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Editorial

Mohammad Yousef Al-Qatami     
Chairman of Kuwait Dyslexia Association

Welcome to our twenty-seventh issue, as you 

already know our publication aims to be a 

resource for teachers of pupils with dyslexia, 

special needs and for other professionals 

through the publication of articles reflecting 

research findings, good practice and 

international perspectives. It wishes to 

promote co-operation and understanding 

between teachers across the spectrum of 

educational settings, including primary, post-

primary schools and special schools. It aims 

to engage parents, service providers, policy 

makers and people with disabilities themselves 

in fruitful dialogue.

Our sections are jam-packed with new 

approaches, researches, opinions and tips 

on how to deal with learning difficulties and 

disabilities.

God Bless

Kuwait Dyslexia Association  - No. 27 - June 2013
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14/1/2013: The Kuwait Dyslexia Association 
held a lecture in Maysaloun Primary School for 
Girls, presented by Dr. Osama Al-Dass, under 
the title; “Dyslexia One Cause of Academic 
Progress”. A large number of teachers, 
coordinators and parents attended the 
lecture. 

23/1/2013: In an atmosphere of gratitude and 
pleasure, a new group of participants graduated 
from the qualification session number 36 in Arabic, 
under the title “Teaching Dyslexic Children”, 
presented by Dr. Osama Al-Dass the therapeutic 
linguistic expert and trainer courses at the Kuwait 
Dyslexia Association. The graduation was held in the 
presence of Mr. Mohammad Al-Qatami, chairman 
of the Kuwait Dyslexia Association and the general 
director of “MILSET”, the International Movement 
for Leisure Activities in Science and Technology, Mr. 
Daoud Al-Ahmad.

14/1/2013: Al-Nahda Secondary School for Girls 
invited the Kuwait Dyslexia Association to hold 
a lecture entitled “Learning Difficulties Prevent 
from School Performance Improvement”. The 
school has responded to commission Dr. Osama 
Al-Dass to present the lecture, which focused on 
the impact of the learning difficulties in general 
and dyslexia in particular.
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Kuwait Radio hosted Mr. Mohammad Al-Qatami 
on January 28, 2013 for an interview regarding 
Dyslexia solutions.

In response to the invitation of Dr.Abdul Rahim 
Ali Mohammad Ibrahim, director of Khartoum 
International Institute for the Arabic Language, Mr. 
Mohammad Al-Qatami held a lecture in Sudan for the 
educationalists and specialists in the field of literacy 
difficulties in Khartoum International Institute for the 
Arabic Language in association with the Arab League 
Organization for Education, Culture and Science from 
February 4 until February 6, 2013.

2/2/2013: At the invitation of the Kuwaiti 
Association for Learning Differences – KALD, the 
Kuwait Dyslexia Association participated at the 
second conference “ADHD and Dyslexia” held at 
the American University of Kuwait. Dr. Osama Al-
Dass, the therapeutic linguistic expert and trainer 
courses at the Kuwait Dyslexia Association, 
presented the lecture under the title “Strategies 
of Phonological Awareness for Dyslexics”. 
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5/3/2013: The Umayma Bint Al-Numan Middle 
School for Girls hosted the Kuwait Dyslexia 
Association for a lecture given by Dr. Osama Al-
Dass, the therapeutic linguistic expert and trainer 
courses at the Kuwait Dyslexia Association, under 
the title “The Impact of Learning Difficulties on 
the Students’ Educational Level”. 

The Yemen Dyslexia Association in coordination 
with the Ministry of Education organized the 
first forum for learning difficulties entitled 
“Dyslexia First”. The Kuwait Dyslexia Association 
participated by the presence of Mr. Mohammad 
Al-Qatami on March 24 and 25, 2013.

18/3/2013: The Kuwait Dyslexia Association 
responded to the invitation of Saud Al Abd 
Al-Razzaq Middle School for Boys, to give a 
lecture on “Evaluation of Dyslexia”, carried 
out by Dr. Osama Al-Dass, the therapeutic 
linguistic expert and trainer courses at the 
Kuwait Dyslexia Association.
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Date – 26/3/2013: Dr. Osama Mahmoud Al-Dass, 
the therapeutic linguistic expert and trainer 
courses at the Kuwait Dyslexia Association, 
visited Umm Al-Haiman Middle School for 
Girls, where he gave a lecture under the title 
of “Negative Effects of Learning Difficulties 
on the Academic Results”. Many teachers, 
coordinators and parents attended the lecture 
and participated in the debate.

The Kuwait Dyslexia Association participated 
in the forum “My Major… My Future”, under 
the supervision of the Guidance Office at the 
Girls’ Academy, on April 1 and 2, 2013.

The American University of Kuwait hosted 
Mr. Mohammad Al-Qatami on April 1, 2013 for 
a lecture regarding Dyslexia, its causes and 
interventions.
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A group of six 
students from 
Gadjah Mada 
University (UGM) 
in Yogyakarta 
calling themselves 
the LexiPal team 
created a form of 
game therapy to 
help people with 
dyslexia.
Developed as a 
dyslexia therapy 
application based 
on the Microsoft 
X-Box Kinect 
platform, the game is designed 
to help students with dyslexia to 
balance functions between their 
right and left brains, thus helping 
them to cope with difficulties 
in understanding symbols and 
letters.
For its work, the team was 
recognized as runner-up in the 
information technology (IT) 
category during the recent 
Mandiri Young technopreneurship 
competition in Jakarta.
“People with dyslexia have 
difficulties in spelling words and 
with letters. Forcing them to do 
so only makes them get bored 
and in turn can make them lazy to 
learn,” LexiPal member Vremita 
Desectia Amretasari said.

The LexiPal team is of six 
members, four are from the 
university’s IT program, namely 
Muhammad Risqi Utama Saputra, 
Kuntoro Adi Nugroho, Vina 
Sectiana Amretadewi, Taufiq 
Almahsyur, while Fransiska Vena 
studies accounting and Vremita 
majors in French literature. 
Vremita said that the team 
became interested in dyslexia 
after reading a 2006 report 
released by the US Department of 
Health and Human Services that 
said 10 percent of the world’s 
population suffered from dyslexia. 
According to her, Dyslexia was 
medically difficult to cure but 
could be managed through 
therapy. “We learned more about 
dyslexia after deciding to join 

the information 
t e c h n o l o g y 
competition.” 
The team developed 
an educational 
game for the 
Kinect platform, 
an extension of 
the Microsoft X-Box 
that recognizes 
speech and users’ 
body movements.
Among its features, 
the application 
includes a spelling/

pronouncing game 
that is designed to encourage 
students with dyslexia to 
pronounce the letters or words 
they find difficult.
To play the game, the students 
are required to pronounce 
letters or words as they appear 
on screen. The application then 
analyzes the student’s response 
with the help of Kinect’s speech 
recognition software. If the 
students pronounce correctly, 
the game shows a monkey 
climbing a banana tree to collect 
bananas.“The application gives 
points as a reward for success in 
pronouncing the letter or word, 
and this is fun,” Risqi said.
Reference:

www.thejakartapost.com

UGM Students Create Form of Game Therapy 
for Dyslexia

An Article from the Jakarta Post
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Controversies in Understanding Dyslexia

