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Mohammad Yousef Al-Qatami     
Chairman of Kuwait Dyslexia Association

Editorial

Editorial
Welcome to the new issue of Dyslexia. We 
always look forward to communicating with 
you. This issue displays many activities from 
KDA during the holy month of Ramadan. It 
also covers International Dyslexia Confer-
ence, which was held in Britain by Interna-
tional Dyslexia Association. In the conference 
KDA was invited to show some its activities, 
especially Dyslexia-Friendly Schools which 
are done in government schools in collabo-
ration with the Ministry of Education. Many 
discussions and meetings were held during 
the conference, which we hope will improve 
the performance of the association and devel-
op its outcomes to have greater benefit for our 
community and the field of dyslexia.    
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Invitation to to a Ramadan Ghabgah ceremony

Seminars for employing special needs individuals in 

appropriate jobs 

His Excellency Sheikh Nasser Al-
Mohammad Al-Ahmed Al-Jaber Al-Sabah, 
Prime Minister, invited Mr. Mohammed 
Youssef Al-Qattami, Chairman of the 
Kuwait Dyslexia Association to a Ramadan 
Ghabgah ceremony. It was held on the honor 
of a number of Kuwaiti figures. Kuwaiti 
Dyslexia Association is very grateful to 
his Excellency.  Mr. Mohammed Yousuf 
Al-Qattami, representing KDA, presents 
due gratitude to his Excellency for his 
continuous care and honour.

Sponsored and attended 
by His Excellency Sheikh 
Ahmed Al-Fahd Al-Ahmed 
Al-Sabah, The Volunteer 
Specialized Brilliant Elite 
group organised seminars 
for employing special needs 
individuals in appropriate 
jobs and working on knowing 
their needs to provide them 
with good jobs. The group 
has thanked Kuwait Dyslexia 
Association for participating 
in this great event and their 
exhibition. Mr. Mohammad Yousuf Al-Qattami was given the Elite Shield for his efforts for 
special needs. The group dedicated a free venue to KDA in the exhibition on 14-15\06\2011.
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 Participation in 8th conference of British Dyslexia Association

The British Dyslexia Association 

held its 8th conference in Harrogate, 

Leeds, North Britain, on 2-4\06\2011 

entitled (Beyond Boundaries). 

Kuwait Dyslexia Association’s paper 

was accepted in this conference. 

Mr. Mohammad Yousuf Al-Qattami 

attended the event and presented 

a study about Dyslexia Friendly 

Schools (screening cases) in Kuwait 

government schools.

A summary of this study was shown and discussed it in the conference exhibition, 

where there were seminars about it among the conference members. It won the 

admiration of the attendance.

Kuwait Dyslexia Association thanks Kuwait Foundation for the Advancement 

of Science (KFAS) for the support it gives for its activities in local, Arab and 

international forums.

Attendance  the closing ceremony for the achievements of Kuwait 

Association for Learning Differences

Kuwait Dyslexia Association received an invitation from Kuwait Association for 
Learning Differences KALD (non-profit foundation), to attend the closing ceremony 
for the achievements of the association 2010\2011. The event was sponsored by 
Sheikha Shouq Mohammed Al-Jarrah Al-Sabah on Tuesday 14\6\2011. Kuwait 
Dyslexia Association is grateful to receive an invitation to this ceremony since it is 
always eager for fruitful cooperation for the sake of Kuwaiti people.
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Meeting for coordinating the mutual works between the association 

and the Department of General Education

Chairman of Kuwait Dyslexia 

Association, Mr. Mohammad 

Yousuf Al-Qattami had a meeting 

with Administrative Coordinator in 

the Office of the Assistant 

Undersecretary for  General 

Education in the Kuwaiti Ministry 

of Education, Dr Elham Mohammad 

Karam. This was for coordinating 

the mutual works between the 

association and the Department of 

General Education in the area of learning difficulties. It has been agreed on 

continuing these meetings and activating the ministry plans concerning the problem of Dyslexia 

in government schools.

You can get of first letters for interventionread and write.
This product is available at Dyslexia International of trade
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International 
News

Children with dyslexia often find it difficult to 
count the number of syllables in spoken words 
or to determine whether words rhyme. These 
subtle difficulties are seen across languages 
with different writing systems and they indicate 
that the dyslexic brain has trouble processing 
the way that sounds in spoken language are 
structured. In a new study published in the 
June issue of Elsevier>s Cortex, researchers at 
Cambridge have shown, using a music task, that 
this is linked to a broader difficulty in perceiving 
rhythmic patterns, or metrical structure.  
Martina Huss, Usha Goswami and colleagues 
gave a group of 10-year-old children, with and 
without dyslexia, a listening task involving short 
tunes that had simple metrical structures with 
accents on certain notes. The children had to 
decide whether a pair of tunes sounded similar or 
different. To make two tunes sound «different», 
the researchers varied the length of the stronger 
notes. However, it was not the perception of the 
length of these notes that was shown to affect 
how succesful a child completed the task, but 
the child>s perception of «rise time», which is 
the time it takes for a sound to reach its peak 
intensity. In speech, for example, the rise time 
of a syllable is the time it takes to produce a 
vowel. Stressed syllables have longer rise times, 
so rise time is a critical cue that helps in the 
perception of rhythmic regularity in speech.  
The children with dyslexia found the music 
task quite difficult, even when presented with 
simple tunes containing just a few notes.The 
findings of the study indeed showed a strong 

relationship between the ability to perceive 
metrical structure in music and learning to read.  
The researchers argue that the ability to perceive 
the alternation of strong and weak «beats» 
(stressed and unstressed syllables) is critical for 
the efficient perception of phonology in language. 
Furthermore, as rhythm is more overt in music than 
language, they suggest that early interventions 
based on musical games may offer previously 
unsuspected benefits for learning to read.  
Notes: 
The article is «Music, rhythm, rise time 
perception and developmental dyslexia: 
Perception of musical meter predicts reading and 
phonology» by Martina Huss, John P. Verney, 
Tim Fosker, Natasha Mead and Usha Goswami, 
and appears in Cortex, Volume 47, Issue 6 
(June 2011), published by Elsevier in Italy.  
Source: Laura Fabri Elsevier 
h t t p : / / w w w. m e d i c a l n e w s t o d a y. c o m /
releases/229983.php

