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Mohammad Yousef Al-Qatami     
Chairman of Kuwait Dyslexia Association

Editorial

Editorial
Welcome to our new issue of Dyslexia. It 

makes us happy to meet and talk to you. I would 

like to congratulate for the Golden Jubilee 

of Independence of the State of Kuwait, the 

20th Anniversary of Liberation, and the Fifth 

Anniversary of the Ruling of His Higness 

Sheikh Subbah Al-Ahmad Al-Subbah. We 

also celebrate the tenth anniversary of Kuwait 

Dyslexia Association.

We hope that our work will be sincere to God, 

and be a good asset for all who participated 

in it. Moreover, we hope it will show to 

appreciation of Kuwait Dyslexia Association 

to the Kuwaiti People and all the staff of KDA 

for their persistance, hard work, support, 

encouragement and endless afforts that make 

KDA what it is today. I hope that the future 

will be brighter and better for everyone.
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Local News

Monthly meeting with Ministry of Education in Kuwait

In collaboration with the Ministry of Education in Kuwait, Sector 
of Social and Psychological Services and Kuwait Dyslexia 
Association, the shared committee of Dyslexia Friendly Schools 
had its monthly meeting on October 26th 2010. The committee held 
the meeting to discuss application of this pioneering project in the 
schools of Kuwait. It is worth mentioning that this project is the 
first of its kind in the Ministries of Education in the Arab World. It 
is hoped that Kuwait Dyslexia Association transfers this project to 
the rest of the Arab World.

Some of Kuwait Dyslexia Association activities in raising 
awareness at Al-Thahar Primary School for Girls

On 18th October 2010, Kuwait Dyslexia Association held a workshop on dyslexia to 
raise awareness in Al-Thahar Primary School for Girls. The workshop was held by Dr 
Ossama Mahmoud Al-Daa’ss, a linguist and trainer in Kuwait Dyslexia Association. 
The school’s principal, Mrs Ghaneema Al-Aly presented a trophy to the association 
honoring the efforts done in raising awareness and training in the field of dyslexia.

An Invitation to attend Honouring Ceremony for winners in 
Sheikh Fahad Al-Ahmad International Award for Charity
Kuwait Dyslexia Association received an invitation from His Highness the 
Prime Minister of Kuwait, Sheikh Nasser Al-Muhammed Al-Ahmad Al-
Subbah, and his deputy, His Highness Sheikh Ahmad Fahad Alsubbah, 
undersecretary for economy and Minister of Development and Housing 
Affairs, to attend the ceremony honouring the winners of Sheikh Fahad Al-
Ahmad Award for Charity. The ceremony will be held in Al-Raya ballroom 
in Courtyard Hotel. On this occasion, Kuwait Dyslexia Association wishes 
more advancement and success to all Kuwait, His Highness the Emir, the 

government, the Kuwaiti People, and all the Arab and Muslim Nation.

A visit from Wafaa Al-Egtema'ey Association 
for Special needs in Oman to Kuwait Dyslexia 

Association

On 27th December 2010, Kuwait Dyslexia Association had a visit 
from Mr. Abdullah Al-Bloushy, chairman of Wafaa; Al-Egtema'ey 
ssociation for Special Needs, Sahar, Oman. The visiting group saw 
the activities of the association and its latest updates. Both parties 
exchanged experience and discussed future relations.
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A Lecture in Dasman Model School entitled: 
“Modern Strategies in Teaching Dyslexics and 

Where Dyslexia is from them”

Mr Muhammed Youssef Al-Qattami presented two lectures on Learning 
Disabilities in general and Dyslexia in particular. The lectures that 
addressed a huge crowd from Dasman Models School's teachers and 
staff members were entitled " Modern strategies of teaching dyslexics 
and where dyslexia is from them'. The lectures were full of discussions and 
gave the participants a good chance to benefit and be aware of teaching methods for 
learning disabilities in general and dyslexia in particular.

Third Board meeting in 2010 for Kuwait Dyslexia Association

In the third Board meeting for KDA, Mr Al-
Qattami presented a detailed presentation for 
the Board members about the activities of KDA 
in 2010, and the plan for 2011. He discussed 
the agenda items and finally thanked all the 
Board members for their spcial works that have 
been accomplished. He also showed support 
for future plans and hoped that 2011 will be 
a fruitful year. He called for another Board 
meeting in 2011. 

Activities of Kuwait Dyslexia Association in raising awarness in  
Al-Subaheya Intermediate School for Girls

On October 21st 2010, Kuwait Dyslexia Association 
held a workshop on dyslexia to raise awareness in 
Al-Subaheya Intemediate Schools for Girls.  The 
workshop was presented by Dr. Ossama Mahmoud 
Al-Daa'ss,  a linguist and trainer in KDA. The 
schools principal, Mrs Fawzeya Ramadan, presented 
a trophy to the association honouring the efforts 
done in raising awareness and training in the field of 
Dyslexia.

Local News
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Local News

Cooperation between Ministry of Education in 
Muscat, Oman and Kuwait Dyslexia Association
In collaboration with the General Directorate of Educational Programmes in the Ministry 
of Education, Sector of Special Education, in Muscat, Oman, Kuwait Dyslexia Association 
held a course on developmental and academic disorders for learning disability teachers in 
the capital, Muscat, from 18 to 22 December 2010. The course enriched the experience 
of teachers, developed their potentials and showed them new methods of diagnosing and 
treating learning disabilities. It also showed them some important charachteristics in the 
field of learning disability. Both Mr Muhammed Youssef Al-Qattami, chairman of KDA, 
and Dr. Ossama Mahmoud Al-Daa’s, a linguist and trainer in KDA, organised and held 
this cours. The course was quite successful and there were arrangements for similar future 
courses.
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Electric Jolt to Brain Boosts 
Math Skills
Stimulating the brain with a nonpainful electrical current can jump 
start peoples' 
math skills, 
scientists say.