The above transcript is not a 
misprint. You are reading a sentence 
as written by a severely dyslexic 
person — complete with the more 
common characteristics like lack 
of punctuation, misspelling, 
reversal of words and letters, 
mixed up sentence structure and 
poor grammaticalconstruction. 
The sentence is practically 
unintelligible to the average 
reader, and the partially corrected 
and punctuated translation below 
is necessary for interpretation.
In our age of verbal and written 
communication, linguistic 
difficulties are not easy to 
cope with. It’s a problem, 
predominantly among children, 
that can leave one in a terribly 

lonely world, feeling unconfident, 
insecure and like a dunce.
The term dyslexia was 
introduced in 1884 by the 
German ophthalmologist, R. 
Berlin. He coined it from the 
Greek words “dys” meaning ill 
or difficult and “lexis” meaning 
word, and used it to describe a 
specific disturbance of reading 
in the absence of pathological 
conditions in the visual organs. In 
a later publication, in 1887, Berlin 
stated that dyslexia, “presuming 
right handedness,” is caused by 
a left-sided cerebral lesion. He 
spoke of “word-blindness” and 
detailed his observations with six 
patients with brain lesions who 
had full command over verbal 

communications but had lost the 
ability to read.
In the century to follow the 
narrow definition Berlin attached 
to the term dyslexia broadened. 
By the mid of the seventies it was 
describing a condition of epidemic 
proportions, and although it had no 
universally accepted symptoms, 
it was commanding the attention 
of professionals, including 
pediatricians, neurologists and 
educational psychologists.
There is a labyrinth of differing, 
opposing and often contradictory 
theories about dyslexia, what 
it is, its causes and its possible 
intervention. Some theorists say 
that dyslexia is the result when 
the link between the language, 

One nigthther saw a firer in a builing one man saw very injure he was 

rushed to hositipal and theree day he diad for interle njres.*

(One night there was a fire in a building. One man was very (badly) 

injured. He was rushed to hospital and (after) three days, he died 

from internal injuries).

* Example taken from Overcoming Dyslexia by Dr. Beve Hornsby.
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hearing and comprehension 
centers of the brain is somehow 
misconfigured during fetal 
development. Another theory 
states that dyslexia is caused 
by “faulty wiring in the brain,” 
whereas another holds that a 
subtle impairment of vision may 
be responsible, while yet another 
believes that a cerebellar-
vestibulardysfunction may be 
responsible.
There are other hypotheses 
that claim that dyslexia doesn’t 

really exist, but it is actually 
a conglomeration of reasons 
causing poor reading including 
psychological problems with 
language. If there is such a 
problem, they say, it should be 
specifically identified and the 
individual trained accordingly.
What most seem to agree on 
though is that other possible 
causes for poor reading 
should be ruled out before 
dyslexia is diagnosed as the 
possible problem. Factors 

like poor eyesight or hearing, 
genuinely limited intelligence 
or psychological immaturity, 
inappropriate teaching methods 
or an unstable home environment 
could all be related problems.
However, while scientists argue 
on what it is and how to deal 
with it, the number of so-called 
dyslexics is rising. Described 
as “learning disabled”, latest 
American figures show a shocking 
increase in cases of dyslexia 
since 1976.

Learning to Use a Mouse 
Finding the right device is only 
part of the process of helping 
someone access the computer. 
Mouse and mouse alternative use 
involves a considerable degree 
of motor skills, perceptual skills, 
and the ability to relate the 
operation of the device to what 
is happening on the screen and 
having motivating software.
The Inclusive Technology program 
Mouse Skills has been designed 
to help beginners develop mouse 
skills from simple control of 
the pointer 

movement through to full control 
of all the mouse functions. 
The principle of learning each 
operation one step at a time 
with a very easy to understand 
activity works well for all aspects 
of computer accessibility.
The settings in the program for 
contrast and color and size of 
the mouse pointer make it ideal 
for users with visual difficulties. 
The accessibility options in 
the Windows and Mac systems 
allow for settings of speed of 
movement and pointer size, and 
type chosen to suit the user. 

Other programs that can 
help with mouse skills 
include the Target and 
Touch Range, the Lets Go 
series, SwitchIT programs 
and Choose and Tell. These 
programs offer a visual and 
some an auditory prompt 
when the mouse pointer 

passes over an active area 
encouraging the user to click for 
a response.
Mouse Alternatives:
- Single Button & Different Sized 
Mice
As the majority of special needs 
and early learning software only 
requires mouse movement and a 
left button click it makes sense 
to have a single button mouse 
to control it. This mouse was 
proved ideal for young children 
and for people with learning 
disabilities as it avoids the 
confusing of two buttons and 
eliminates the problems caused 
by right clicking and the bringing 
up of confusing menus.
When the user is ready to move 
on to full mouse operation they 
can find that a mouse with 
colored buttons helps them 
to remember which button to 
click.

Inclusive Technology Software



International News

10 Kuwait Dyslexia Association  - No. 27 - June 2013

Smaller sized mice can be easier 
for some users and can be a 
better fit for children’s hands, 
while wireless mice make the 
mouse easier to position to suit 
the user, as it is not restricted by 
cable length.
Use with Accessibility Options
The built-in accessibility options 
in computers have been designed 
to allow individual users to adapt 
the system to suit their needs. 
These adaptations allow mouse 
and keyboard operation to tune 
to suit individual preferences. 
These adjustments are carried 
out using the computer Control 
Panel but also can be easily found 
by using the Help options. 
The help options will show you 
how to make adjustments to 
the computer that can make 
the mouse and keyboard easier 
to use. These adjustments will 
affect how the mouse and mouse 
alternatives work, for mouse and 
pointing devices you can make 
adjustments to:
- Mouse speed, how fast the 
mouse pointer moves in response 
to the mouse or pointing device - 
this often needs slowing down.