Children With Dyslexia May Benefit From 
Early Musical Games
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One Swede in five is 
considered to have 
difficulties reading 
and writing, and the 
affected individuals 
tend to encounter 
great problems in 
modern society. A 
new doctoral thesis 
from the University 
of Gothenburg 
addresses their 
obstacles at various 
levels and discusses possible solutions. 
Being attractive in today’s labour market 
requires lifelong learning. However, a person 
has to be quite good at reading and writing in 
order to benefit from courses and trainings. 
Nadja Carlsson, the author of the thesis, 
interviewed 56 adult students with reading 
and writing difficulties to shed light on the 
problems they encounter as adults, in which 
situations the problems become evident and 
what the consequences are. Their difficulties 
are analysed from a lifeworld perspective. 

Implicit requirements 

The study shows that adult students with 
reading and writing difficulties struggle in 
three areas in particular. 
‘First of all, society implicitly requires 
individuals to possess certain skills, and 

those who are not 
in trouble. Secondly 
it’s a matter of each 
individual’s attempts 
to handle his or her 
problems absorbing 
the education and to 
achieve good results. 
Thirdly, there is an 
existential dimension 
where individuals 
compare themselves 
with others and feel 

inferior,’ says Carlsson, a special needs teacher 
with extensive experience with municipal 
adult education. 

Abstract challenges 

The study points to the great importance 
of teachers and identifies ways to achieve 
successful learning despite the problems. 
‘It’s important that teachers are informed 
about how students with reading and writing 
difficulties perceive the learning situation. For 
example, a teacher might give a presentation 
too fast, might not explain things from scratch, 
might assume that everybody has good study 
skills or might not give clear instructions. And 
any teacher who gives this group of students 
an abstract task like “Please pick out the most 
important parts from this long text” makes a 
big mistake,’ says Carlsson. 

Those With Reading And Writing Difficulties 
Find Lifelong Learning Problematic
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Needs time 
‘Everybody has a potential 
to learn successfully despite 
these problems. And there 
are plenty of technical aids 
available today. The main 
problem is finding enough 
time. Regardless of aid, a 
student with reading and 
writing difficulties needs 
more time to develop a good 
written language.’ 

Facts: 

About 20 percent of all 
Swedes have reading and 
writing difficulties; one-
fourth of this group are dyslexic, which means that they have problems linking the way a 
letter looks and sounds. Reading and writing difficulties may also be due to a weak short-term 
memory, problems finding the right word, concentration difficulties, a weak working memory 
or not being used to an abstract written language. 
Source: Nadja Carlsson University of Gothenburg 

http://www.medicalnewstoday.com/releases/228568.php

The Brain Against Words In The Mirror

Human beings understand words 
reflected in a mirror without thinking 
about it, just like those written normally, 
at least for a few instants. Researchers 
from the Basque Centre on Cognition, 
Brain and Languages (Spain) have 
shown this in a study that could also 
help to increase our understanding of the 
phenomenon of dyslexia.

Most people can read texts reflected 
in a mirror slowly and with some 
effort, but a team of scientists from the 
Basque Centre on Cognition, Brain and 
Language (BCBL) has shown for the 
first time that we can mentally turn these 
images around and understand them 
automatically and unconsciously, at least 
for a few instants.
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«At a very early processing stage, between 
150 and 250 milliseconds, the visual system 
completely rotates the words reflected 
in the mirror and recognises them», Jon 
Andoni Duñabeitia, lead author of the 
study, tells SINC, «although the brain 
then immediately detects that this is not 
the correct order and <remembers> that it 
should not process them in this way».
In order to carry out this study, which has 
been published in the journal NeuroImage, 
the researchers used electrodes to monitor 
the brain activity of 27 participants while 
carrying out two experiments in front of a 
computer screen.
In the first, the participants were shown 
words with some of the letters and other 
information rotated for 50 milliseconds (an 
imperceptible flash, which is processed by 
the brain); while in the second case the entire 
word in the mirror was rotated (for example 
HTUOM INSTEAD OF MOUTH).
The results of the encephalogram showed 
in both cases that, at between 150 and 
250 milliseconds, the brain>s response 
upon seeing the words as reflected in the 
mirror was the same as when they are read 
normally.
Better understanding of dyslexia
«These results open a new avenue for 
studying the effects of involuntary 
rotation of letters and words in individuals 
with reading difficulties (dyslexia) and 
writing problems (dysgrafia)», Duñabeitia 
explains.

The researcher gives reassurance to parents 
who worry when their children reverse 
their letters when they start to write: «This 
is the direct result of the mirror rotation 
property of the visual system». In fact, it 
is common for children to start to write 
this way until they learn the «established» 
forms at school.
«Now we know that rotating letters 
is not a problem that is exclusive to 
some dyslexics, since everybody often 
does this in a natural and unconscious 
way, but what we need to understand is 
why people who can read normally can 
inhibit this, while others with difficulties 
in reading and writing cannot, confusing 
<b> for <d>, for example», explains 
Duñabeitia.
The scientific community has yet to 
discover how reading, a skill that is learnt 
relatively late in human development, 
can inhibit mental rotation in a mirror, a 
visual capacity that is common to many 
animals.
«A tiger is a tiger on the right side and 
the left side, but a word read in the mirror 
loses its meaning although now we know 
that it is not as incomprehensible for our 
visual system as we thought, because it 
is capable of processing it as if it were 
correct», the researcher concludes.
Sources: Plataforma SINC, AlphaGalileo 
Foundation.  
http://www.medicalnewstoday.com 
releases /220897.php
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We have all come 
across the situation. 
A child who is strug-
gling with spelling, 
writing or reading, or 
perhaps numeracy. A 
child who does not 
progress as quickly as 
his/her classmates – or 
worse, does not seem 
to progress at all. And 
yet there are obvious 
inconsistencies; the 
child clearly has areas of ability as well as 
weaknesses.
You think the child will improve in time – 
but you see no change. Then someone men-
tions dyslexia and you start to wonder. But 
you tell yourself that children often get over 
such early difficulties and you hope for the 
best. Yet you still feel uneasy. This child is 
different.
So how do you tell if a child may be dys-
lexic? There are some obvious signs, if you 
know what to look for. But not all children 
have the same cluster of abilities or difficul-
ties.
Look out for the following areas of weak-
nesses which will appear alongside abili-
ties, which may be in areas of creativity or 
in highly developed verbal skills:

General
speed of processing: spoken and/or written 
language slow 
poor concentration 
has difficulty following instructions 
forgetful of words
Written Work
has a poor standard of written work com-
pared with oral ability.
produces messy work with many crossings 
out and words tried several times, eg wippe, 
wype, wiep, wipe.
is persistently confused by letters which 
look similar, particularly b/d, p/g, p/q, n/u, 
m/w.
has poor handwriting with many ‘reversals’ 
and badly formed letters. 
spells a word several different ways in one 
piece of writing.

Handy Hints for Primary School Teachers
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makes anagrams of words, eg tired for tried, 
breaded for bearded 
produces badly set-out written work, doesn’t 
stay close to the margin 
has poor pencil grip 
produces phonetic and bizarre spelling: not 
age/ability appropriate 
uses unusual sequencing of letters or words
Reading
makes poor reading progress, especially us-
ing look and say methods 
finds its difficulty to blend letters together 
has difficulty in establishing syllable divi-
sion or knowing the beginnings and endings 
of words 
pronunciation of words unusual 
no expression in reading comprehension 
poor 
is hesitant and laboured in reading, espe-
cially when reading aloud 
misses out words when reading, or adds ex-
tra words 
fails to recognise familiar words 
loses the point of a story being read or writ-
ten 
has difficulty in picking out the most impor-
tant points from a passage
Numeracy
shows confusion with number order, eg 
units, tens, hundreds 
is confused by symbols such as + and x 
signs 
has difficulty remembering anything in a se-
quential order, eg tables, days of the week, 
the alphabet

Time
has difficulty in learning to tell the time 
shows poor time keeping and general aware-
ness 
has poor personal organisation 
has difficulty remembering what day of the 
week it is, their birth date, seasons of the 
year, months of the year 
difficulty with concepts – yesterday, today, 
tomorrow
Skills
has poor motor skills, leading to weaknesses 
in speed, control and accuracy of the pencil 
has a limited understanding of non verbal 
communication 
is confused by the difference between left 
and right, up and down, east and west 
has indeterminate hand preference 
performs unevenly from day to day
Behaviour
employs work avoidance tactics, such as 
sharpening pencils and looking for books 
seems to ‘dream’, does not seem to listen 
is easily distracted 
is the class clown or is disruptive or with-
drawn (these are often cries for help) 
is excessively tired due to amount of con-
centration and effort required
A child who has a cluster of these difficul-
ties together with some abilities may be 
dyslexic.
Your next step should be to consult the 
school’s SENCo immediately and to decide 
whether the parents should be informed and 
the child given appropriate help
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Specialist literacy tuition

1- Specialist literacy tuition is: 

Phonic

Structured

Cumulative

Multi-sensory

Phonic.

Synthetic Phonics methods are 
recommended for all beginning 
readers by the 2006 Rose 
Review.

Synthetic Phonics methods are 
derived from the Hickey Multisensory Language Course for dyslexic learners. The 
principle is to teach one phoneme (sound of one or more letters) and its written form 
(grapheme) at a time, and read and write words that can be made from the letters learned 
so far. High frequency tricky, irregular, words are introduced gradually.

About 30 publishers have submitted self-assessments and claim to satisfy the DCSF 
core criteria.

The DCSF has produced a ‘Letters and Sounds’ programme.

When it is done well, therefore, all beginning readers in schools will now be taught 
according to the following literacy tuition principles. English words have 43 phonemes 
(speech-sounds) which are expressed by 26 letters as graphemes, singly or in groups. 
Groups may be blends in which you can perceive the single sounds, e.g. [bl, cr, spl] or 
consonant digraphs, in which the sounds of single letters are changed, e.g. [th, sh, ph] 
or vowel digraphs e.g. [ea, ow, air].

There are several ways of reading some letter patterns, e.g. [ea] as in [meat, bread, 
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steak] and several ways of 
writing some phonemes, e.g. 
the long /e/ sound in [be, see, 
real, these, piece, receive, 
people, elite, key]. Those who 
learn easily learn by rote, by 
visual memory, by analogy, 
by experience. Dyslexic 
learners have to be taught 
all the rules and conventions 
and exceptions of English 
reading and spelling in an 
organised way. English is 
not as phonetically regular as 
many other languages.

Structured

The structure needs to start 
with the most frequently 
used ways of reading each 
grapheme and spelling each 
phoneme, and gradually add 
the dominant alternatives, the 
rules for doubling consonants 
and adding suffixes, and 
multi-syllabic words, the less 
frequent alternatives and the 
exceptions. Take nothing for 
granted. Check everything.

Cumulative

Each step of progression 
must build up on what has 
previously been securely 
taught, e.g. “How do you 

spell the long /a/ sound in a 
word? That’s right, [acorn 
a] or [cake a-e] with magic 
e. Today we have two more 
ways of spelling it: [rain ai] 
in the middle of a word and 
as [day ay] at the end of a 
word.” Reading and spelling 
work, e.g. dictation, needs 
to include earlier phonics 
for reinforcement, but never 
anything not yet taught. This 
is why worksheets, games 
and computer program 
options must be selected very 
carefully to fit the chosen 
structure and progression. 
You can rarely mix and match 
from different schemes, 
because they progress in 
different orders.

Multi-sensory

This is the hallmark of 
dyslexia tuition. “See it, say 
it, hear it, write it” involves 
visual, aural, oral and 
kinaesthetic senses. This is 
utilised in the well-known 
“Look, (Say/Hear), Cover, 
Write and Check” routine. 
In that, the learner should 
say the word being practised 
and the letter-names as well. 
Writing of words from recall 

(not copying) reinforces 
them for reading as well as 
for spelling.