The finding could 
lead to new, long 
lasting treatments 
for people with 
moderate to severe 
math impairments 
such as dyscalculia, 
or “math dyslexia”.
This learning dis-
ability prevents a 
person from grasp-
ing even simple 
math concepts, ac-
cording to study 
leader Roi Cohen 
Kadosh, a neurosci-
entist at the Univer-
sity of Oxford in the 
U.K.
The team used a noninvasive method called transcranial direct current stimulation to apply a weak 
current to the brains of 15 healthy adult volunteers for six days as they took part in a learning task. 
The current was applied using pads on the scalp.
(Related: “Making Music Boosts Brain’s Language Skills”.)
The subjects, who had normal mathematical abilities, were first trained to mentally associate nine 
random symbols with numbers.
This was done to mimic the learning process that children go through as they first learn how to as-
socileate numerical values with digits, Cohen Kadosh said.

International 
News
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Brain Boost is Long-Lasting

When the team tested the participants again 
six months later, they were surprised to find 
that the participants still performed poorly 
on the task—meaning the "improvements" 
were still present.

"The effect had worn off only slightly, but 
it was not significantly lower than after the 
end of the last training session," said Cohen 
Kadosh, whose study will appear November 
23 in the journal Current Biology.

Scientists don't fully understand how 
electrical stimulation enhances certain 
mental abilities, but one possibility is that 
the current influences brain chemicals 
called neurotransmitters.

For example, electrical stimulation 
might reduce the effects of certain 
neurotransmitters that either interfere with 
or help with learning.Whatever the reason, 
the team hopes that eventually their findings 
can help people with dyscalculia or those 
who have reduced math proficiency as a 
result of a stroke or degenerative disease.

But such treatments are most likely 
"very, very far off," said Daniel Ansari, a 
neuroscientist at the University of Western 
Ontario in Canada."This is an exciting 
beginning, but the experiment is limited to 
some very basic tasks," said Ansari, who 
was not involved in the study. "It doesn't 
necessarily show that it improves school-
relevant 

Counterintuitive Improvement

During each daily training session, the 
study participants received a 20-minute-
long electrical stimulation to their parietal 
lobes, the part of the brain that is crucial for 
processing numbers.

"People with dyscalculia have problems 
[in that brain region], such as lower brain 
activation or abnormal structures," Cohen 
Kadosh said.

Following each training, the researchers had 
the participants take tests that have been shown 
in children to correlate with mathematical 
achievements later in life.

In one test, participants were shown two of 
the symbols they had learned on a screen. One 
of the symbols might represent the number 
two and the other the number four. However, 
the two symbol would be intentionally bigger 
than the four symbol.

The researchers then asked the participants 
which "number" was physically larger, the 2 
symbol or the 4 symbol.

People with normal mathematical abilities 
have trouble with this task, though very 
young children and people with dyscalculia 
don't, Cohen Kadosh explained.

That's because in normal brains, different 
mental processes—in this case size and 
evaluating numbers—interfere with one 
another.

When the participants' brains were electrically 
stimulated, their performance in the task 
worsened—proving that their math skills had 
improved.

"It's counterintuitive," Cohen Kadosh said, 
but declining performance is a sign that 
the number symbols have become deeply 
ingrained in the participants' minds—thus 
showing the treatment actually improved 
mathematical 

International 
News
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Enhanced Math Skills an Ethical Dilemma

Routine brain-stimulation in people without developmental disorders would also raise ethical 
questions, said study leader Cohen Kadosh. For example, a normal person without a disability who 
stimulates his or her brain to boost math prowess might be giving themselves an unfair advantage. 

Electric stimulation boosts maths ability, say scientists

 
WIRING your brain to an electric current can improve your maths skills, say scientists.And 
they reckon electric stimulation boosts maths ability for up to six months. It won't help you to 
become Albert Einstein but it will help you add up.
The findings at Oxford University could lead to treatments for one in five of the population who 
have problems with simple tasks like counting change in a supermarket.

The condition is sometimes called dyscalculia, the numbers equivalent of literacy and language 
disability dyslexia.Dr Roi Cohen Kadosh, of the university's Department of Experimental 
Psychology, said: "I am certainly not advising people to go around giving themselves electric 
shocks."But we are excited by the potential of our findings and are now looking into the 
underlying brain changes."

RESEARCH REVEALS DYSLEXIC MEN MAKE GREAT ARTISTS

Psychologists have discovered a link between dyslexia and improved ability to judge space, 
which could explain the artistic ability of greats such as Leonardo da Vinci, Pablo Picasso and 
Auguste Rodin – all thought to be dyslexic.
New research at Middlesex University suggests dyslexic men are better than the general 
population at processing 3D visual information. This so-called visuospatial ability is key to 
success in the fields of art, architecture, and design.  Surprisingly, the research did not establish 
this link in dyslexic women.
“It could be that spatial awareness develops in dyslexic readers because of their reduced language 
skill,” said Dr Nicola Brunswick, a Senior Lecturer in psychology at Middlesex University. 
“There is a body of evidence showing that men in general have better spatial awareness than 
women on some tasks. So greater attention paid to spatial awareness by dyslexic readers is likely 
to be more pronounced in men than in women.”“Also, many dyslexic people prefer to work out 
problems by thinking and oing rather than by speaking, this could help dyslexic men develop 
the kind of visual skills they need to succeed in the artistic and creative worlds,” she added. 

International 
News
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The British Dyslexia Association (BDA) welcomed the research. “Anecdotal evidence has long 
since suggested that some dyslexic individuals may have strengths in visuospatial processing 
and activities,” said Dr Kate Saunders, Education Director at the BDA. “The British Dyslexia 
Association welcomes empirical research into possible cognitive strengths and abilities for 
dyslexic individuals.”
Dr Brunswick and her team from Middlesex University’s Psychology department set a series of 
tasks for participants in their study, which involved real world situations.  In one, they had to 
navigate their way around a virtual 3D town for one minute on a computer then reconstruct it 
from memory using models of the buildings and a to-scale floor plan. 
 “A lot of tests in this area in the past have been ‘paper and pencil’ tests but this isn’t a good test 
of real world ability.  Now we have real evidence to indicate that dyslexic men are better in this 
area,” added Dr Brunswick

Source: http://www.nationalgeographic.com

International 
News
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A Dyslexic Child

in the Classroom

Proficient reading is an essential tool for learning a large part of the subject matter taught at 

school. With an ever increasing emphasis on education and literacy, more and more children 

and adults are needing help in learning to read, spell, express their thoughts on paper and 

acquire adequate use of grammar.