- Double click speed.
- Pointer size, it can be easier to 
see and control a larger pointer.
These are the settings that are 
most often needed – the Help 
system has more to offer and 
some mouse alternatives have 
further built-in options.
Joysticks can be used as a mouse 
alternative allowing control 
of the mouse pointer. Simple 
joysticks provide control over 
movement and access to rightand 
left button clicks as well a drag 
lock facility for easy one-handed 
operation. Some models offer 
more options including direction 
lock; double click with one press 
and scrolling options. 
Interchangeable handles are 
provided with some joysticks 
providing for a variety of grip 
options for different users. 
Some versions are available in a 
wireless version that gives more 
flexibility in use.
On-Screen Keyboards
These utility programs have 
been designed to appear on the 
screen at the same time as the 
program being used to provide 
an additional or alternative 

input. For example, a selection 
of words on the screen can be 
used alongside a word processor. 
In addition to using the standard 
keyboard the user would be able 
to select words from this list to 
add to their writing. Words can 
be chosen using the mouse or, 
in some cases, selected using 
switches.
Ready made screen grids can 
be used or new displays can 
be created to meet individual 
needs. One drawback is that part 
of the screen used, which can be 
confusing and reduce the space 
available for the program being 
used.Some of these programs 
will allow pictures and graphics 
to be placed on the screen which 
can send associated words, 
phrases, pictures or commands 
to the program being used, for 
example, a picture of a house 
could send an address to a word 
processor.
These programs provide a 
valuable way of supporting 
people with special needs and 
allowing them to use standard 
software.
Reference:

http://www.inclusive.co.uk
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The teachers may be particularly 
confused by the student whose 
consistent underachievement 
seems due to what may 
look like carelessness 
or lack of effort. These 
children feel very 
different from their 
peers simply because 
they may be unable to 
follow simple instructions, 
which for others seem easy. It 
is a class teacher’s responsibility 
to provide an atmosphere conducive to 
learning for all scholars within their class.
The teachers need to have an understanding of 
the problems that the dyslexic child may have 
within the classroom situation. Hopefully, with 
this knowledge, a great deal of misunderstanding 
of a child’s behaviour can be prevented. In a 
positive and encouraging environment, a dyslexic 
child will experience the feeling of success and 
self-value. If the dyslexic child is rewarded or has 
been given an award by his teacher for the efforts 
he is trying to do or did, his self-esteem and 
confidence will be enhanced, thus the motivation 
factor comes as a result of his ability to achieve 
and to succeed a task.
We can provide current role models for dyslexic 
children. Everyone has seen the black and white 
picture of Albert Einstein with his hair standing 
on end that has been associated with dyslexia. I 
feel it is harder for children today to draw self-
confidence from someone who died in the 1950’s, 
even though he is a great role model. Give them 
modern-day dyslexic role models: Orlando Bloom, 

Jackie Chan, McDreamy himself, 
Patrick Dempsey, Tom Cruise, 

Bill Gates – the man behind 
Windows- and don’t 

forget some ladies too: 
Selma Hayek, Jewel, 
Whoopi Goldberg or 
the famous author 
Roald Dahl specialized 

in stories for kids. 
Keeping it current can 

keep it real for children.
In order to be able to teach, 

as far as possible, according to each 
child’s educational needs, it is essential to see him 
or her as a whole person, complete with individual 
strengths and weaknesses. An understanding of the 
student’s specific difficulties, and how they may 
affect his classroom performance, can enable the 
teacher to adopt teaching methods and strategies 
to help the dyslexic child to be successfully 
integrated into the classroom environment. 
Dyslexics have several strengths such as oral skills, 
comprehension, good visual spatial awareness/
artistic abilities. More and more dyslexic children 
could become talented and gifted members of our 
schools if we worked not only with their specific 
areas of difficulty, but also with their specific areas 
of strengths from an early age. To do this we have 
to let go of outmoded viewpoints that a dyslexic 
child must first fail in order to be identified. The 
teachers dealing with dyslexic children need to be 
flexible in their approach, so that they can, as far 
as possible, find a method that suits the student, 
rather than expecting that all students will learn 
in the same way. 

Ways Helping Enhance the Confidence of a Dyslexic Child
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Dyslexic children need to feel confident to 
‘have a go’ and often their self-esteem can be 
low because of previous failure. When trust is 
established it is much easier to find out the 
best way to help and support. Teachers, tutors 
or parents should try to use a range of resources 
and approaches which will ensure success early 
on which will motivate the student to learn 
more and to be more confident in his ability 
to learn, such as reading: if the child is not 
interested in the topic no effort will be done 

on his behalf to read well, but if we present a 
topic that interests him he will make the effort 
to read it as he will be motivated by the nature 
of content.
Above all, there must be an understanding 
from all who teach them, that they may have 
many talents and skills. Their abilities must 
not be measured purely on the basis of their 
difficulties in acquiring literacy skills. Dyslexic 
children, like all children, thrive on challenges 
and success.

The Alternative Exam Arrangements for Dyslexic Students2. 

Alternative exam arrangements are reserved for 
the small proportion of students who are placed 
at a substantial disadvantage due to a disability, 
learning difficulties and/or additional support 
need such as dyslexia, dyscalculia, dyspraxia, etc. 
Alternative exam arrangements are designed to 
ensure that students are not disadvantaged as a 
result of a disability or specific learning difficulty. 
Such adjustments to assessment conditions are 
solely aimed at minimizing the impact of any 
impairment on an individual’s performance.
The guidelines for alternative exam arrangements 
highlight the importance of considering the 
individual needs of the students when submitting 
requests, and consulting students throughout 
the process. It should not be assumed that all 
the students with dyslexia will require the same 
alternative exam arrangements, and the same 
kind or level of support may not be required in 
every examination. Thus consideration needs to be 
given to which subject examinations will require 
which type of exam arrangement. 
Some of the examples of the arrangements that 
may assist students with dyslexia include:
Time and Space Related
- Extra time allowances (e.g. if speed of processing 
is affected).

- Flexible timetabling.
- Rest breaks.
- Alternative examination location, sitting in a 
particular area of the exam hall.
Modification of Examination Papers
- Exam papers in Braille or large print.
- Modifying language used in exam questions.
- Exam printed on colored paper.
Use of Personnel
- Sign Language Interpreter.
- A reader to read the exam material to a candidate 
(e.g. for poor readers with difficulty decoding or 
understanding text.)
- Personal Care Assistant.
Use of Special Equipments
- Use of a computer or assistive software.
- Electronic spellchecker.
- A scribe to write down verbatim a candidate’s 
dictated responses (e.g. for poor or slow writers 
who cannot write by themselves.)
Others
- Give more explanation and clarification when 
needed.
- Transcription with or without correction.
- Appropriate lighting levels.
However, as noted above, arrangements for 
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examinations should be agreed in consultation with 
the candidate (and any relevant professionals), 
and should be based on their individual needs for 
that particular subject. The role of the Educational 
Psychologist in this process is not mandatory, but 
may include working with schools to identify and 
meet student needs, and they may also have a 
role in verifying requests for exams’ arrangements 
being put forward by the school.
If the students are at university/college level, other 
ways may be considered to assess their academic 
work. The following could be an effective way:
- We might try to give them assignments with open 
books requiring a lot of analysis. We offer “take 
home” papers with different questions, but on the 
same texts etc. along with answers written and 
submitted by a particular date (i.e.: 4 weeks or 
more or less).