Withdrawal v Inclusion

Dyslexic learners do not 
pick up these literacy skills. 
They have to be taught 
deliberately. This is best done 
in a one-to-one or very small 
group situation. In-class 
support is also necessary 
to enable learners to access 
the curriculum while these 
literacy skills are being 
mastered.

Resources

Alpha to Omega (O-A) is 
one good comprehensive 
scheme with supporting 
materials. The “Before 
Alpha” materials lead 
up to the main scheme. 
Wordshark 3 software was 
originally based on A-O 
structure, but now also has 
National Literacy Strategy 
words and curriculum 
words. The typing tutor 
software Touch-Type, 
Read and Spell (TTRS) 
is also organised in A-O 
order. A-O, Wordshark and 
TTRS can each be used 
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independently or can be used in conjunction, each reinforcing the content in different 

ways for much-needed overlearning. Computer programs are very good, but there 

needs to be off-screen reading, spelling of single words and sentence dictation as 

well.

The Alphabet

Parents and teachers are often very keen to teach the alphabet sequence when 

dyslexics do not know it. Being able to recite or arrange the letters of the alphabet is 

not as important as being able to use it, i.e. knowing the names and sounds of each 

letter. Plastic or wooden letters for wordmaking are the equivalent of counters for 

numeracy. They are used by most specialist teachers. At the stage of finding words 

in a dictionary, a chart or alphabet strip for reference is useful. A dictionary with a 

cut-out letter index is helpful.

An oft-repeated myth

“When two vowels go walking, the first one does the talking.” It sounds so good. 

If only it were true!

These say the first vowel name:

ai train, ea eat, ee tree, ei receive, ie lie, oa road, oe foe, ou though. ue due (depending 

on how you pronounce that). ui suit (depending on how you pronounce that).

These do not say the first vowel name:

ae: aeroplane, aesthetic air: chair (is not really long/a/+r) ao: chaos (it says its name, 

but the ‘o’ has a sound as well) au: caught ea: bread, great (only 3 words) ear: hear 

(is not really long /e/+r) ear: earth ei: eight eu: Europe ia: diary (it says its name, 

but the ‘a’ has a sound as well.) ie: chief io: violent (it says its name, but the ‘o’ has 

a sound as well.) oi: coin oo: moon, book ou: through, thought. ua: dual (it says its 

name, but the ‘a’ has a sound as well.) ue: blue is ‘oo’, duel (the ‘e’ has a sound as 

well) ui: fruit is ‘oo’

You would not count ‘y’ as a vowel for the purpose of this misleading rhyme: OK: ay, ey, 

Not OK: ey they, oy boy.

Nor ‘w’ in its function as a semi-vowel or vowel-modifier. Not OK: aw jaw, ew few, grew, 

ow blow, down.
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Cheryl Gabbert • Updated Jul 6, 2011
Students with ADHD are typically challenged 
when it comes to finishing assignments. The 
following strategies for teaching children with 
ADHD to finish their assignments will be valuable 
if you are challenged and need additional tips in 
teaching kids with ADHD.

Finishing Assignments
If you teach children with ADHD, you probably 
have noticed that it can be very difficult to for 
them to finish assignments. Luckily, it can get 
better with the following strategies for teaching 
children with ADHD to finish assignments. These 
tips are easy, but effective in facilitating more 
finished assignments. Most don’t require a lot of 
time, but you are sure to see a lot of improvement 
when you implement these suggestions.
Seating for Success
If you are teaching a class with one or more 
students with ADHD, you might find that 
assigned seating works best for your class. Since 
children with ADHD work better with certain 
seating arrangements, you’ll need to control 
where ADHD children sit in your classroom. 

This can be difficult in a classroom setting 
where the other students get to pick where 
they sit. Therefore, it’s probably best to assign 
all seats.
It’s a good idea to seat students with ADHD 
in a place where you can be available to help 
redirect them while working on assignments. 
Students with ADHD may frequently wander 
and daydream during seatwork, so a gentle 
reminder may be beneficial. Reminders 
shouldn’t be negative, or viewed as punishment. 
Instead, they should be a quick redirection, 

aimed at refocusing the student when needed.
K12 International Academy 
www.K12.com 
Exceptional K-12 Grade Education. US 
Education for Expats, Nationals 
Ads by Google 
Choosing a seating location in the classroom that 
is free of distractions is a must. Keep students 
with ADHD away from windows and doors that 
lead to hallways. If your door happens to be open, 
they will most likely find whatever is happening 
in the hall much more appealing than finishing 
their assignment. Any other obvious classroom 
distractions should be avoided as well.

Reduce Assignments
If you are consistently finding that your students 
with ADHD don’t finish assignments well, you 
may need to reduce the assignment a little. 
Once the assignment is a length that the child is 
able to finish, start increasing the length of the 
assignment slightly, until the student is doing 
assignments of a comparable length to the rest 
of the classroom.

 Strategies for Teaching Children with ADHD to
Finish Assignments
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For longer assignments and projects, such as 
research papers, break up the project into smaller, 
easy to finish assignments. This method is a great 
way to help students finish larger projects.

More Tips
Another way to help students with ADHD finish 
assignments is to provide a checklist that contains 
specific steps in completing the assignment. As 
the student finishes a step, he or she can check 
it off, and see at a 
glance how much 
more work is ahead. 
You might even 
write in a time at 
the middle of the 
checklist, telling 
what time it should 
be at midpoint in the 
assignment. This 
way, the student 
can see at a glance 
whether or not he 
is on schedule for 
finishing on time. Another great way to promote 
finishing assignments is to provide some type 
of reward for finished assignments, like a mini-
sticker. Then, at the end of the week, a certain 
number of stickers means a trip to the treasure 
chest or some other fun reward.

It can be a real challenge to help kids with ADHD 
finish assignments on time, but with the above 
strategies for teaching children with ADHD, 
you’ll find that it is not only doable, but much 
easier.

