with math learning disorders might also 
have trouble with counting principles (such as counting by 2s or counting 
by 5s) or have difficulty telling time.

Language difficulties and learning disabilities

Language and communication learning disabilities involve the ability to 
understand or produce spoken language. Language is also considered an output 
activity because it requires organizing thoughts in the brain and calling upon the 
right words to verbally explain something or communicate with someone else.  
Signs of a language–based learning disorder involve problems with verbal 
language skills, such as the ability to retell a story and the fluency of 
speech, as well as the ability to understand the meaning of words, parts of 
speech, directions, etc. 

Reading difficulties and learning disabilities

There are two types of learning disabilities in 
reading. Basic reading problems occur when there 
is difficulty understanding the relationship between 
sounds, letters and words. Reading comprehension 
problems occur when there is an inability to grasp 
the meaning of words, phrases, and paragraphs. 
Signs of reading difficulty include problems with:

letter and word recognition • 

understanding words and ideas • 

reading speed and fluency • 

general vocabulary skills• 
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Writing difficulties and learning disabilities

Learning disabilities in writing can involve the physical 
act of writi ng or the mental activity of comprehending and 
synthesizing information. Basic writing disorder refers to 
physical difficulty forming words and letters. Expressive 
writing disability indicates a struggle to organize thoughts 
on paper. 

Symptoms of a written language learning disability revolve 
around the act of writing and include. They include problems 
with: 

neatness and consistency of writing • 

accurately copying letters and words • 

spelling consistency • 

writing organization and coherence • 

Auditory and visual processing: the importance of the ears and the eyes 

The eyes and the ears are the primary means of delivering information to the brain, a process 
sometimes called “input.” If either the eyes or the ears aren’t working properly, learning can suffer 
and there is a greater likelihood of a learning disability or disorder.

Professionals may refer to the ability to hear well as “auditory processing skills” or “receptive 
language.” The ability to hear things correctly greatly impacts the ability to read, write and spell. 
An inability to distinguish subtle differences in sound, or hearing sounds at the wrong speed make 
it difficult to sound out words and understand the basic concepts of reading and writing.  

Problems in visual perception include missing subtle differences in shapes, reversing letters or 
numbers, skipping words, skipping lines, misperceiving depth or distance, or having problems with 
eye–hand coordination.  Professionals may refer to the work of the eyes as “visual processing.” 
Visual perception can affect gross and fine motor skills, reading comprehension, and math.

Source:  http://www.helpguide.org/mental/learning_disabilities.htm
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Learning Disabilities in Children

Learning Disability Symptoms, Types, and Testing

If you think your child might have a learning disability, you may feel overwhelmed by the information, 
the numerous tests, and the lack of clarity about how to get the best help for your child. What you 
need is a roadmap for sifting through the information and finding the valuable support that is 
available. You also may need a bit of perspective. The brain has an amazing capacity to change 
and children respond when given the support and encouragement they need. Early intervention and 
support can really make a difference in giving your child the best chance for success. 

What is a learning disability?

“He has the ability, if he just tried harder, he could do it. He chooses not to do the work.” 

“If she would just pay attention, she would get it.”

“After I give the instructions, he sits there and stares at his paper. He is not motivated.” 

A child with a learning disability cannot try harder, pay closer attention, or improve motivation 
on their own; they need help to learn how to do those things. A learning disability, or learning 
disorder, is not a problem with intelligence. Learning disorders are caused by a difference in the 
brain that affects how information is received, processed, or communicated. Children and adults 
with learning disabilities have trouble processing sensory information because they see, hear, and 
understand things differently.
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Hope for learning disabilities: The brain can change

Science has made great strides in understanding the inner workings of the brain, and one important 
discovery that brings new hope for learning disabilities and disorders is called neuroplasticity. 
Neuroplasticity refers to the brain’s natural, lifelong ability to change¾to form new connections 
and generate new brain cells in response to experience and learning. This knowledge has led to 
groundbreaking new treatments for learning disabilities that harness the power of neuroplasticity 
to retrain the brain.

How does understanding the brain help with a learning disability or 
disorder? 

Using a telephone analogy, faulty wiring in the brain disrupts 
normal lines of communication and makes it difficult to process 
information easily. If service was down in a certain area of the 
city the phone company might fix the problem by re–wiring the 
connections. Similarly, under the right learning conditions, the 
brain has the ability to reorganize itself by forming new neural 
connections. Those new connections facilitate skills like reading 
and writing that had been difficult using the old connections.  