- We might work on arranging the exam papers and 
send them by courier to the house of the student, 
for us to ensure he is in a comfortable environment 
of assessment. This could be applicable for the 
extreme cases of dyslexia.
- The alternative exam arrangements could 
be shifted to presentations and projects, 
prepared by the students and presented in 
front of the class, or a small group or the 
instructors.
- Essays could be in the form of 3 short subjects (to 
test a range of knowledge, like an exam would), 
to be taken over 2 working days (i.e.: paper to be 
available early one morning, work to be submitted 
late next afternoon).
Alternative exam arrangements should not be 
confused with helping the child or student doing 
his exam; it’s rather helping them understand 
what is required from them to do.
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Wikipedia defines –“Reading is a complex cognitive 
process of decoding symbols in order to construct 
or derive meaning (reading comprehension). It is a 
means of language acquisition, of communication, 
and of sharing information and ideas. Like all 
languages, it is a complex interaction between 
the text and the reader which is shaped by the 
reader’s prior knowledge, experiences, attitude, 
and language community which is culturally 
and socially situated. The reading process 
requires continuous practice, development, and 
refinement.”
According to the definition, the reading process 
involves two separate but highly interrelated 
areas-word identification and comprehension. 
Let us also remember the first stage of reading 
is learning to read and is followed by reading to 
learn.
So, why is it difficult?
While reading the reader sits motionless and he/
she is simultaneously decoding the text. Decoding 
refers to the process of translating a printed word 
into sound then encoding to form the word and 
comprehending the message contained within the 
text. That is what reading is all about - decoding, 
and comprehension. The integration of these two 
skills is essential to reading, and neither one is 
more or less essential than the other.
So, reading begins with the child attending to the 
sound of spoken language and learns how sounds are 
represented alphabetically. Once the child begins 
to recognize letters of the alphabets, he needs to 
attach meaning to the printed word. He also has to 
grasp the fact English words are sequenced from 
left to right or Arabic words are sequenced from 
right to left. Hence, Johnson and Myklebust (1967) 
described reading as “visual receptive language” 
involving a complex integration of many processes 

such as, Attention – Discrimination – Perception – 
Memory - Conceptualization – Evaluation.
Readers use a variety of reading strategies to 
assist with decoding. They may use morpheme, 
semantics, syntax, and context clues to identify 
the meaning of unknown words. Readers integrate 
the words they have read into their existing 
framework of knowledge to understand the text.
This is the reason why it has been stated succinctly 
in Preventing Reading Difficulties in Young Children 
(Snow et Al., 1998), beginning reader’s need:
- Exposure to frequent, regular spelling-sound 

relationships,
- An awareness of the nature of the alphabetic 

writing system,
- Exposure to the structure of spoken words,
- And understanding the use of reading to obtain 

meaning from print, and
- Frequent and intensive opportunities to read.
In addition, children need to become fluent 
readers of different kinds of texts, acquire 
sufficient background knowledge and vocabulary 
to support comprehension and monitor their own 
comprehension and repair misunderstandings.

What is Reading and Why is it Considered Difficult?
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Technologies that Help the Dyslexic Children

We wonder now what could be the best technology 

tools that assist children with dyslexia. From 

scanning pens, to audio-books and phonics 

software the choices are confusing, but we should 

be very precise what can suit the child the most. 

Many assistive technologies are making their 

ways to various centers and institutions assisting 

dyslexic children.

Buying a dyslexic child a computer is not 

giving them assistive technology, yet adding 

Dragon Naturally Speaking or Kurzweil 3000 and 

working with them until they master using the 

voice recognition software is a step in the right 

direction. For dyslexics, the ability to have your 

computer read an email aloud and transcribe 

your response is an assistive technology home 

run. This does not mean to stop trying to teach 

children to read. A good balance of hard work and 

help can ensure better productivity (depending 

on several factors: motivation, talent, training, 

work environment, support from others, time 

management, etc.) in school and life.

“Students with dyslexia are better able to 

compensate using technology tools while 

learning to spell, read, write, and communicate” 

according to H. Lee Swanson, Ph.D. University 

of California - Riverside. Students with dyslexia 

may never “out grow” dyslexia, but they are 

often able to adjust by utilizing electronic tools 

such as:

Finally, as a teacher I would like 
to say reading comprehension 
difficulties varies from one student 
to another. The problems may be 
the student is slow in developing 
decoding skills and who read 
less fluently; it may also include 
students with semantic (meaning 
of words, phrases or sentences) 
language impairments who can 
decode adequately, but have 
difficulty making sense of what 
they read, such as students with 
specific comprehension deficits.
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- Spellcheckers and 

dictionaries designed to 

improve spelling skills.

- Continuous speech/

recognition software (on every 

Windows/Mac-based PC) and 

screen readers.

- Book (page) scanners that read 

the text in a human voice, such as 

Kurzweil 3000.

- Audio-recordings, MP3 Players w i t h 

recorded audio e-books: reading alone isn’t the 

answer for everyone. Some students struggle to 

read, understand or see printed words. When used 

with text, it not only reinforces comprehension, 

but can increase word recognition, boost reading 

rate and build vocabulary by listening and 

reading along. Audio-books foster confidence, 

independence and might lead to academic 

success.

- Digital graphic organizers; graphic organizers 

are valuable tools for teachinginstruction. 

Unlike others, graphic organizers demonstrate 

a flexibility and endlessness in 

choices of use. A common trait is 

their ability to show the order and 

completeness of the students’ 

thoughts process- how they 

understand becomes clearly 

evident. Using a range of 

graphic organizers shows 

both the close-up and the 

larger picture. Since many graphic 

organizers use short words or phrases, they 

are ideal for many types of learners including 

dyslexic, dyspraxic and students with learning 

difficulties.

- Animated phonics software, these software 

make the brain exercise while children or 

students play several games or simply navigates 

on through multiple windows of knowledge, such 

as the memory exercises, attention exercises, 

brain speed exercises, intelligence exercises, 

people skills exercises.

- Pocket PCs or tablets like the iPad can be at 

the service of students and children with a wide 

variety of applications helping them in spelling, 

puzzles for the mind connections, reading and 

auto-reading or audio-books, typing tutorials, 

etc. 

- Internet has become an effective educational 

tool with online word processors for easy editing, 

reading comprehension games, and multimedia 

lessons targeting compensatory skills necessary 

for students with dyslexia.

There are many products that can assist dyslexic 

children in understanding information or 

improving their skills. Yet we should be aware 

though that the needs of dyslexic children should 

be assessed first before acquiring any of these 

products.
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Books

Mr. Birdsnest and the House Next Door
Author: Julia Donaldson 
Mean old Mr. Birdsnest! He’s taken over the Jungle House. Now Elmo and his 

sister have nowhere to play. But then Granny goes missing and there are a lot 

of suspicious going on next door. Are the children brave enough to take on Mr. 

Birdsnest and get Granny back? 

This title is published in a new chunky format with fun activities hidden in 

the jacket flaps, and all the tried and tested accessibility features for reading 

confidence.

Candy Girl
Author: Karen McCombie
Dixie’s landed a dream work experience placement at Candy magazine. But 

rather than interviewing celebrities and mingling with models, Dixie spends 

all her time making tea! And then the problem page editor makes her read all 

the letters from readers. Worse still, Dixie finds a letter from her own sister. 

What will she do?

The Snake who Came to Stay
Author: Julia Donaldson 
‘Ooeek!’ ‘Ooeek!’ ‘Hissssss!’ 