Scans Predict Dyslexics> Reading Skill
Sophisticated brain scans accurately predicted 
which teens with dyslexia would learn to read 
within three years, a finding that could lead 
to better ways to treat the common learning 

disability, researchers said on Monday. 

By looking for a specific pattern of brain activity 
in teens with dyslexia, the researchers predicted 
with 90 percent accuracy which students would 
learn to read. 

“This gives us hope that we can identify which 
children might get better over time,” Dr. Fumiko 
Hoeft of Stanford University School of Medicine, 
whose study appears in the Proceedings of the 

National Academy 
of Sciences, said in 
a statement. 

“More study is needed 
before the technique 
is clinically useful, 
but this is a huge step 
forward.” 

Dyslexia is a brain-
based learning 
disability that affects 
5 to 17 percent of 
U.S. children. People 

with dyslexia have difficulties with reading, spelling, 
writing, and pronouncing words. 

About one-fifth of people with severe dyslexia 
learn to read. Hoeft and colleagues wanted to 
see what was occurring in the brains in these 
students. 

They studied 45 teens aged 11 to 14 who took 
a battery of tests to determine their reading 
abilities. Based on these, they classified 25 of 
them as dyslexics. 

The team used two different imaging techniques, 
including functional magnetic resonance imaging, 
which measures oxygen used by the brain during 
different activities, and diffusion tensor magnetic 
resonance imaging, which reveals connections 
between brain areas. 
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The researchers then showed the teens 
different pairs of words and asked 
then to identify which ones 
rhymed, even though they were 
spelled differently. 

They found that about half 
of the children who were 
dyslexic had extra activity 
in a part of the brain near 
the right temple known as the 
right inferior frontal gyrus. 

And some of the children with 
dyslexia had stronger connections in 
a network of brain fibers that links the front 
and the back of the brain. 

When they checked these same children two and 
a half years later, they found children who had 
this unusual brain activity were more likely to 
have learned to read than other dyslexics. 

Paper and pencil tests typically used for these 
children, however, were unable to predict which 
students would succeed. 

“The reason this is exciting is that until now, there 
have been no known measures that predicted who 
will learn to compensate,” Hoeft said. 

Alan Guttmacher, director the National Institute 
of Child Health and Human Development, one 
of the National Institutes of Health, said the 
finding gives insight into how certain people with 
dyslexia compensate for reading problems. 

“Learning why other individuals have difficulty 
compensating may lead to new treatments to help 
them overcome reading disability,” Guttmacher, 
whose agency funded the study, said in a 
statement. 

The study is part of a new field called “educational 
neuroscience” that uses brain imaging studies to 
help improve learning problems in children and 

teens.

Phonics and Alternatives for 
Students with Disabilities

Specialized teaching 
techniques and programs offer 
hope for students with reading 
disabilities. Educate yourself 
about options in remedial 
reading for students of all ages 

and find effective strategies for 
struggling or dyslexic readers in 

your classroom.

Alternative Reading Strategies for 
Reading Disabilities
Students who struggle with reading often have 
more options than parents (or even teachers) may 
realize. There are alternative teaching techniques 
to help students over temporary learning hurdles 
and entire programs with proven success for the 
learning disabled or dyslexic student. There are 
methods suited to auditory, visual, kinesthetic 
and multisensory learning styles.

The first step to successful advocating for 
students with reading disabilities is becoming 
informed. Teachers, tutors, and parents need 
background information about what techniques 
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have successful track records and which programs 
incorporate them. Match the optimum technique 
with the struggling reader, and progress is bound 
to follow.

What About Phonics?

Phonics continues to be the most effective and 
flexible reading strategy. It can be a stumbling 
block for many troubled readers, but there are 
strategies that can help most people master the 
necessary skills.

One such teaching strategy is to present 
information intentionally and in small sequential 
steps. Many traditional reading programs move 
quickly and make large conceptual leaps. Many 
also move students through lessons before 
they have truly mastered the material. In most 
classrooms, everyone moves on to the next 
lesson as a group. Student progress is considered 
satisfactory if they respond correctly at least 
70% of the time. That’s not good enough to 
ensure continued mastery for some students. 
It’s important to ensure progress for struggling 
readers by teaching in small sequential steps to a 
high degree of mastery.

Students also benefit from programs that 
incorporate at least some multisensory 
techniques. 

Riverview School 

www.riverviewschool.org 

A residential school on Cape Cod for learning 
disabled students. 
Ads by Google 

Programs that include oral presentation 
accompanied by visual information, that 
utilize color-coding or other attention-grabbing 
techniques, and those that incorporate writing and 
other motor responses have the greatest chance 

for success with the largest number of struggling 
students. Engaging lessons, age-appropriate and 
inclusive stories, and memory work are all key 
components of a good remedial reading program. 
In addition, it is important to have a component 
that allows the student to create his or her own 
personalized reference for spelling rules, phonics 
information, and vocabulary. 

Alternatives to Phonics

In addition to phonics, there are other strategies 
to help readers decode unknown words. 

Many of these alternatives focus on visual cues, 
such as letter clusters (like word family groups 
or common groups of letters within words such 
as –ild, or -eep), or word shapes, where students 
are taught to discriminate commonly confused 
words by looking at the outer shape of the word 
dictated by the tall, small and hanging down 
letters.

The old See-and-Say method of teaching 
reading (through rote memorization of word 
forms) can be used as a last resort. Some 
programs utilize rebus pictures and graphics 
designed to invoke letter shapes or word 
meanings, such as the Ball and Stick Program 
that has been used with developmentally 
disabled persons. 

The key point to remember is that there are 
options for teaching reading that go beyond 
the basal reading series and most programs 
are already in place in the mainstream of our 
educational system. Advocates may need to 
do a bit of searching, but alternative reading 
strategies and programs for disabled students do 
exist and are available. The extra effort to find an 
appropriate teaching technique or program will 
have dramatic impact on literacy skills and life 
outcomes.