A dyslexic child who finds the acquisition of these literacy skills difficult can also suffer 

a lot of anguish and trauma when they may feel mentally abused by their peers within the 

school environment, because they have a learning difficulty. Much can be done to alleviate 

this by integrating the child into the class environment (which is predominantly a learning 

environment) where he/she can feel comfortable and develop confidence and self esteem. 

Class teachers may be particularly confused by the student whose consistent underachievement 

seems due to what may look like carelessness or lack of effort. 

These children can be made to feel very different from their peers simply because they may 

be unable to follow simple instructions, which for others seem easy. It is a class teacher's 

responsibility to provide an atmosphere conducive to learning for all pupils within their 

class.

Class teachers need to have an understanding of the problems that the dyslexic child may have 

within the classroom situation. Hopefully, with this knowledge, a great deal of misunderstanding 

of a child's behaviour can be prevented. In a positive and encouraging environment, a dyslexic 

child will experience the feeling of success and self-value.

Of particular importance is an understanding of the problems that poor auditory short term 

memory can cause, in terms of retaining input from the teacher. 

Examples of poor auditory short term memory can be a difficulty in remembering the sounds in 

spoken words long enough to match these, in sequence, with letters for spelling. Often children 

with poor auditory short term memory cannot remember even a short list of instructions.

The following items should provide useful guidelines for teachers and parents to follow and 

support :

Teacher’s Corner
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In the class:

Dyslexia is a problem that many students face and have great difficulty coping with in a school 
environment. However, with the help and support of the teacher, dyslexic students can become 
successful learners. The teachers' role is to make educational adjustments to facilitate learning 
and create successful class environment. Educators ought to bear in mind that acquiring a great 
amount of knowledge about a dyslexic learner is the factor that may play an essential role in a 
child's later success. Therefore, teachers ought to collect as much information about a dyslexic, 
his family, friends and environment as possible. Whenever a dyslexic child is positively sure 
that the teacher recognises and is aware of the nature of learner's difficulties and helps him/her 
to overcome them, it may increase motivation as well as make him/her willing to learn.

Continuing with the teacher's role in working with dyslexic learners, it ought to be remembered 
that the curriculum needs to be designed in an appropriate way to suit dyslexic's needs and 
textbooks and materials selected with the dyslexic in mind. When choosing a suitable course 
book for a dyslexic student, it ought to be remembered that the book be well structured and 
clear. Moreover, schematic layout should be provided so that the student knows what to expect 
form a particular unit. When choosing the course book, the teacher should pay attention to 
the size of the font -- the bigger the letters, the easier for a dyslexic to perform reading tasks. 
Certainly, as far as the content of the book is concerned, it should not be overloaded with 
new lexical items and grammatical structures. It is advisable for a teacher to choose a course 
book accompanied with a workbook with plenty of exercises for dyslexic learner's individual 
practice.Undoubtedly, there is no reason why a dyslexic learner ought to be taught different 
lexical items and grammatical structures than the rest of students. Certainly, the only changes 
the teacher is to introduce are in the strategy of teaching, not the content. The basic rule for 
teachers is to bear in mind that a gradual progress is the key to successful teaching. Teachers 
ought to take into consideration the fact that while working with dyslexics, certainly more time 
ought to be spent on revising material already familiar to students rather than introducing new 
material.

School environment plays an important role for a dyslexic learner. A structured, predictable 
and ordered educational environment should be ensured by teachers, as children with learning 
difficulties work best and respond most favourably in such settings. A general approach, that is 
on one hand positive and on the other sympathetic, may diminish the dyslexic child's anxieties 
and doubts and remove unnecessary pressures. In a positive and encouraging environment, 
dyslexic learners experience the feelings of satisfaction, success and self-value. Many of the 
achievements as well as failures that happen in dyslexic student's school life depend on the 
teacher's attitude to a great extent.

Teacher’s Corner
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 Copying from the blackboard:

Use different colour chalks for each line if •	
there is a lot of written information on the 
board, or underline every second line with 
a different coloured chalk. 

Ensure that the writing is well spaced. •	

Leave the writing on the blackboard long •	
enough to ensure the child doesn't rush, or 
that the work is not erased from the board 
before the child has finished copying.

  Reading:

A structured reading scheme that involves •	
repetition and introduces new words slowly 
is extremely important. This allows the 
child to develop confidence and self esteem 
when reading. 

Don't ask pupils to •	
read a book at a level 
beyond their current 
skills, this will 
instantly demotivate 
them. Motivation 
is far better when 
demands are not too 
high, and the child 
can actually enjoy 
the book. If he has 
to labour over every 
word he will forget 
the meaning of what 
he is reading. 

Save the dyslexic child the ordeal of •	
having to 'read aloud in class'. Reserve 
this for a quiet time with the class teacher. 
Alternatively, perhaps give the child 
advanced time to read pre-selected reading 
material, to be practiced at home the day 
before. This will help ensure that the child 
is seen to be able to read out loud, along 
with other children 

Real books should also be available for •	
paired reading with an adult, which will 
often generate enthusiasm for books. 
Story tapes can be of great benefit for the 
enjoyment and enhancement of vocabulary. 
No child should be denied the pleasure of 
gaining access to the meaning of print even 
if he cannot decode it fully. 

Remember reading should be fun. •	

Teacher’s Corner

Guided Reading
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 Spelling:

Many of the normal classroom techniques used to teach spellings do not help the dyslexic •	
child. All pupils in the class can benefit from structured and systematic exposure to rules 
and patterns that underpin a language. 