Symptoms and types of learning disabilities and disorders
If you’re aware of some of the common signs of learning disabilities and learning disorders in 
children, you’ll be able to catch the problem early and take steps to get your child help. Paying 
attention to normal developmental milestones for toddlers and preschoolers is very important. Early 
detection of developmental differences may be an early signal of a learning disability and problems 
that are spotted early can be easier to correct. 
A developmental lag might not be considered a symptom of a learning disability until your child 
is older, but if you recognize it when your child is young, you can intervene early. You know your 
child better than anyone else does, so if you think there is a problem, it doesn’t hurt to get an 
evaluation. You can also ask your pediatrician for a developmental milestones chart.
The activity of diagnosing the type of learning disability can be overwhelming and time consuming. 
Try not to get caught up in trying to determine the label or type of disorder and focus instead on 
figuring out how best to support your child.
The National Center for Learning Disabilities has created a comprehensive checklist covering the 
eight areas affected by learning disabilities. The checklist, organized by skill set and age group, can 
help you evaluate your child’s signs and symptoms and indicate whether you should seek further 
assistance from a teacher or professional skilled in diagnosing learning disabilities. 
Types of learning disabilities are often grouped by school–area skill set or cognitive weakness. If 
your child is in school, it will probably be apparent if he or she is struggling with reading, writing, 
or math, and narrowing down the type will be easier.
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Learning disabilities: Related problems and issues

Social and emotional difficulties

Sometimes kids have trouble expressing their feelings, calming themselves down, and reading 
nonverbal cues, which can lead to difficulty in the classroom and with their peers.

Social and emotional skills are an area where you can have a huge impact as a parent. For all 
children, but especially those with learning disabilities, social and emotional skills are the 
most consistent indicators of success, outweighing everything else, including academic factors.  
Academic challenges may lead to low self–esteem, withdrawal and behavior problems, but you can 
counter these things by creating a strong support system for your child and helping them learn to 
express themselves, deal with frustration and work through challenges. Your focus on their growth 
as a person, and not just on academic achievements will help them learn good emotional habits and 
the right tools for lifelong success. 

Other disorders that make learning difficult
Difficulty in school doesn’t always stem from a learning disability. Anxiety, depression, stressful 
events, emotional trauma, and other conditions affecting concentration make learning more of a 
challenge. 

ADHD  l – Attention Deficit Hyperactivity Disorder 
(ADHD), while not considered a learning 
disability, can certainly disrupt learning. Children 
with ADHD often have problems with sitting still, 
staying focused, following instructions, staying 
organized, and completing homework. 

Autism l  – Difficulty mastering certain academic 
skills can stem from Pervasive Developmental 
Disorders such as autism and Asperger’s 
syndrome. 

Children with an autism spectrum disorder may have trouble making friends, reading body 
language, communicating, and making eye contact. 

Articles & Researches
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Articles & Researches

Can gifted children have learning disabilities?

Many gifted and talented children (and adults) are often misdiagnosed 
as having learning disabilities or behavior disorders. This occurs 
because there are many characteristics of gifted children, both social 
and emotional, that are mistaken as symptoms of specific learning 
disorders. 

It is not uncommon for some gifted children (those with IQ scores 
over 140) to display a significant discrepancy (20 points or more) 
between Verbal IQ and Performance IQ and possess characteristics 
of a learning disability. Often gifted children have unusual learning 
styles, and even though they are very intelligent, they may also have 
learning disorders. 

Without intervention, self–esteem issues are almost certain in the life of a child who is both gifted 
and has a learning disability. Whether or not your gifted child also has a learning disability, they 
will benefit from extra support, encouragement and love.

You can get a Copy of Firsl Letlers from Kuwait Dyslexia Association.

Source: http://www.helpguide.org/mental/learning_disabilities.htm
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Parent’s Corner

Parenting a child with a learning disability or learning disorder 

As a parent, discovering that something may stand in the way of your child’s success can be 
unsettling and difficult. Whether or not your child has a learning disability, remember that the way 
you behave and what you do has the most impact on your child’s chances of success.

Everyone faces obstacles and the most important thing you can show your child, apart from your 
consistent love and support, is how to deal with obstacles. A good attitude won’t solve the problem, 
but it can give your child hope and confidence that things can improve.