 Articles &   
Research
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Parent’s corner

You will need 
to talk to your 
child’s school 
about providing 
suitable help and 
support. If the 
school has a good 
u n d e r s t a n d i n g 
of dyslexia and 
adequate funding, 
it may not be 
necessary to go 
through all the 
stages below. In 
other cases, you 
may need to take a more active approach to get 
the help you need. You should always discuss with 
the school what you intend to do – because in the 
end it is the school which will have to implement 
any action plan.

1. Speak to the class teacher (primary) or head of 
year (secondary).

Tell them about your concerns and why you think 
your child might be dyslexic. They may be able 
to identify support that your child needs and find 
ways of providing it.

2. Contact your local dyslexia association.

Your Local Dyslexia Association can provide you 
with information about support that is available in 
the local area.

3. Make an 
a p p o i n t m e n t 
with the Special 
Educational Needs 
C o o r d i n a t o r 
(SENCO) at your 
child’s school.

After a meeting 
with the class 
teacher or head of 
year, if you still 
have concerns, you 
should make an 
appointment to see 
the school Special 

Educational Needs Coordinator.

The SEN Code of Practice (2002) requires schools 
to provide appropriate support so that all children 
have the opportunity to benefit from an inclusive 
education. In line with the Code of Practice, the 
SENCO should create an Individual Education 
Plan, setting out the steps which the school will 
take to provide appropriate support for your child’s 
needs.

It is advisable to read the SEN Guide for Parents 
and Carers before your meeting with the SENCO. 
This booklet sets out the main points of the Code of 
Practice, explains procedures and tells parents their 
rights. It is a very helpful guide to understanding 
what your child is entitled to and what should 
happen when you talk to the school.

Getting Help for Your Child
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Parent’s corner

4. Individual Education Plan.

Once the school has established an Individual 
Education Plan, you should expect to have 
regular meetings with the school (perhaps once a 
term) to monitor progress. If all goes well, your 
child should now receive appropriate help and 
support.

If, however, the Individual Education Plan is 
not working or, for some reason, is not properly 
implemented, it may be necessary to get a full 
assessment by an educational psychologist, or a 
suitably qualified teacher.

5. Getting an assessment by an educational 
psychologist.

You could request that an educational psychologist 
at the Local Education Authority (LEA) does a 
formal assessment. If the school is unwilling to 
refer your child, you can apply for this yourself 
direct or get help from the Parent Partnership 
Officer at the LEA.

The LEA service is often over-stretched and there 
may be a long waiting list. So, if you can afford it, 
you could consider having a private assessment 
done either by a suitably qualified teacher or a 
Chartered Educational Psychologist specialising 
in Specific Learning Difficulties. This would cost 
about £350 and give you a full written report with 
recommendations for educational support.

For information on where to go for independent 
assessments, please refer to your Local Dyslexia 
Association or a supporting corporate member 
assessment centre. Alternatively, search for 
a psychologist on the British Psychological 
Society’s website.

6. Discuss the assessment report with the 
school.

Once you have an assessment, meet with the 
SENCO and discuss the findings of the report. 
The report should form the basis for an action 
plan to help your child.

If you obtain an independent assessment, 
however, the school may not automatically accept 
the findings. In this case, you should contact the 
Chief Education Officer for your LEA and ask 
him or her to ensure that the school implements 
an action plan.

If you continue to have difficulty getting the 
school to provide adequate support, you may need 
to enlist the help of the school governor in charge 
of Special Needs. With a diagnosed disability, 
your child could be entitled to support under the 
Disability Discrimination Act at school.

Homework Tips
1. Introduction
Homework can be a frustrating and upsetting 
experience for dyslexic children and their 
parents on a daily basis. Below are some tips 
to help make homework a more profitable 
experience.
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Parent’s corner

First of all, remember: the purpose of 
homework is to practise something that your 
child is already familiar with. If homework 
is too difficult, you should discuss this with 
the child’s teacher. Don’t allow your child 
to become frustrated because homework 
tasks are beyond their skills or take too long. 
Setting smaller amounts of work and/or 
allowing extra time will often help.

2. Establishing a Routine

Develop a daily homework routine. A written 
or visual plan put in a prominent place is 
ideal. It should include a particular place set 
aside for homework and an agreed plan as to 
what happens after arrival home from school. 
It should also be flexible enough to take into 
account after-school activities.

The homework place needs to be as quiet 
as possible, with a cleared space for work 
and items required at hand eg pens, pencils, 
rubber, books, etc. The kitchen table is 
suitable if close supervision is required at 
busy times.

Work out the best time for your child to do 
their homework. Keep in mind that your 
child may be very tired after school - they 
have had to work harder than their peers 
because of their dyslexia. They may need a 
break before starting homework.

Daily reading is essential, as lots and lots 
of practice is required for students with 
dyslexia to develop and master literacy 
skills. Read aloud with your child when they 
are becoming frustrated. This helps them to 
understand and enjoy what they are reading 

and it still helps them to learn. Your child can 
also read along with books on tape or CD.

3. Getting started

Chunk homework tasks into manageable 
parts. Give breaks between tasks. Encourage 
your child to produce quality work rather 
than rushing tasks. The dyslexic student can 
become discouraged when faced with large 
amounts of work.

Go over homework requirements to ensure 
your child understands what to do. Read 
instructions aloud when you know it is hard 
for them to decode accurately. If necessary, 
practise the first example or two with them.

Help your child to generate ideas for writing 
tasks and projects before they start work. If 
necessary, revise vocabulary that they may 
need. Sometimes you may help to develop a 
writing plan.

Encourage them to present work using their 
personal strengths - for example, they could 
use pictures if they are good at art. When 
necessary and appropriate, scribe for your 
child so that they can get their ideas on paper 
more accurately.

4. Checking and monitoring work

Help your child to learn editing, self-
monitoring and checking skills so they can 
go over their own work more independently 
as they get older. For example, a simple 
process like COPS can be helpful when proof 
reading work:

C = Capitals. O = overall appearance. P = 
punctuation. S = spelling



22

Kuwait Dyslexia Association  - 21th June -September 2011

Parent’s corner

Teach your child to use the computer for work as they get older. Show them how to use a spell checker and encourage them to learn touch typing skills on a suggested Typing Tutor program. See BDA store for further information.
If they are slow to complete work, encourage them to use a timer and see how much work they can complete in five minutes. But remember that if homework is regularly taking too long or is too difficult, you should discuss this with the teacher.