Spelling rules can be given to the whole class. Words for class spelling tests are often topic •	
based rather than grouped for structure. If there are one or two dyslexics in the class, a short 
list of structure-based words for their weekly spelling test, will be far more helpful than 
random words. Three or four irregular words can be included each week, eventually this 
should be seen to improve their free-writing skills. 

All children should be encouraged to proof read, which can be useful for initial correction •	
of spellings. Dyslexics seem to be unable to correct their spellings spontaneously as they 
write, but they can be trained to look out for errors that are particular to them. 

Remember, poor spelling is not an indication of low intelligence.•	

Teacher’s Corner

Supplement Spelling
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Maths:

Maths has its own language, and this can be the root of many problems. Whilst 

•	
some dyslexic students are good at maths, it has been estimated that around 90% of 

dyslexic children have problems in at least some areas of maths. General mathematical 

terminology words need to be clearly understood before they can be used in calculations, 

e.g. add, plus, sum of, increase and total, all describe a single mathematical process. 

Other related difficulties could be with visual/perceptual skills, directional confusion, 

sequencing, word skills and memory. Dyslexic students may have special difficulties 

with aspects of maths that require many steps or place a heavy load on the short-term 

memory, e.g. long division or algebra. 

The value of learning the skills of estimation cannot be too strongly stressed for the 

•	
dyslexic child. Use and encourage the use of estimation. The child should be taught 

to form the habit of checking his answers against the question when he has finished 

the calculation, i.e. is the answer possible, sensible or ludicrous? 

When using mental arithmetic allow the dyslexic child to jot down the key number 

•	
and the appropriate mathematical sign from the question. 

Encourage pupils to verbalize and to talk their way through each step of the problem. 

•	
Many children find this very helpful. 

Teach the pupil how to use the times table square and encourage him to say his 

•	
workings out as he uses it. 

Encourage a dyslexic child to use a calculator. Make sure he fully understand how to 

•	
use it. Ensure that he has been taught to estimate to check his calculations. This is a 

way of 'proof reading' what he does. 

Put key words on a card index system or on the inside cover of the pupils maths book 

•	
so it can be used for reference and revision. 

Rehearse mathematical vocabulary constantly, using multi sensory/kinesthetic 

•	
methods. 

Put the decimal point in red ink. It helps visual perception with the dyslexic child.

•	

Teacher’s Corner



15

Kuwait Dyslexia Association  - 19th Issue - March 2011

Handwriting:

Reasons for poor handwriting at any age can be poor motor control, tension, badly •	
formed letters, speed etc. A cursive joined style is most helpful to children with dyslexic 
problems. Encourage the children to study their writing and be self-critical. Get them 
to decide for themselves where faults lie and what improvements can be made, so that 
no resentment is built up at yet another person complaining about their written work. 

Discuss the advantages of good handwriting and the goals to be achieved with the •	
class. Analyze common faults in writing, by writing a few well chosen words on the 
board for class comment. 

Make sure a small reference chart is available to serve as a constant reminder for the •	
cursive script in upper and lower case. 

If handwriting practice is needed it is essential to use words that present no problem •	
to the dyslexic child in terms of meaning or spelling. 

Improvement in handwriting skills can improve self confidence, which in turn reflects •	

favorably throughout a pupil's work. 

  Marking of work::
Credit for effort as well as achievement are •	
both essential. This gives the pupil a better 
chance of getting a balanced mark. Creative 
writing should be marked on context. 

Spelling mistakes pinpointed should be •	
those appropriate to the child's level of 
spelling. Marking should be done in pencil 
and have positive comments. 

Try not to use red pens to mark the dyslexic •	
child's work. There's nothing more 
disheartening for the child than to have 
work returned covered in red ink, when 
they've inevitably tried harder than their 
peers to produce the work. 

Only ask a pupil to rewrite a piece of work •	
that is going to be displayed. Rewriting 
pages for no reason at all is soul destroying 
as usually much effort will have already 
been put into the original piece of work. 

Teacher’s Corner
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Homework:

By the end of a school day a dyslexic child is generally •	
more tired than his peers because everything requires 
more thought, tasks take longer and nothing comes easily. More 
errors are likely to be made. Only set homework that will be of real benefit to the child. 

In allocating homework and exercises that may be a little different or less demanding, •	
it is important to use tact. Self-esteem is rapidly undermined if a teacher is underlining 
the differences between those with difficulties and their peers. However, it should also 
be remembered that far more effort may be needed for a dyslexic child to complete the 
assignment than for their peers. 

Set a limit on time spent on homework, as often a dyslexic child will take a lot longer to •	
produce the same work that another child with good literacy skills may produce easily.

A dyslexic child's ability to write down thoughts and ideas will be quite different from the •	
level of information the child can give verbally. For successful integration, the pupil must 
be able to demonstrate to the teacher that he knows the information and where he is in each 
subject. Be prepared to accept verbal descriptions as an alternative to written descriptions 
if appropriate.

Alternative ways of recording should be looked at, such as : •	

The use of computers for word processing. •	

Audio tapes for recording lessons that can then be written up at a later stage. •	

Written record of the pupil's verbal account, or voice activated software can be used. •	

More time should be allocated for completion of work because of the extra time a dyslexic •	
child needs for reading, planning, rewriting and proofreading their work. 

For a dyslexic child the feeling of being 'different' can be acute when faced with the obvious •	
and very important need of 'specialist' help for his literacy and possibly mathematical skills. 
Some specialist methods can be incorporated into the classroom so all children can benefit 
from them, thus reducing the feeling of 'difference'. 

of their difficulties in acquiring literacy skills. Dyslexic children, like all children, thrive on •	
challenges and success. 