Your first task as the parent of a child with a learning disability is to recognize that there are many 
things you can do to help your child: 

Keep•  things in perspective – Try not to be intimidated by the news that your child may 
have a learning disability – all people learn differently. Your most important job is to support 
your child and to help them keep their self esteem in tact.

Challenges can be overcome. Don’t let the tests, school bureaucracy and endless paperwork 
distract you from what is really important – providing your child with emotional, educational 
and moral support. 

Do•  your own research and become your own expert – Learn about new developments 
in learning disabilities, different programs and educational techniques that could make 
an impact with your child. You may instinctively look to others for solutions – schools, 
teachers, therapists or doctors – but you need to take charge when it comes to finding the 
tools your child needs to continue learning.

Be•  an advocate for your child – You may have to speak up time and time again to get 
special help for your child. Embrace your role as a proactive parent and work on your 
communication skills. It may be frustrating at times, but your calm, reasonable and firm 
voice may make the difference in achieving what you want for your child.

Remember•  that your influence on your child outweighs all others – Your child will 
follow your lead. If you approach the learning challenges with optimism, hard work and a 
sense of humor, your child is likely to embrace your perspective or at least see the challenges 
as a detour rather than a roadblock. Also, remember that the school situation doesn’t have to 
be perfect. Focus your energy on learning what works and implementing it in your child’s 
life the best you can. 

In this age of endless budget cuts and inadequately funded schools, your role in your child’s 
education is more important than ever. Don’t sit back and let someone else be responsible 
for providing your child with the tools they need to learn. You can and should take an active 
role in your child’s education.
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Parent’s Corner

Child Abuse and Neglect

Recognizing and Preventing Child Abuse

Child abuse is more than bruises and broken bones. While physical abuse might be the most visible 
sign, other types of abuse, such as emotional abuse or child neglect, also leave deep, long lasting 
scars. Some signs of child abuse are subtler than others. However, by learning common types of 
abuse and what you can do, you can make a huge difference in a child’s life. The earlier abused 
children get help, the greater chance they have to heal from their abuse and not perpetuate the cycle. 
Learn the signs and symptoms of child abuse and help break the cycle, finding out where to get help 
for the children and their caregivers.

Understanding child abuse and neglect
 Child abuse is more than bruises or broken bones. While physical abuse is shocking due to the scars
 it leaves, not all child abuse is as obvious. Ignoring children’s needs, putting them in unsupervised,
 dangerous situations, or making a child feel worthless or stupid are also child abuse. Regardless of
the type of child abuse, the result is serious emotional harm.
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Parent’s Corner

Effects of child abuse and neglect

All types of child abuse and neglect leave lasting scars. Some of these scars might be physical, 
but emotional scarring has long lasting effects throughout life, damaging a child’s sense of self, 
ability to have healthy relationships, and ability to function at home, at work and at school. Some 
effects include:

Lack of trust and relationship difficulties. 

If you can’t trust your parents, who can you trust? Abuse by a primary caregiver damages 
the most fundamental relationship as a child—that you will safely, reliably get your 
physical and emotional needs met by the person who is responsible for your care. Without 
this base, it is very difficult to learn to trust people or know who is trustworthy. This 
can lead to difficulty maintaining relationships due to fear of being controlled or abused. 
It can also lead to unhealthy relationships because the adult doesn’t know what a good 
relationship is. 

Core feelings of being “worthless” or “damaged.” 

If you’ve been told over and over again as a child that you 
are stupid or no good, it is very difficult to overcome these 
core feelings. You may experience them as reality. Adults 
may not strive for more education, or settle for a job that 
may not pay enough, because they don’t believe they can 
do it or are worth more. Sexual abuse survivors, with the 
stigma and shame surrounding the abuse, often especially 
struggle with a feeling of being damaged.  

Trouble regulating emotions.

 Abused children cannot express emotions safely. As 
a result, the emotions get stuffed down, coming out in 
unexpected ways. Adult survivors of child abuse can 
struggle with unexplained anxiety, depression, or anger. 
They may turn to alcohol or drugs to numb out the painful 
feelings.
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Types of child abuse
There are several types of child abuse, but the core element that ties them together is the emotional 
effect on the child. Children need predictability, structure, clear boundaries, and the knowledge that 
their parents are looking out for their safety. Abused children cannot predict how their parents will 
act. Their world is an unpredictable, frightening place with no rules. Whether the abuse is a slap, a 
harsh comment, stony silence, or not knowing if there will be dinner on the table tonight, the end 
result is a child that feel unsafe, uncared for, and alone.  