Give your child lots of praise as they complete homework tasks. Be specific about what they have done well.5. Organisation (secondary students)Help them develop a comprehensive, written homework plan. Include revision of subjects as well as set homework tasks. Monitor time spent on homework and results.
Encourage your child to keep their school notes and work together in folders so they don’t get lost or damaged. Organise notes into subjects, and ensure that they are filed regularly. Colour coding of subjects can greatly assist organisation and planning.If students are not getting their homework down accurately, arrange for them to check with someone in the same class at the end of the day. Or ask teachers to give them written homework instructions for more complex tasks.

Liaise with teachers regularly to check that 

students are completing homework tasks and classwork correctly and are handing in work at school.
Check that your child is bringing correct books and equipment to school each day. Develop a visual or written plan if this is an area of difficulty.

6. Study skills (secondary students)Make sure that your child has effective plans for approaching tasks like essay writing, coursework, study for examinations. Talk to the school’s Special Education Needs Coordinator or subject teachers about these.
Build up independent work skills in your child and problem solving strategies when they are “stuck” or not sure of how to go about homework. For example, get your child to think about several different ways they could complete the task correctly. They can also think about who they can ask for help when they have tried other strategies.

Revise work with your child before examinations. Encourage them to make notes, underline key words, draw pictures, etc. when studying to aid their memory.7. Using technology (secondary students)Use of a computer to present homework often makes a positive difference to results in secondary school.
Access to subject textbooks, novels, etc. on tape or CD can greatly ease literacy requirements and ability to complete home and school work.
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F.A.Q.s

1-  As a school SENCO, could you advise 
me on screening tests for dyslexia? 
A.  Do bear in mind that a screening test 
should only be used as an indicator of those 
pupils at risk of dyslexia.  This should not be 
treated as a diagnosis, and the categories of 
probability are only a guide.  You will find a 
list of recommended tests on our information 
sheet Screening and Assessments.   
Some screening tests are available on the 
BDA Shop.  
We also offer short training courses for 
teachers on screening for dyslexia. 

2-  At what age can a child be assessed for 
dyslexia?
A. There seems to be a fair amount of 
misinformation on this subject, possibly also 
related to budget restrictions. There is no 
magic age when it appropriate to assess for 
dyslexia, although an assessment can be more 
detailed where some levels of literacy are a 
factor.   
Where differentiation has not been successful, 
and particularly where a child is becoming 
distressed or showing behavioural problems, 
an assessment should be carried out.  
Leaving a child to fail can be very harmful 
psychologically.  
Specialist intervention at a young age is 
always recommended to enable the child to 
fully access the curriculum. At a later age, 
this will be harder to achieve. 
Children with suspected dyslexic difficulties 
should be referred to the Educational 
Psychologist.  Dyslexia is not funded by 
the NHS and parents cannot ask their GP 
for an assessment.  A private assessment 

from a Chartered Educational Psychologist 
specialising in Specific Learning Difficulties 
would cost around £400 or more.  Most 
parents would be unable to afford this. 

3- What should the college be doing to help 
a student with dyslexia?
A.  The College should be assessing a student’s 
learning needs and implementing appropriate 
accommodations, including in tests and 
exams. The Learning Support Department of 
a college have this responsibility.  Colleges 
can apply to the Skills Funding Agency for 
funding for special needs requirements. 

4- My son is applying for / doing an 
apprenticeship and is highly rated at the 
practical work, but can’t pass the written 
tests.  What can I do? 

A. First of all the College needs to make 
sure that your son has the appropriate 
accommodations in place for the written tests, 
such as extra time. 
However the design of some of these 
apprenticeship tests can be difficult for dyslexic 
candidates. Under the Apprenticeship, Skills, 
Children & Learning Act 2010, examination 
bodies are able to offer alternative 
arrangements where necessary for 
dyslexic students. You should contact the 
course provider about an alternative type 
of assessment.  You can also raise concerns 
to OfQual, the regulator of qualifications, 
examinations and assessments in England. 
Also contact the examination body such as 
City and Guilds, or for other courses, FAB, 
the Federation of Awarding Bodies and the 
Sector Skills Council. 
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5-  I have heard that coloured overlays can help dyslexic children. How does this work? 

A.  Around 35-40% of people with dyslexia suffer with a visual stress difficulty where text 

appears to move around or look distorted in some way.  Coloured filters, either as overlays or 

glasses with coloured tinted lenses have been found to helpful. Coloured filters can help to 

make the text visually clearer and more comfortable to see, and therefore can aid the learn-

ing process, but they will not teach a child to read.  For information on eyes and dyslexia 

and specialist practitioners, see Eyes and Dyslexia.    

 6- My child is learning to read and write, but really struggles with writing.  How can I 

help? 
A. Writing is a very different skill from reading, and requires a certain amount of fluency in 

being able to encode the sounds in a word into the symbols on the page.   Coupled with any 

slow development or weakness in fine motor movements (often associated with dyspraxic 

difficulties) you may end up with a frustrated child who will devise any number of excuses 

to avoid having to write. Allowing a child to dictate a piece of work or a story can be help-

ful. Teaching a child to write in a cursive script is recommended,

7- I have heard that coloured glasses can help dyslexic people.  How do I get assessed 

for this? 

Around 35-40% of people with dyslexia suffer with a visual stress difficulty where text ap-

pears to move around or look distorted in some way.  Coloured filters, either as overlays or 

glasses with coloured tinted lenses have been found to helpful. Coloured filters will help to 

make the text visually clearer and more comfortable to see, and therefore can make reading 

more efficient, but they will not teach someone to read.

I am having difficulties at work and think I may be dyslexic.  I am feeling very stressed.  

What should I do?

 A.  Dyslexia is a recognized difficulty under the Equality Act, which means that your em-

ployer has a duty to support you.  Make an appointment in confidence to see someone in HR 

or Personnel or Occupational Health or whoever would be the appropriate person to help. 