Source: http://www.dyslexia.com/library/classroom.htm

Teacher’s Corner
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A look at Dyslexia
Most people are aware of the term “dyslexia,” 
but many do not understand what it is. 
There is a commonly held belief that dyslexic 
people simply read words backward, but this is 
a myth. Even educators are sometimes confused 
by the term.
The term dyslexia has been around for a long 
time, since the early 20th century.  Literally, it 
means difficulty (dys) with words (lexis), but 
in reality it means much more.
According to the National Institute of Child 
Health and Human Development which 
has sponsored most of the current research 
on dyslexia, and the International Dyslexia 
Association, “Dyslexia is a specific learning 
disability that is neurological in origin. It is 
characterized by difficulties with accurate and/
or fluent word recognition and by poor spelling 
and decoding abilities. ”
Neurological in origin means that there is 
a difference in the way the brain functions 
and develops in a person with dyslexia. It is 
a language-based learning disability in which 
difficulties are usually in processing the 
phonological part of language or the individual 
sounds that make up words.

Most dyslexics have difficulty identifying 
the separate speech sounds in a word and/or 
learning the sounds that each letter or groups of 
letters make, and they have difficulty forming 
memories of words.
Often dyslexic students have a well-developed 
speaking vocabulary, but when they try to read 
or write they are suddenly stuck. A student 
may have dyslexia but have average or above 
average intelligence. These factors can create 
frustration for teachers and parents who think 
the student must not be trying 
because they are able to 
speak well, and they are 
bright and talented in 
other ways.
Students with dyslexia 
may show signs of 
language difficulties 
before school, but the 
real trouble starts when 
they begin to learn to 
read in school. Initially, 
they usually have 
difficulty sounding 
out words, and this 
affects their accuracy 

You can get of first letters for interventionread and write.
This product is available at Dyslexia International of trade

Articles &   
Research
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and speed, or fluency. They quickly fall behind 
other students in grade one and continue to fall 
behind as the demands for reading and writing 
increase.
The biggest problem that arises from the initial 
difficulty decoding words is that the students, 
beginning as early as grade one, do not read as 
much as other students because it is so difficult 
and frustrating for them.
Not only does their fluency in reading suffer, 
but now they are receiving less information or 
knowledge, not expanding their vocabulary, 
and not improving their reading comprehension 
or understanding compared to other students 
who are reading more. In addition, their self-
esteem and interest in school can be affected 
dramatically.
Often dyslexia may not be noticed in the lower 
grades because students with average or above 
average intelligence are able to compensate for 
being unable to read a large number of words 
on a page. They do this by filling in the missing 
information using reasoning and background 
knowledge. Their comprehension abilities 
are typically much higher than their ability 

to decode words. In this way, they are able 
to get by until the demands at school become 
overwhelming in about fifth or sixth grade.
It is important to understand that not all 
students who have difficulty learning to read 
have dyslexia. Other reasons for difficulties in 
reading include, lack of motivation and interest, 
a weak background of experience in the home 
before school, weak English language skills 
(for example, English as a second language 
students), or low intellectual ability. Therefore, 
dyslexia is one possible reason for having 
difficulty learning to read in school.
According to IDA, 15 percent to 20 percent of 
the population as a whole has some symptoms 
of dyslexia. People are affected by dyslexia in 
varying degrees; therefore, not all students with 
dyslexia require extra help in school.
Of the total number of students receiving 
special education services in schools in the 
U.S., 70 percent to 80 percent have reading 
difficulties. In addition, the IDA website states 
that “dyslexia is the most common cause of 
reading, writing and spelling difficulties.” 

Source : http://www.bismarcktribune.com/lifestyles/health-med-fit
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Dyslexia 
and ADD 
or ADHD
As part of our research 

program, Direct Learning 

examined the assessments 

of 100 dyslexic children and 

found that 46 of them were 

also reported to be suffering 

from Attention Deficit 

difficulties (ADD or ADHD) 

such as lack of concentration, 

behavior problems and/or 

allergic reactions to certain 

foods/drinks. 

Children and teenagers 

suffering from Attention 

Deficit Disorders find it hard 

to stay focused on the main 

thing they are dealing with: 

their brain finds it almost 

impossible at times to resist 

paying attention to something 

else which is of no importance: for example, someone is walking across the room, 

another child dropping their pencil, a car passing outside. 

This is due to the working of the 'filters' in the brain which help us to prioritise and 

concentrate on one thing. The result can be difficulty sustaining attention, difficulty 

listening, a struggle to follow through instructions, difficulty with organization, avoiding 

activities requiring sustained mental effort, and being easily distracted and forgetful.

ADD or ADHD are caused by hereditary factors in the majority of cases, but may also 

be brought about by premature birth or by smoking or excessive alcohol consumption 

during pregnancy.

Articles &   
Research
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Childhood is stage that has many 
characteristics, tendencies and certain 
behavioral types. Children in every society 
have their own vocabulary, values, traditions, 
ways of playing, and special ways of 
expressing themselves and sufficing their 
needs. They also have their own attitudes, 
conduct and mental, psychological social and 
language abilities.
Children do not form a homogenous group. 
They differ according to their developmental 
phases, the thing that leads to certain 
characteristics in early, intermediate and late 
childhood, in addition to the variation within 
the same stage according to developmental 
needs of each stage.
Learning to pronounce and articulate words 
is one feature of development of the child. 
It is a sign of mental, social, psychological 
and physical development. Parents should 
notice this thing and follow up their children 
and develop their speech skills in all possible 
ways without pressure. They should not be 
worried if he a little bit beyond his peers. 
There is no certain limit for being late; 
therefore every individual child differs from 
others for psychological, health or hereditary 
reasons. Physicians often expect that when 
the child reaches the age of four, and still 

shows no articulation, speaking  or has 
difficulty  pronouncing certain letters, this 
can be a primary sign of expected dyslexia; a 
special learning disability based on language 
and verbal and non-verbal abilities. It is a 
disability in receiving and storing information 
not linked to any sensory, motor, or mental 
disability. Dyslexia is usually accompanied 
with problems in pronunciation in spite 
of having intact hearing and eyesight. It is 
considered one of the psychological defects 
related to understanding written or spoken 
language, reading and spelling.  
Dyslexia is a reading disability that occurs 
in the child despite his good intelligence, 
suitable educational and social circumstances, 
and not having any psychological, emotional 
or neurological disorders. The problem is 
related to having low phonological abilities 
in the child.
Many studies were conducted in this 
prospect, and they proved that one of every 
ten children is dyslexic. They need care from 
parents and teachers, in addition to suitable 
conditions and adapting the best educational 
and teaching methods to alleviate the severity 
of the condition.
In our societies, children might be the victim 
of social contempt, or ridicule because of 