Emotional child abuse

Sticks and stones may break my bones but words will never hurt me? Contrary to this old saying, 
emotional abuse can severely damage a child’s mental health or social development, leaving lifelong 
psychological scars.

 Examples of emotional child abuse include: 

Constant belittling, shaming, and humiliating a child  l

Calling names and making negative comparisons to others  l

Telling a child he or she is “no good,” “worthless,” “bad,” or “a mistake.”  l

Frequent yelling, threatening, or bullying.  l

Ignoring or rejecting a child as punishment, giving him or her the silent treatment.  l

Limited physical contact with the child—no hugs, kisses, or other signs of affection.  l

Exposing the child to violence or the abuse of others, whether it be the abuse of a parent, a  l
sibling, or even a pet. 

Parent’s Corner

You can get a Copy of Alpla Program from Kuwait Dyslexia Association.
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Child neglect
Child neglect—a very common type of child abuse—is a pattern of failing to provide for a child’s 
basic needs, whether it be adequate food, clothing, hygiene, or supervision. Child neglect is not 
always easy to spot. Sometimes, a parent might become physically or mentally unable to care for a 
child, such as with a serious injury, untreated depression, or anxiety. Other times, alcohol or drug 
abuse may seriously impair judgment and the ability to keep a child safe. 

Older children might not show outward signs of neglect, becoming used to presenting a competent 
face to the outside world, and even taking on the role of the parent. But at the end of the day, 
neglected children are not getting their physical and emotional needs met.

Physical child abuse
Physical abuse involves physical harm or injury to the child. It may be the result of a deliberate 
attempt to hurt the child, but not always. It can also result from severe discipline, such as using a 
belt on a child, or physical punishment that is inappropriate Many physically abusive parents and 
caregivers insist that their actions are simply forms of discipline—ways to make children learn to 
behave. But there is a big difference between using physical punishment to discipline and physical 
abuse. The point of disciplining children is to teach them right from wrong, not to make them live 
in fear.

Source:  http://www.helpguide.org/mental

Parent’s Corner
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F A Q s

You can get a Copy of IQ from Kuwait Dyslexia Association.

At1.  what age does it become a problem?
Children are either born with dyslexia, or they acquire the difficulty during       early childhood 
through hearing loss, but it is when they begin to learn using words and sometimes other 
symbols at school that it becomes a noticeable problem.
 
Does2.  dyslexia affect a child’s self-esteem? 

As literacy skills are so strongly emphasized during the schooling process,       dyslexic 
children experience a great deal of failure which can easily lower their self-esteem and make 
them feel that they must be stupid. 

This is why it is important for dyslexic children to receive as much praise, credits, certificates, 
gold stars, etc. as the other children. To complete a piece of written work in class is twice as 
hard as for a non-dyslexic child.

It is also important for a dyslexic child to have art, crafts, physical education and sports during 
their week in school, as these are the only areas in which they may excel and experience a 
feeling of satisfaction in learning. 

Having to learn a foreign language - like French - is a virtual impossibility for a dyslexic child, 
and a sure route to failure: schools need to be flexible and take account of this.

Is it true that the word ‘dyslexic’ is just another word for unintelligent or 3. 
‘not    trying hard enough’?

This is not the case at all. Dyslexia is a neurological condition which some people are born with, 
comparable to color blindness. It simply means that certain circuits in the brain do not operate 
in the usual way, and cause learning difficulties - to a greater or lesser degree - particularly 
with spelling, reading and number work. A dyslexic person has to learn alternative approaches 
to learning the things which most people take in quite easily. These alternative approaches are 
often referred to as ‘multi-sensory’, and involve the use of all the child’s senses - especially 
visual techniques and physical movement - to help remember letters and spellings
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F A Q sF A Q sF A Q s

How can a parent help their dyslexic child?4. 
The most important thing you can do is to build up the damaged confidence and self-      
esteem of your child. Make sure s/he knows s/he is loved for himself, and that this love is 
not dependent on how well s/he does at school.