There’s been no peace for Mum since Polly’s Holiday Home for Pets opened 

its doors. Bill and Ben the guinea-pigs and Charlie the Mynah Bird provide 

trouble galore – but that’s nothing compared to Doris the Disappearing 

Snake! 

Fox Friend
Author: Michael Morpurgo
When Clare finds an abandoned fox cub, she cares for it herself. But can 

she keep it secret from her dad? By the former Children’s Laureate and 

author of War Horse, this story reveals a lot of friendship attachments 

and care that could enhance self-esteem. 

Free classroom resources are available to accompany this title.

Books can be found on:

www.barringtonstoke.co.uk
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There are some individuals 
-incredibly intelligent individuals, 
no less- for whom a grasp of 
numbers is entirely elusive. It 
is difficult and frustrating says 
Ewen Callaway in Nature, a sign 
of a neurological discrepancy 
known as dyscalculia.
Affecting somewhere from 2.5 to 
7.5 percent of the population in 
England, dyscalculia, “sometimes 
called number blindness and 
likened to dyslexia for math,” 
won’t just preclude you from a 
happy career in accounting but 
can actually make day-to-day 
life strenuous. 
Though you may have never 
heard of it, the condition is 
much more than being bad at 
math. “You need to hear people 
suffering from dyscalculia, 
how hard it is for them to do 
everyday things, just going to 
the shop, counting change,” says 
Roi Cohen Kadosh, a research 
fellow at University College 
London (UCL). Other practical 
impossibilities for dyscalculics: 
balancing a checkbook, planning 
for retirement, being a baseball 
fan. The list goes on.
According to recent research, 
dyscalculia -and, hence, math 
ability in general- is tied to 
particular brain regions. In 

people with normal math ability, 
these regions can be temporarily 
turned on and off. According to 
Callaway, math ability is just as 
an innate part of being human as 
sight, vision or any other sense.
Like nearly all human cognitive 
abilities, number sense is 
evolutionarily ancient -tens if 
not hundreds of millions of years 
old.
Studies on monkeys reveal that 
certain neurons in a specific 
fold of the parietal lobe fire 
more vigorously in response to 
increasingly higher numbers.
Primate studies also show that 
individual neurons within the 
same fold, called the Intraparietal 
Sulcus, seem tuned to particular 
quantities, such that when a 
monkey is performing a task that 
involves numbers, one neuron will 

fire for the number 1, a different 
one will fire for 2 and so on.
Scans of people with dyscalculia 
suggest that their Intraparietal 
Sulcus are less active when 
processing numbers and less 
connected with the rest of the 
brain compared with numerate 
children and adults.
Other recent research suggests that 
for most people who like to claim 
they are bad at math the issue 
has to do more with motivation 
than intelligence. But, for those 
with dyscalculia, the struggles are 
much more fundamental and, says 
Callaway, may be consequences 
of an underlying issue affecting 
dyscalculics. Research by Brian 
Butterworth suggests that, 
“another cognitive capacity is 
even more fundamental to number 
sense.”

Math Brain
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He calls this ‘numerosity coding’: the 
understanding that things have a precise 
quantity associated with them, and that adding 
or taking things away alters that quantity.
Butterworth thinks that if researchers 
can better understand the root causes 
of dyscalculia, they can craft training 
programs, including specialized games 
that can be used to help people hone their 
number sense.
Reference:

http://blogs.smithsoianmag.com

An Alternative Theory
There is one educationalist, having 
his own approach. It is a theory 
that has shown unprecedented 
success.”Dyslexia is not a so-
called learning disability,” says 
Dr. Jan Strydom. “These children 
are not disabled. They are just 
lacking in certain basic skills 
that have inhibited their ability 
to learn to read and write.”
This was the conclusion reached 
by Dr. Strydom when 
he was working on his 
program called Audiblox, 
a system that, despite 
some sideline criticism, 
has shown real recordable 
results since its inception 
in 1979.
Dr. Strydom and Audiblox
“Audiblox started life as a 
school readiness program 
for my own children. 

I spent a lot of time preparing 
them for formal school learning, 
as I’d always had the idea that 
those formative years were very 
important. It was developed 
primarily for them and not 
for any other purpose. But 
later, when I was busy with my 
Master’s Degree in Education, I 
began to develop the program 
further. I started consulting as 

an educationalist, as I’d always 
been interested in children with 
learning problems.
“One couple came to see me 
very late in the year. Their child 
was in a Grade 3 aid class at 
that time, and doing very badly 
indeed. The child had already 
been referred to a special school 
for the next year.
“It occurred to me to try the 

program on him. I gave 
the parents a copy, 
they went home and did 
it with their son, and 
the results were quite 
astonishing. Before the 
end of that year, it had 
become clear to them, to 
me and to the teacher of 
the child that it would be 
ridiculous to send him to 
a special school.
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“The little boy was re-tested and 
promoted to Grade 4 in a normal 
class. He became a top achiever 
with marks in excess of 80 and 
90%. I remember distinctly the 
year when he was in Grade 7, 
his father phoned me late one 
evening early in December. They 
had just returned from the school 
where their son had been given 
the prize for the best achiever. 
This was a child who had been 
so-called ‘learning disabled.”

The Audiblox program is based on 
learning principles. “No human 
being can do anything he/she 
has not learnt to do,” says Dr. 
Strydom. “Learning is a stratified 
process, in which one skill 
needs to be properly mastered 
before other subsequent skills 
can be learned.” Consequently, 
the learning aid teaches the 
fundamentals of knowing and 
understanding.
Basic skills like concentration, 
visual discrimination, accurate 
observation and memorizing, 
skills of association, auditory 
memory (hence the name 
Audiblox) and lateral 
interpretation are all dealt with 
in the form of simple exercises. 
These are functions, says Dr. 
Strydom that should be taught 
at pre-school level to form the 
foundation of good reading, 
spelling and communication. 
Unfortunately, so many children 
have not mastered these basics 
and suffer reading and writing 
problems as a result.
“If you confront a child who 
has never learnt to count with 
a mathematical problem,” he 
says, “he won’t know what to 
do with it, because he cannot 
interpret it. This is not because 
there is anything wrong with 
him, but because he doesn’t 
possess the necessary numerical 
background knowledge to make 
it possible for him to understand 
it. If you try to teach this child 

to solve the problem without 
understanding it, there is no 
way he will succeed.”
Over recent years, Dr. Strydom 
has been involved in intensive 
theoretical research to back 
up the success of Audiblox. He 
continually re-works, develops 
and improves the original 
concept.
“The two aspects of the program 
complement each other -the 
theory and the practical- and the 
more we learn about theoretical 
considerations, the more it 
becomes possible to further 
improve the program.”
His approach is not altogether 
new, but his methods are quite 
revolutionary. “There are so 
many syndromes doing the rounds 
these days,” he says. “Symptoms 
are clustered together and called 
an abnormality and suddenly 
people are being diagnosed 
with a so-called syndrome.” Dr. 
Strydom reacts strongly to the 
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popular notion that dyslexia is a 
disability. “It is incomprehensible 
to me that the idea of a learning 
disability still exists. It is so 
obviously a myth,” he says.
“If a person is blind, we don’t 
try and teach him to see because 
that’s a real disability. We teach 
him skills to compensate for his 
disability. If these children had 
really been disabled, they would 
have been taught compensatory 
skills instead of being forced 
through remedial schooling. But 
there is nothing wrong with them. 
I believe there is no physical, 
genetic or biological reason why 
they have this problem. What 
we have to do is teach them to 