You can obtain a copy of Alpha Arabic for intervention distinguish the different sounds by listen it,
This product is available at Dyslexia International of trade

Parent’s corner
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their inability to read like the rest of their 
peers during primary stages of schooling. 
This thing reflects negatively on their self-
esteem, social and emotional accommodation 
and their academic future.
All in all, it is important to make sure that if 
the child is late in speaking or articulation, 
this can be a sign of expected dyslexia. This 
might include other aspects like hyper-action, 
low concentration, inability to recognize 
directions, mixing between right and left 
and weak short-term memory, in addition to 
other symptoms that need us to understand 
our children and deal with them carefully 
and responsibly in order to alleviate their 
problems. It is important to know that these 
children have high IQ and try to help them 
with special psychological and educational 
methods that address all his senses; sight, 
hearing, and tactile, and deal with them quite 

delicately with patience and dedication so 
that they can reach the level of their peers. We 
have to encourage them in all school stages 
so that they can continue learning without 
weaning, frustration or low self-esteem that 
might affect their level negatively and make 
them lose their motivation for learning.
Our children and the most precious thing we 
have so it is vital to support them in all aspects 
of life for building a better future for them.

Source: http://www.nabanews.net/2009/27572.html

Parent’s corner
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Dyslexia is one of the most difficult disabilities 
that have been studied by researcher and 
scientists. It is a special learning disability 
that delays the individual's abilities to acquire 
reading and writing skills. It has negative 
effect on the individual including low self-
esteem, frustration from learning because 
of repeated failure, negative motivation and 
repeated frustrations, the thing that makes 
them lose motivation for learning. 

In January, earlier this year, the Indian movie 
channel, 'Zee Aflam', showed an international 
film called ' Taare Zameen Per', which means 
' Like Stars on Earth'. It was the opening film 
for International Children Film Festival in 
Hyderabad in October last year. It competed 
with 119 films and won the Oscar in the 
international prize. The film was a big hit 
when shown in cinemas and on TV.

The script was written by Amole Gupte and 
starred Aamir Khan and the child Darsheel 
Safari. It was directed and produced by Aamir 
Khan. This Indian film is an exceptional 
production of Bollywood. It is a factual 
and dramatic story that deals with a social 
educational issue in a very artistic and unique 
way. The film is about childhood issues 
and parents' harshness towards children, in 
addition to the pressure of the society towards 
children.

Ishaan is an icon for childhood with all its 
joys and dreams. He loves painting and 
drawing on walls. The eight-year boy is 
hyperactive and couldn’t concentrate. His 
academic study bores and frustrates him 
because of his learning disability that doesn't 

allow him to differentiate between letters or 
words, or to understand the written text. He 
cannot recognize left from right and reverses 
words and numbers. These things affect his 
future, academic level and achievement. He 
fails repeatedly at school, the thing that leads 
to many problems. His teachers are upset 
with him and call him ' King of Dumps'. His 
parents are angry with him and overwhelm 
him with negative reinforcement and harsh 
treatment. His ego is hurt without even 
knowing the reason. His family decide to send 
him to a boarding school away from his little 
world and small room which is filled with his 
childhood memories and beautiful fantasies.

Ishaan feels frustrated and hopeless in this 
new environment. He is just a little child 
facing some learning problems that lead him 
to be antisocial and isolated from his peers. 
His father does not understand his problem 
so he explains it as being dump and careless. 
He does not give him confidence or patience. 
He does not realize that there are reasons 
out of his hands since he has a lifelong case, 
i.e. learning disability. It is currently called 
dyslexia, which is a difference in the brain 
structure, specifically in the areas responsible 
for analyzing language and its negative effects 
on the required skills for reading, writing and 
academic achievement. This effect extends 
to his daily activities and psychological and 
vocational status. 

One day, Aamir Khan comes to work in the 
school as an art teacher. He recognizes Ishaan 
at once and the little boy attracts his attention. 
Everything in the boy attracts his attention: 
his innocence, the luster in his eyes, his absent 

Parent’s corner
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mind and his family and academic situation. 
When he approaches Ishaan, he discovers 
that the little boy is talented and creative. He 
realizes that Ishaan suffers from something 
therefore he sympathizes with the little boy's 
problem and starts to enhance his self-esteem. 
He tells him about international celebrities that 
were dyslexic and had learning disabilities 
when young, yet they never despaired, like: 
Einstein, Thomas Edison, Walt Disney, 
Agatha Christy and Leonardo Davenci. They 
all overcame their disabilities and introduced 
their creations, discoveries and inventions to 
humanity, in all fields. Their IQ enabled them 
to be successful and creative.

The teacher believes in his educational and 
humane role. He contacts Ishaan's parents 
and visits them at home to raise their 
awareness towards Ishaan case. He explains 
the circumstances of the child and their 
educational and learning effects. He ensures 
for them that Ishaan is not a stupid or a careless 
boy as they think, on the contrary he is simply 
dyslexic and there is no relationship between 
intelligence and his case. Every child has his 
own abilities, and his problem is simple that 
he does not see the written text like normal 
people. The reason is that he visual perception 
and the way information is transmitted from 
the eyes to the brain is different, no his IQ.