Make it clear that the child’s difficulties are not his fault. Be very encouraging and find • 
things he is good at. 
Praise him for effort - remember how hard he has to try to achieve success in reading, • 
writing and math/s.
Help with homework from school, or from any special needs lessons. • 
Help him to be organized. • 
Encourage areas in which he can experience success, such as creative areas and activities • 
such as sports which involve physical co-ordination. 
Encourage hobbies, interests and out of school activities.• 

Will a spell-checker do more harm than good?5. 
        The following story should answer this questions: 

A 4th grade student of mine is dyslexic and struggles 
very much    with spelling. He has the most wonderful 
ideas for stories, but when it comes time to put those 
ideas on paper, it looks atrocious. He spells everything 
phonetically, and at times he doesn’t even do that. We do 
a lot of proof-reading when he writes, and he knows that 
they are wrong, he just doesn’t have a clue of what he 
needs to do to change it. I decided that I would try using 
a spell-checker with him to see if anything improved. 
His mother was very apprehensive at first, and did not want him relying on a device to help 
him with his disability. She felt that he needed to learn how to spell on his own, and that by 
using a spell-checker it was not going to remedy that problem. I assured her that it was just an 
experiment and that I wanted to see if it helped  him with recognition of what he might need 
to change. 

During the next tutoring session, I started to use the spell-checker with him, and the results 
were amazing. I had him write down three dictated sentences, and then circle the words that he 
felt were not spelled correctly. He was able to circle every word that was wrong, and with the 
use of the spell checker, he was able to recognize the correct spelling of each word, and do all 
the self-correcting on his own. He is now using his spell-checker at school during his writing 
lessons, and his teacher is very happy with the results. His mother is also pleased that we have 
found something that he can use, and has realized that some children with disabilities need to 
have ways that will help them to learn easier, and that it doesn’t mean “failure”. (Nanci Ross, 
Utah, USA) 

Source:  http://www.dyslexia-parent.com/correction.html
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An invitation to participate

An invitation to Participate
Kuwait Dyslexia Association announces that it will hold training courses at its headquarters located 
in Al-Omariya. Therefore, it calls upon teachers, parents, and the people, who are interested in these 
training courses, to participate, and to sign up.

The courses will be as follows:

3 – An “International Training Course”.  

It will be in Arabic; duration: 5 weeks 
(two days/week). The course fee is 200 
Kuwaiti Dinars. Participants will be awarded 
a certificate in Arabic issued by Kuwait 
Dyslexia Association, and a global certificate 
from Britain (issued by Direct learning 
Ltd. U.K.). This certificate will qualify the 
participant at the global level in teaching 
dyslexia children.

1 – A “local Training Course”.  

It will be in Arabic; duration: 5 days (two 
hours/day). The course fee: 50 Kuwaiti 
Dinars. Participants will be awarded a local 
certificate called “Certificate of Attendance” 
in Arabic at the end of the course issued by 
Kuwait Dyslexia Association. This certificate 
will qualify the participant to teach dyslexic 
children (or similar difficulties).

5 – A course on how to apply 

      the Arabic CoPS (SCREENING).  

It will be in Arabic. The duration is one day 
from 04:00 pm to 06:00 pm (two hours). The 
course fee is 25 Kuwaiti Dinars.

2 – A “local Training Course”.  

It will be in English; duration: 5 days (two 
hours/day). The course fee: 50 Kuwaiti 
Dinars. Participants will be awarded a local 
certificate called “Certificate of Attendance” 
in English at the end of the course issued by 
Kuwait Dyslexia Association. This certificate 
will qualify the participant to teach dyslexic 
children (or similar difficulties).

4 – An “International Training Course”. 
It will be in English; duration: 5 weeks 
(two days/week). The course fee is 200 
Kuwaiti Dinars. Participants will be awarded 
a certificate in Arabic issued by Kuwait 
Dyslexia Association, and a global certificate 
from Britain (issued by Direct Learning 
Ltd. U.K.). This certificate will qualify the 
participant at the global level in teaching 
dyslexic children.

6 – A course on how to apply 

      the Arabic CoPS (DIAGNOSING).  
It will be in Arabic. The duration is one day 
from 04:00 pm to 06:00 pm (two hours). 
The course fee is 25 Kuwaiti Dinars.
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7 – A course on how to interpret the       
        screening of the Arabic CoPS.  

It will be in Arabic. The duration is one day 
from 04:00 pm to 06:00 pm (two hours). The 
fee of this course is 25 Kuwaiti Dinars. This 
course will be given to those who attended the 
SCREENING course.