compensate for experiences and 
skills that have been lost due to 
drastic changes in our modern 
lifestyle.
“The surroundings in which 
children grow up today are 
drastically different from what 
they were 60, 50 or even 40 
years ago, and certain everyday 
experiences that are vital to the 
correct interpretation of the 
written word have been removed 
from their lives. Audiblox works 
intensively to compensate for 
the gaps that have been left 
in the knowledge of certain 
children.
“Today, we also have to cope with 
gross inadequacies in the entire 

schooling system and the whole 
approach to learning. Many 
valuable things that were once 
part and parcel of the education 
system have been chucked out 
through the window -like drilling. 
Children don’t learn their tables 
this way any more. And they 
love drilling. Repetition creates 
confidence and builds a basis, a 
kind of springboard for them to 
conquer higher cognitive skills. 
You have to build that first and 
then branch out into creative 
thinking and other approaches. 
You need a base for the higher 
functions.”
Reference:

www.audiblox2000.com

An International Effort in Reading Instruction
Research in the United States and 
from around the world continues 
to support the systematic 
teaching of phonics as central 
to understanding and mastery of 
any alphabetic writing system. 
Two reports namely the National 
Inquiry into the Teaching of 
Literacy (a research-based report 
from Australian Government 
dated December 2005) and 
Independent Review of the 
Teaching of Early Reading (report 
from the United Kingdom dated 
March 2006) highlight the need 
for these effective practices in 
the teaching of literacy.

The U.K and Australia reports 
clearly emphasize the importance 
of effective teaching methods 
and high quality programs of 
instructions; this reduces the 
amount spent on costly remedial 
programs. It also endorses the 
importance of direct, explicit 
instruction, ongoing assessment, 
and systematic and synthetic 
phonic instruction. 
The research conducted by 
National Reading Panel in United 
States goes back to 1997. For 
over two years, the NRP reviewed 
research based knowledge on 
reading instruction and held 

open panel meetings.
As the result of these regional 
hearings, several key themes 
were expressed repeatedly:
- The importance of the role of 

parents and other concerned 
individuals, especially in 
providing children with 
early language and literacy 
experiences that foster 
reading development; 

- The importance of early 
identification and intervention 
for all children at risk for 
reading failure; 

- The importance of phonemic 
awareness, phonics, and 
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good literature in reading 
instruction and the need to 
develop a clear understanding 
of how best to integrate 
different reading approaches 
to enhance the effectiveness 
of instruction for all students; 

- The need for clear, objective, 
and scientifically based 
information on the 
effectiveness of different 
types of reading instruction 
and the need to have such 
research inform policy and 
practice; 

- The importance of applying the 
highest standards of scientific 
evidence to the research review 
process so that conclusions 
and determinations are 
based on findings obtained 
from experimental 
studies characterized by 
methodological rigor with 
demonstrated reliability, 
validity, and applicability; 

Following the regional hearings, 
the Panel considered, discussed, 
and debated several dozen 
possible topic areas and then 
settled on the following topics 
for intensive study:
- Alphabetic,
- Fluency, 
- Comprehension, 
- Teacher Education and Reading 

Instruction, and 
- Computer Technology and 
Reading Instruction.
On April 13, 2000 it concluded 
its work and submitted a 
report on Teaching Children to 
Read. It provides a framework 

for using the findings of the 
National Reading Panel in the 
classroom. This guide describes 
the NRP findings and provides 
analysis and discussion in 
five critical components of 
reading instruction: phonemic 
awareness, phonics, fluency, 
and vocabulary and text 
comprehension. 
These findings suggest that 
early intervention is critical for 
problem readers. Those who 
fall behind in the first three 
years of their schooling may 
never become fluent readers. 
A strong body of research 
suggests they will continue to 
fall behind as they move further 
into their schooling. Because 
their frustrations build, they 
are more likely to drop out of 
school and less likely to find 
rewarding employment.
The 1998 report concluded that 
there is no “one way to teach 
reading”. It saidchildren need 
to learn letters and sounds and 
how to read for meaning. At the 
same time, children also need the 
opportunity to surround themselves 
with many types of books. 
The Report outlined that the critical 

components necessary to a child’s 
education from birth through 
third grade to achieve reading 
fluency. It noted, for example, 
that children should arrive in 
first grade motivated to learn 
how to read and equipped with 
a strong foundation in language 
and cognitive skills and first-grade 
students should be taught how to 
identify words using their letter-
sound relationships. Second-grade 
students should be encouraged to 
sound out and identify unfamiliar 
words. And throughout early 
schooling, students should read 
for comprehension, develop a rich 
vocabulary, and receive instruction 
in comprehension skills.
The International Dyslexia 
Association has bridged the gap 
from these research activities to 
practice by creating a research 
based tool for practitioners. 
It has been adapted in native 
languages for use by the Global 
Partners’ of IDA.
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The Emotional Scars of Learning 
Disabilities& Learning Difficulties

In modern Western society 
mastery of basic academic 
skills -reading, writing and 
arithmetic- is a necessary 
prerequisite for success in 
both school and employment 
settings and society at large. 
A large percentage of children 
suffer from learning disabilities 
or learning difficulties (LD) 
and therefore don’t master – 
or only partially master – these 
required academic skills.
The seriousness of such 
difficulties is hard to 
exaggerate. Unless the child’s 
problem wasworked on in an 
adequate manner (Parents 
↔ Child ↔ Teachers), what 
awaits him/her outside the 
school gates is probably nothing but a hopeless 
future. According to Gerber et Al., many adults 
with learning disabilities are underemployed, 
often stuck in dead-end jobs that do not tap into 
their true vocational potential. Many others are 
not finding employment at all.
According to Zigmond and Thornton in their 
article;”The future of learning disabilities”: they 
are unsuccessful in their pursuit of further training, 
and few are accessing the adult services that have 
been developed to serve them. Many LD young 
adults have major academic and vocational needs 
that make it hard for them to live independent 
lives.
The figures on the salary check, however, might not 
be the only concern. People who cannot read can 
also not read instructions on a bottle of prescription 
medicine, look up numbers in a telephone directory, 
or read the menu in a restaurant. Being unable to 

read traffic signs and street 
names, or maps on long 
journeys, they cannot travel 
freely. They cannot read the 
letters that their children 
bring home from their teachers 
or help them with homework. 
They cannot write to friends 
or read for pleasure. In fact, 
they are severely isolated in a 
reading world.
In describing his feelings about 
growing up with a learning 
disability, Nelson Rockefeller, 
who served as vice president 
of the United States and 
governor of the state of 
New York, recalled, “I was 
dyslexic, and I still have a hard 