To prove for them, his shows them some 
samples from Ishaan's notebooks and lessons, 
where he writes the numbers and words in 
a reversed way, repeats mistakes, does not 
understand the meaning, confuses between 
directions and does not know right from left, 
in addition to many other errors that need 

patience and effort and not hurting the boy 
with harsh words that lower his self-esteem 
and his motivation to learning.

In a quite impressive scene, the teacher goes 
to the school principle to explain for him the 
student's problem and ensures for him that 
Ishaan is a smart boy. He shows the principle 
Ishaan's drawings that show the child's 
confidence and magnificent use of colours. 
The boy is talented and creative. He explains 
that the child's case is due to being dyslexic, a 
learning disability that negatively affects his 
way of thinking, his academic level, reading 
and writing skills and his achievement. He 
asks the principle to ignore his mistakes for 
a while, and ignore the teachers' complaints 
concerning his inability to read, write or 
concentrate in the class. The school principle 
is convinced and the teacher promised to take 
care of Ishaan and to make him overcome 
these obstacles. By doing this he puts himself 
before a big challenge.

The friendly teacher becomes a part of the 
little child's world. He begins treating him in 
various educational methods. He discovers 
his problem and grants him confidence, 
appreciation, positive reinforcement and 
encouragement. He focuses on his strong 
points and ignores the weak ones. He uses 
advanced teaching methods using multiple 
senses like tactile and kinesthetic learning. 
He uses pictures and educational models 
since recent studies proved their positive 
effect on supporting the learning process 
for children. He also uses new technologies 
like computers and moves from concrete to 
abstract. He links new experience to old one 

Parent’s corner
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and uses self-learning to train on reading 
and writing skills using special methods. 
Doing so, he achieves great advance on both 
academic and learning levels the thing that 
makes Ishaan feels confident and safe.

The dramatic events of the film go in a highly 
impressive humane context. The teacher 
makes an art day to reinforce confidence and 
self-esteem for his student. He tells the school 
principle with his idea and executes it making 
a school carnival for all staff and students. 
He provides drawing tools in the school 
theatre, where colours become the icon of joy 
and lamps of light on white spots in a very 
beautiful competition. The crucial moment 
comes when the school principle announces 
the name of winner for best painting Ishaan'a 
portrait the runner-up.

Everyone feels happy and applauds for Ishaan, 
the happy feelings mix up with the sad music 
in a quite touching scene. Everyone looks 
forward to seeing young Ishaan receiving his 
prize. As soon as the young boy receives his 
prize, he runs to his teacher who hugs him 
lovingly. The film ends with a freeze frame 
shot of Nikumbh tossing Ishaan into the air.

The film ends with Ishaan's success in his 
lessons and he becomes able to read and 
write. He overcomes his learning disability 
and excels over his peers. This legendary 
success is due to his exceptional teacher who 
discovered Ishaan's problem and him with 
love and patience. This love and support 
makes Ishaan ' Like a Star on Earth'.

This was a brief analysis of the film's plot. The 
events of the film were factual and dealt with 

the duality of relationship between oneself 
and others – student and teacher- in perfect 
weaving of the picture that introduces the a 
perfect model of the teachers that we should 
have in reality in our schools. This model 
is missing in our educational institutions 
because of ignorance of dyslexia and teaching 
methods. 

Parent’s corner
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 Some methods that parents can use
to help their dyslexic child

Dyslexic child needs a lot of help. Parents 
play a major role in providing this help. One 
way of helping the child is listening to him 
read. It is important to convince the child that 
reading is fun, not to stop at each word and 
try to spell it. A parent should help the child 
read difficult vocabulary if the child does not 
read it within a second or two. They should 
use illustrations and guessing to know the 
meaning of a word. It is also useful to role-
play when reading and read the same sentence 
twice like some books which use this rule 
like " يوم فتح مكة ". The golden rule is to read 
the difficult word for the child immediately 
and read for him as soon as he begins to feel 
bored.
Another method is looking up information 
about dyslexia. This information shows the 
degree of dyslexia and shows that it is a 
hereditary case or a learning disability. 
It is good to have friend who can help the 
child when he cannot copy his homework 
form the board. This releases the pressure 
placed upon the child.
In addition, parents can help the child by 
regular training that widens thinking and 
helps them organize things and build their 
sequencing skills. These activities might 
be counting from 1 to 100 ascending and 
descending, days of the week, months and 
other activities that could be done in the car 
or at home.

After the age of eight, the child can use 
spelling checkers that could be downloaded 
on their computers to help correct spelling 
mistakes instead of asking adults.
The child's good visual abilities can be used 
to enhance his memory and imagine things 
to draw when discussing a certain topic. 
Sky drawing and using shapes can facilitate 
remembering things.
Parents also need help, so it is useful to make 
connections with local organizations that are 
interested in this field, since parents can also 
get frustrated and worried.
In the case of students who reverse letters like 
 parents can help ،ت – د – ق – غ – ض – ظ – غ – ق
them by asking them to write these letters on 
the carpet using their fingers or the whole 
body. This provides the child with a tactile 
and kinesthetic memory. It is also possible to 
use a broad pen.
Parents can also use tinted glasses for children 
who have Scotopic sensitivity syndrome. 
This is not a visual problem; it is a problem 
in how the central nervous system processes 
visual information and comprehends it 
which affects their reading and behavior. 
This type of students comprehends printed 
pages differently. The glitter of white 
surfaces annoys them and they find difficulty 
identifying height and distances. 

Source: http://www.nabanews.net/2009/16762.html

Parent’s corner
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Is Dyslexia the same as ADD or ADHD?
No, dyslexia is not a behavioral issue.  Although someone who has dyslexia may also have to 
deal with ADD or ADHD.

Is There a Test for Dyslexia? A Dyslexia test?
If you schedule a free assessment, We can help you to determine if your symptoms are related 
to dyslexia.

Will my child inherit dyslexia from me?
Scientists believe that there is a genetic influence for dyslexia, but there is no way to predict 
whether a child of dyslexic parents will develop dyslexia or not.