9 – New Local Training Course, 
       “Certificate in the Teaching of 
       Synthetic Phonics“. 

It will be in Arabic, the duration will be 
5 days, 2 days a week, (two hours a day). 
The course fee is 50 Kuwaiti Dinars. The 
participant will be awarded a “Certificate of 
Attendance & Participation” at the end of the 
course issued by Kuwait Dyslexia Association.

11 – New “International Training 
        Course”, “Certificate in the 
        Teaching of Synthetic Phonics” 
        (Therapeutic Course).  

It will be in English, the duration will be 5 
weeks (two days a week). The course fee is 
200 Kuwaiti Dinars. The participant will be 
awarded a certificate in English Issued be 
Direct Learning Ltd. U.K.). This certificate 
will qualify the participant at the global 
level in teaching dyslexic children.

8 – A course on how to interpret the   
       diagnosing of the Arabic CoPS.  

It will be in Arabic. The duration is one day 
from 04:00 pm to 06:00 pm (two hours). The 
fee of this course is 25 Kuwaiti Dinars. This 
course will be given to those who attended the 
SCREENING course.

10 – New Local Training Course, 
     “Certificate in the Teaching of    

      Synthetic Phonics”.  It will be in 
English, the duration will be 5 days, 2 days 
a week, (two hours a day). The course fee 
is 50 Kuwaiti Dinars. The participant will 
be awarded a “Certificate of Attendance & 
Participation” at the end of the course issued 
by Kuwait Dyslexia Association.

12 – New “international Training 
Course”, “Certificate in the Teaching 
of Synthetic Phonics” (Therapeutic 
Course). It will be in Arabic, the duration will be 5 
weeks (two days a week). The course fee is 200 Kuwaiti 
Dinars. The participant will be awarded a certificate 
in English issued by Kuwait Dyslexia Association 
and global certificate from Britain (A qualification 
certificate issued by Direct learning Ltd. U.K.). This 
certificate will qualify the participant at the global level 
in teaching dyslexic children.

* The courses will be determined according 
   to participants’ request.
* The date of the courses will be set if the 
   number of participants is completed.

Kuwait Dyslexia Association

Al-Omariya - Block 4, Al-Omariya St., Bldg. 4
P.O. Box 766, Al-Farwaniya, 81018 Kuwait

Tel.:+965 2475 7986 / 2475 7984 / 2475 8 514
+965 2475 8574 / 2475 8658 / 2475 8657 Fax: 965 2475 7908

Email: info@q8da.com – contact@q8da.com
www.q8da.com

www. q8da.com/facebook

An invitation to participate
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Undersecretary of the Ministry of Education, Tomadher Abdel-Aziz Al-Sedirawy, issued 
a circular for all educational directorates in different educational stages. Its content was 
the importance of drawing more attention to students with special needs that study in the 
classes of mainstream schools, establishing more effective collaboration channels with 
specialized units, and not hesitating to seek assistance from authorities in the educational 
directorates or the ministry concerning special cases. The following recommendations are 
to be put into consideration:

Placing1)  students with special educational needs in special classes with low number 
of students.
Allocating2)  extra time for student with special educational needs (Learning 
Disabilities) during exams according to their abilities and potentials, in addition to 
reading the exam items for them to make sure they understand their content.
 3) Urging teachers to focus on the slow learning cases during class time and 
encouraging them to participate positively in the activities of the class.
Providing4)  educational aids and supporting methods to maximize the chances of 
better learning for special needs students.
Locating5)  the classes of special needs students in the ground floor of the schools 
building.
Raising6)  awareness in schools of the characteristics of this group of students, their 
nature and ways of treating them.
Facilitating7)  the mission of specialized educational teams for following up this 
group of students. Undersecretary emphasized the importance nurturing special 
needs students and her support to all efforts exerted by all persons in this field.

Therefore, Kuwait Dyslexia Association appreciates the care presented by Leaders of 
Kuwait, starting with His Highness the Emir of the State of Kuwait, and the continuing 
care and support the government presents to foster this group of Kuwaiti citizens. We also 
appreciate the dedication of the Kuwaiti people in helping this group. May God bless all 
the efforts of both the Arabic and Islamic nations.

Kuwait Dyslexia Association is grateful to 
the Ministry of Education for understanding 
the special educational needs of learning 
disable children and issuing a circular 
concerning this matter
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You can get a Copy of Acops Program from Kuwait Dyslexia Association.
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