time reading today. I remember 
vividly the pain and mortification I felt as a boy of 
eight when I was assigned to read a short passage 
of scripture at a community vesper service and did 
a thoroughly miserable job of it. I know what a 
dyslexic child goes through... the frustration of not 
being able to do what other children do easily, the 
humiliation of being thought not too bright when 
such is not the case at all.”
Learning or reading disabilities can have 
destructive emotional effects. Persistent 
learning failure leads to anguish, embarrassment 
and frustration. These emotional disorders 
cause behavioral problems resulting from their 
negative experiences which are not uncommon 
in LD youngsters. The strain and the frustration 
of underachieving can cause them to be reluctant 
to go to school, to throw temper tantrums 
before school or in some cases to play truant. 
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At the stage of adolescence, these emotional 
disturbances are translated in actions such as 
cheating and stealing, and experimenting with 
drugs can also result when children regard 
themselves as failures. It can at times cause risk 
of psychological and emotional disorders and 
lead to severe deviant behaviors’ development.
Former First Lady Barbara Bush -who had a 
learning-disabled son- noted that “learning 
disabilities can destroy lives. To get a really 
disturbing sense of this -we need only to look 
at the estimates of the learning disabled among 
juvenile delinquents.” Results from a study 
in the U.S.A. by the National Center for State 
Courts demonstrated that youths with LD were 
200 percent more likely to be arrested than 

nondisabled peers for comparable offences. 
According to the U.S. Department of Education 
60 percent of America’s prison inmates are 
illiterate and 85 percent of all juvenile offenders 
have reading problems.
Since it brings such devastation in the lives of so 
many children, no stone may be left unturned 
to eradicate learning disabilities or learning 
difficulties. As Richardson states so succinctly, 
“Literacy gives us the keys to knowledge and 
wisdom -the keys to the Kingdom. Isn’t it time 
now for us all to put our heads together, to work 
together to see to it that those keys are given to 
every child?”
Reference:

http://www.learninginfo.org/emotional-scars

Story of Thomas Edison

Thomas Edison was an American 
inventor and businessman who 
developed many important devices. 
Edison is considered one of the most 
prolific inventors of his time, holding 
1,093 U.S. patents in his name, as 

February  11,1847 – October 18, 1931

well as many patents in the United 
Kingdom, France and Germany.
His Story
Edison was born on February 11, 
1847 to middle-class parents in 
the bustling port of Milan, Ohio; a 
community next to Odessa, Russia 
was the largest wheat shipping 
center in the world. In 1854, his 
family moved to the vibrant city 
of Port Huron in Michigan, which 
ultimately surpassed the commercial 
preeminence of both Milan and 
Odessa.
“Al” Edison, who was the last of 
seven children in his family, did not 
learn to talk until he was almost 
four years of age. He was often ill as 
a child and therefore started school 
at the age of seven - after spending 
12 weeks in a noisy one-room 
schoolhouse with 38 other students 
of all ages - Tom’s overworked and 
short tempered teacher finally 
lost his patience with the child’s 

persistent questioning and seemingly 
self centered behavior. Noting that 
Tom’s forehead was unusually broad 
and his head was considerably larger 
than average, he made no secret 
of his belief that the hyperactive 
youngster’s brains were “addled” or 
scrambled.
When his beloved mother became 
aware of the situation, she promptly 
withdrew him from school and 
began to “home-teach” him. Not 
surprisingly, she was convinced her 
son’s slightly unusual demeanor and 
physical appearance were merely 
outward signs of his remarkable 
intelligence.
Meanwhile, his rather “worldly” and 
roguish father, Samuel, encouraged 
him to read the great classics, giving 
him a ten cents reward for each 
one he completed. Before Thomas 
Edison was ten, he had already read 
History of England, Decline and 
Fall of the Roman Empire, History 
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of the World, and The Age of Reason. By the age 11, 
Tom’s parents tried to appease his ever more voracious 
appetite for knowledge by teaching him how to use 
the resources of the local library. This skill became the 
foundation of many factors that gradually caused him 
to prefer learning via independent self instruction.
Unfortunately Tom’s dedicated parents found 
themselves incapable of addressing his ever increasing 
interest queries in Science Theories. They scraped 
enough money together to hire a clever tutor to help 
their precocious son in trying to understand Newton’s 
complex mathematical principles and unique style. 
This experience had some negative affects on the highly 
impressionable boy. He was  so disillusioned by how 
Newton’s sensational theories were written in classical 
aristocratic terms -which he felt were unnecessarily 
confusing to the average person -he overreacted and 
developed a hearty dislike for all such “high-tone” 
language and mathematics.
So, he sharpened his own free wheeling style of 
clear thinking, proving all things to himself through 
his own method of objective examination and 
experimentation.    
The most significant events in Tom’s life occurred when 
- as a reward for his heroism - the child’s grateful father 
taught him how to master the use of Morse code and the 
telegraph. In the “age of telegraphy,” this was akin to 
being introduced to learning how to use a state-of-
the-art computer.
Before 15, Tom had pretty much mastered 
the basics of this fascinating new career and 
obtained a job as a replacement for one of 
the thousands of “brass pounders” (telegraph 
operators) who had gone off to serve in the 
Civil War. He now had a golden opportunity 
to enhance his speed and efficiency in 
sending and receiving code and performing 
experiments designed to improve this 
device.
At age 16, after working in a 
variety of telegraphs offices, 
where he performed 
numerous “moonlight” 
experiments, he finally 
came up with his first 
authentic invention. 
Called an “automatic 

repeater,” it transmitted telegraph signals between 
unmanned stations, allowing virtually anyone to easily 
and accurately translate code at their own speed and 
convenience. 
Over the years he toiled as a successful inventor. 
He used his kaleidoscopic mind and his legendary 
memory, dexterity, and patience to perform whatever 
experiments were necessary to come up with his 
own related theories. Not surprisingly, by arming his 
brains with this perspective, he soon established a firm 
foothold in the world of practical electrical. Edison was 
being hailed world-wide as “The Wizard of Menlo Park,” 
“The Father of the Electrical Age,” and “The Greatest 
Inventor Who Ever Lived.” Naturally, when World War I 
began, he was asked by the U. S. Government to focus his 
genius upon creating defensive devices for submarines 
and ships. During this time, he also perfected a number 
of important inventions relating to the enhanced use of 
rubber, concrete, and ethanol.
If modern psychology had existed back then, Tom would 
have probably been deemed a victim of ADHD and he 
may have been plagued by a fundamental learning 
disability that went well beyond mere deafness.It was 
obvious he did have problems in school because of his 
social behavior, and the peculiar voids that Edison often 

evinced in areas such as cognition, speech, 
grammar, etc. Some medical authorities 

have conjectured that he always 
seemed to “think so differently” 

compared to others of his time due 
to his lack of a formal education 
- “Always tenaciously clinging 
to those unique methods of 
analysis and experimentation 

with which he alone seemed to 
feel so comfortable...” 
Whatever the impetus for his 

unique personality and traits, his 
incredible ability to come up with 

a meaningful new patent every 
two weeks throughout his 
working career “added 
more to the collective 
wealth of the world - 

and had more impact 
upon shaping modern 
civilization.”