You may need to have a professional diagnostic assessment, and then a workplace needs as-

sessment to see exactly how you can be helped

8-  Can an employer dismiss someone because of dyslexia?

 A.  It is a breach of disability legislation to discriminate against someone with a disability in 

the field of employment: see Disability Discrimination. 

 An employer has a duty to investigate the employee’s difficulties and then implement 

recommended reasonable adjustments.  If after a suitable length of time these prove to be 

insufficient in improving performance, then the employer should see if there is alternative 

employment within the organisation which would be more appropriate. If there is none, only 

then could the employee be asked to leave.
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Local News

www.q8da.com/facebook
www.q8-db.com

you can get acopy of Sindibad for intervention “short term memory”, This product is available at 
Dyslexia international for trade
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You can get a copy of Acops Arabic program for screening and assessment to detect dysteain 
and determine perception difficulties other in early stage This product is available at Dyslexia 

International for trade.

26
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Our courses

3 – An “International Training Course”. It will 
be in Arabic; duration: 5 weeks (two days/
week). The course fee is 200 Kuwaiti Dinars. 
Participants will be awarded a certificate in 
Arabic issued by Kuwait Dyslexia Association, 
and a global certificate from Britain (issued 
by Direct learning Ltd. U.K.). This certificate 
will qualify the participant at the global level 
in teaching dyslexia children.

Our courses
Kuwait Dyslexia Association announces that it will hold training courses at its headquarters 
located in Al-Omariya. Therefore, it calls upon teachers, parents, and the people, who are 
interested in these training courses, to participate, and to sign up.
The courses will be as follows:

1 – A “local Training Course”. It will be in 
Arabic; duration: 5 days (two hours/day). The 
course fee: 50 Kuwaiti Dinars. Participants 
will be awarded a local certificate called 
“Certificate of Attendance” in Arabic at the 
end of the course issued by Kuwait Dyslexia 
Association. This certificate will qualify the 
participant to teach dyslexic children (or 
similar difficulties).

5 – A course on how to apply the Arabic CoPS 
(screening ). It will be in Arabic. The duration 
is one day from 04:00 pm to 06:00 pm (two 
hours). The course fee is 25 Kuwaiti Dinars.

2 – A “local Training Course”. It will be in 
English; duration: 5 days (two hours/day). The 
course fee: 50 Kuwaiti Dinars. Participants 
will be awarded a local certificate called 
“Certificate of Attendance” in English at the 
end of the course issued by Kuwait Dyslexia 
Association. This certificate will qualify the 
participant to teach dyslexic children (or 
similar difficulties).

4 – An “International Training Course”. It will 
be in English; duration: 5 weeks (two days/
week). The course fee is 200 Kuwaiti Dinars. 
Participants will be awarded a certificate in 
Arabic issued by Kuwait Dyslexia Association, 
and a global certificate from Britain (issued 
by Direct Learning Ltd. U.K.). This certificate 
will qualify the participant at the global level 
in teaching dyslexic children.

6 – A course on how to apply the Arabic 
CoPS (diagnosing ). It will be in Arabic. The 
duration is one day from 04:00 pm to 06:00 
pm (two hours). The course fee is 25 Kuwaiti 
Dinars. This course will be given to those 
who attended the screening course
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7 – A course on how to interpret the screening 
of the Arabic CoPS. It will be in Arabic. The 
duration is one day from 04:00 pm to 06:00 
pm (two hours). The fee of this course is 25 
Kuwaiti Dinars. This course will be given to 
those who attended the screening course.

9 – New* Local Training Course, “Certificate 
in the Teaching of Synthetic Phonics”. It will 
be in Arabic, the duration will be 5 days, 2 
days a week, (two hours a day). The course 
fee is 50 Kuwaiti Dinars. The participant will 
be awarded a “Certificate of Attendance & 
Participation” at the end of the course issued 
by Kuwait Dyslexia Association.

11 – New* “International Training Course”, 
“Certificate in the Teaching of Synthetic 
Phonics” (Therapeutic Course). It will be 
in Arabic, the duration will be 5 weeks (two 
days a week). The course fee is 200 Kuwaiti 
Dinars. The participant will be awarded 
a certificate in English issued by Kuwait 
Dyslexia Association and global certificate 
from Britain (A qualification certificate 
issued by Direct learning Ltd. U.K.). This 
certificate will qualify the participant at the 
global level in teaching dyslexic children.

8 – A course on how to interpret the diagnosing 
of the Arabic CoPS. It will be in Arabic. The 
duration is one day from 04:00 pm to 06:00 
pm (two hours). The fee of this course is 25 
Kuwaiti Dinars. This course will be given 
to those who attended the SCREENING 
course.

10 – New* Local Training Course, “Certificate 
in the Teaching of Synthetic Phonics”. It will 
be in English, the duration will be 5 days, 2 
days a week, (two hours a day). The course 
fee is 50 Kuwaiti Dinars. The participant will 
be awarded a “Certificate of Attendance & 
Participation” at the end of the course issued 
by Kuwait Dyslexia Association.

12 – New* “International Training Course”, 
“Certificate in the Teaching of Synthetic 
Phonics” (Therapeutic Course). It will be in 
English, the duration will be 5 weeks (two days 
a week). The course fee is 200 Kuwaiti Dinars. 
The participant will be awarded a certificate in 
English Issued be Direct Learning Ltd. U.K.). 
This certificate will qualify the participant at 
the global level in teaching dyslexic children.

The courses will be determined according • 
to participants` request.
The date of the courses will be set if the • 
number of participants is completed.

For Questions and Coordination:
Kuwait Dyslexia Association

Al-Omariya – Block 4, Al-Omariya St., Bldg. 4
Tel.: +965 24757986/24757984/24758514 - Ext. 112 - Fax: +96524757908

Email: info@q8da.com – contact@q8da.com
www.q8da.com

www.q8da.com/facebook.
www.q8-db.com

Our courses
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www. q8da.com/facebook
www.q8-db.com