F.A.Q.s
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F.A.Q.s

What kind of accommodations can be given to dyslexic students studying and 
taking exams? 
Some common accommodations for dyslexic students are: 

Oral testing •	

Untimed tests •	

Eliminate or reduce spelling tests •	

Don’t force oral reading •	

Accept dictated homework •	

Reduce homework load •	

Grade on content, not spelling nor handwriting •	

Reduce copying tasks •	

Source: www.dyslexia-text.com

you can get acopy of intelligence test program for performance
in measuring the level of ability mental general,

This product is available at Dyslexia international for trade



28

Kuwait Dyslexia Association  - 19th Issue - March 2011

www.q8da.com/facebook
www.q8-DB.com

you can get acopy of Sindibad for intervention “short term memory”, This product is available at 
Dyslexia international for trade
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You can get a copy of Acops Arabic program for screening and assessment to detect dysteain 
and determine perception difficulties other in early stage This product is available at Dyslexia 

International for trade.
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Our courses

3 – An “International Training Course”. It will 
be in Arabic; duration: 5 weeks (two days/
week). The course fee is 200 Kuwaiti Dinars. 
Participants will be awarded a certificate in 
Arabic issued by Kuwait Dyslexia Association, 
and a global certificate from Britain (issued 
by Direct learning Ltd. U.K.). This certificate 
will qualify the participant at the global level 
in teaching dyslexia children.

Our courses
Kuwait Dyslexia Association announces that it will hold training courses at its headquarters 
located in Al-Omariya. Therefore, it calls upon teachers, parents, and the people, who are 
interested in these training courses, to participate, and to sign up.
The courses will be as follows:

1 – A “local Training Course”. It will be in 
Arabic; duration: 5 days (two hours/day). The 
course fee: 50 Kuwaiti Dinars. Participants 
will be awarded a local certificate called 
“Certificate of Attendance” in Arabic at the 
end of the course issued by Kuwait Dyslexia 
Association. This certificate will qualify the 
participant to teach dyslexic children (or 
similar difficulties).

5 – A course on how to apply the Arabic CoPS 
(screening ). It will be in Arabic. The duration 
is one day from 04:00 pm to 06:00 pm (two 
hours). The course fee is 25 Kuwaiti Dinars.

2 – A “local Training Course”. It will be in 
English; duration: 5 days (two hours/day). The 
course fee: 50 Kuwaiti Dinars. Participants 
will be awarded a local certificate called 
“Certificate of Attendance” in English at the 
end of the course issued by Kuwait Dyslexia 
Association. This certificate will qualify the 
participant to teach dyslexic children (or 
similar difficulties).

4 – An “International Training Course”. It will 
be in English; duration: 5 weeks (two days/
week). The course fee is 200 Kuwaiti Dinars. 
Participants will be awarded a certificate in 
Arabic issued by Kuwait Dyslexia Association, 
and a global certificate from Britain (issued 
by Direct Learning Ltd. U.K.). This certificate 
will qualify the participant at the global level 
in teaching dyslexic children.

6 – A course on how to apply the Arabic 
CoPS (diagnosing ). It will be in Arabic. The 
duration is one day from 04:00 pm to 06:00 
pm (two hours). The course fee is 25 Kuwaiti 
Dinars. This course will be given to those 
who attended the screening course
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7 – A course on how to interpret the screening 
of the Arabic CoPS. It will be in Arabic. The 
duration is one day from 04:00 pm to 06:00 
pm (two hours). The fee of this course is 25 
Kuwaiti Dinars. This course will be given to 
those who attended the screening course.

9 – New* Local Training Course, “Certificate 
in the Teaching of Synthetic Phonics”. It will 
be in Arabic, the duration will be 5 days, 2 
days a week, (two hours a day). The course 
fee is 50 Kuwaiti Dinars. The participant will 
be awarded a “Certificate of Attendance & 
Participation” at the end of the course issued 
by Kuwait Dyslexia Association.

11 – New* “International Training Course”, 
“Certificate in the Teaching of Synthetic 
Phonics” (Therapeutic Course). It will be 
in Arabic, the duration will be 5 weeks (two 
days a week). The course fee is 200 Kuwaiti 
Dinars. The participant will be awarded 
a certificate in English issued by Kuwait 
Dyslexia Association and global certificate 
from Britain (A qualification certificate 
issued by Direct learning Ltd. U.K.). This 
certificate will qualify the participant at the 
global level in teaching dyslexic children.

8 – A course on how to interpret the diagnosing 
of the Arabic CoPS. It will be in Arabic. The 
duration is one day from 04:00 pm to 06:00 
pm (two hours). The fee of this course is 25 
Kuwaiti Dinars. This course will be given 
to those who attended the SCREENING 
course.

10 – New* Local Training Course, “Certificate 
in the Teaching of Synthetic Phonics”. It will 
be in English, the duration will be 5 days, 2 
days a week, (two hours a day). The course 
fee is 50 Kuwaiti Dinars. The participant will 
be awarded a “Certificate of Attendance & 
Participation” at the end of the course issued 
by Kuwait Dyslexia Association.

12 – New* “International Training Course”, 
“Certificate in the Teaching of Synthetic 
Phonics” (Therapeutic Course). It will be in 
English, the duration will be 5 weeks (two days 
a week). The course fee is 200 Kuwaiti Dinars. 
The participant will be awarded a certificate in 
English Issued be Direct Learning Ltd. U.K.). 
This certificate will qualify the participant at 
the global level in teaching dyslexic children.

The courses will be determined according •	
to participants` request.
The date of the courses will be set if the •	
number of participants is completed.

For Questions and Coordination:
Kuwait Dyslexia Association

Al-Omariya – Block 4, Al-Omariya St., Bldg. 4
Tel.: +965 24757986/24757984/24758514 - Ext. 112 - Fax: +96524757908

Email: info@q8da.com – contact@q8da.com
www.q8da.com

www.q8da.com/facebook.
www.q8-db.com

Our courses
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www. q8da.com/facebook
www.q8-db.com