Telegraph
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Dyslexia is a disorder that can 

prevent students from learning, 

and every person who suffers 

from dyslexia has his or her own 

way to combat the disorder. So, 

there are many ways for them 

to overcome this challenge.

Haley Burgett, a home school 

student said: “I deal with it by 

rereading a whole bunch of words and having to 

be able to create pictures with the words like 

‘the’ and ‘as’ that don’t have a picture.”Drawing 

things out in an illustrative way is also a common 

method many people use to their advantage when 

it comes to being dyslexic.

One of the options is the Barton Program, which is 

now being used by the Tupelo Public School District 

in London. Thanks to this program, students can 

utilize a scripted program to help them with 

language intervention.

Cepia Buchanan, the dyslexia coordinator for the 

Tupelo Public School District said: “with our one-

to-one implementation of Macbooks, we also offer 

the text-to-speech component 

where students can hear what 

they read, so they don’t have to 

struggle with their reading.”

She also added,“Of all the 

students that are in the Tupelo 

Public School District suffering 

from dyslexia, many of them are 

gifted in other areas.It’s where 

the mind -the left side of your brain- tends to 

function a little differently which makes the right 

side of the brain excel. So they’re a little more 

creative. They may be better at math. They may 

see things a little bit differently.”

With the program in its first year helping students, 

positive results are already beginning to show. 

“We have seen a lot of positive improvement with 

the students who are on intervention,” said Leona 

Ramey, school counselor at Rankin Elementary. 

“But all of our students’ reading levels have 

increased for those participating.”

 Reference:

www.wtva.com

Program Helping Students Combat Dyslexia

Methods Parents Can Use to Help their 
Dyslexic Child

Even though dyslexia intervention programs 

have become easy and practically accessible to 

everyone, parents are still confused about the 

what, how, when and often ask how best they can 

help their children once a diagnosis of dyslexia 

has been offered.

- Talk to the child about dyslexia and explain how 

it may affect the child and what both can do to 

overcome it.

- Attend a parents’ course, talk or conference to 

learn more about dyslexia and how they can 

support the child.
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- Help with homework by being close, at hand 

to answer questions and to ensure that the child 

stays on task. In general it is best to let the child 

decide what help he needs from you and provide 

just that amount.

- Read to the child –as often and for as long as 

possible. The benefits of this are enormous as the 

child will develop a larger vocabulary, hear words 

pronounced properly and punctuation marked, learn 

to enjoy books, keep up-to-date on books peers are 

reading and enjoy an activity without pressure.

- Read with the child, a paired reading is a 

wonderful technique that encourages reading for 

pleasure and meaning.

- Talk to the child -about this and that, everything 

and anything, just chat. So much of family life is 

taken up with organizing -getting meals ready, 

collecting and delivering children from activities, 

that time for chatting can get lost. Just as 

adolescents need time to sit and talk with their 

friends, it is important for them also to have time 

to chat with parents. If this chatting is not part 

of the younger child’s life then it certainly will 

not happen in teenage years. It is very important 

to keep in touch with how a young person with 

dyslexia is coping, because dyslexia affects the 

whole personality, not just schoolwork.

- Listen to the child and learn to hear what the 

child is saying and note what is not being said. Pick 

up on tone of voice indicating possible worries. Ask 

open questions such as, “How do you feel about 

that?” or “What do you think of that?”

- Play games together -from “I spy” with your 

young child, to memory games, draughts, chess, 

and monopoly. With younger children saying 

nursery rhymes, tapping out rhythms, singing 

memory songs (e.g. Old McDonald Had a Farm) 

are all very useful. Never underestimate the 

amount of learning a child does simply by being 

with the parents and observing. Parents are the 

most important teachers of their children but 

not necessarily in formal teaching -the informal 

teaching is equally effective.

- A good method to help with the learning of 

spellings is the “Simultaneous Oral Spelling” 

called SOS Spelling Method. It is a good multi-

sensory approach to learning spellings, which 
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incorporates a lot of over learning, 

and is very effective.

- Make visits and take trips, we 

do not have to take a child to 

the museum to provide a learning 

experience, and a walk through 

a field or by a river, in a shopping 

center or round to family members 

can be just as useful as a formal session. 

Grandparents are a great source of support 

to children with dyslexia as they may have more 

time to chat and to listen or read.

- Watch TV together and discuss what the child sees and how he interprets the scene and the 

story, parents can add some comments to guide the child in his reasoning.

These are some of the ways parents can use or practice with their child in order to help them 

with their dyslexia on the academic and social side, and most of all to help them be confident 

and enhance their self-esteem on the personal side.

More activities will be published in our upcoming issue, so parents can or teachers can 

practice them with their children or students. 

“Simultaneous Oral Spelling” called SOS 
Spelling Method

The adult makes the word out of 1. 

plastic letters and/or writes it on a 

paper.

The adult says the word.2. 

The child repeats the word.3. 

The child writes the word, saying each 4. 

letter name as he writes it.

The child says the word again.5. 

The child checks the word.6. 

The child repeats steps 3-6 until the 7. 

word has been written correctly three 

times.

The child covers the word and writes it 8. 

from memory, saying each letter name 

as he writes it.

The child checks the word again.9. 
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How Physical Activities Can Help in 
the Learning Process?
Physical Education plays an important role in 
educating the whole student. Like other academic 
courses of study, physical education is based upon 
rigorous standards that define what students 
should know and be able to do as a result of 
participation. Physical education is unique to the 
school curriculum as it is the only program that 
provides students with opportunities to develop 
motor skills, fitness, and gain understanding about 
the importance of physical activity. 

With the increase in obesity nationwide, the 
benefits gained from physical activity include: 
disease prevention, decreased morbidity and 
premature mortality, and increased mental 
health and self-esteem. The benefits of physical 
education can also affect academic learning. 
Regular aerobic exercise produces an increased 
number of capillaries servicing the brain which 
allows for a greater exchange of nutrients and 
waste products. This optimizes oxygen and glucose 

delivery to the brain which can help improve brain 
performance. 

Additionally, physical education incorporates concepts 
of math, reading/English language arts, and science 
into the physical education realm. The mental 
development through physical education helps in the 
academic performance on different levels: 

- Demonstrates competency in motor skills and 
movement patterns needed to perform a variety 
of daily activities.

- Demonstrates understanding of movement 
concepts, principles, strategies, and tactics as 
they apply to the learning and performance of 
physical activities.

- Achieves and maintains a health-enhancing level 
of physical fitness.

- Exhibits responsible personal and social behavior 
that respects self and others in physical activity 
settings.

- Values physical activity for health, enjoyment, 
challenge, self-expression, and/or social 
interaction.
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