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EDITORIAL

Editorial

                                                        

Welcome to this new issue and I am glad 
meeting with you especially on joyful 
occasions. The local news section of this 
issue holds the launching event of the Kuwait 
Dyslexia Association first program using 
smart phones, a paradigm shift where the 
KDA is trying to put programs in desirable 
advanced and simple methods.

On this occasion, the KDA has the honor to 
produce the first tool to detect the dyslexia 
in Arabic, which is free to the public 
worldwide, this proves the keenness of the 
KDA to be at the service of the community 
by presenting the latest tools available, 
the effort and money, and providing free 
services. We are grateful to God in our 
successful achievement, and we hope to 
provide more services in the future.

I am very thankful of your prayers, your 
support and your encouragement, I thank 
all those who participated in the completion 
of this work.       

Hoping the best for all.

Mohammad Yousef Al-Qatami
Chairman of Kuwait Dyslexia Association
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The producers and sponsors of the Dyslexia 
Indicator met in a great celebration to launch the 
project, which helps in an initial recognition of 
dyslexia through an iPhone application of Apple 
Macintosh on December 2, 2013. It is a modern 
product at the service of people with special 
education and learning difficulties, the event 
took place at the premises of the United Nations 
located in the diplomaticarea in Mishref.

Mr. Mohammad Yousef Al-Qatami, Chairman of 
Kuwait Dyslexia Association attended a reception 
held at the United Nations Headquarter on 
Wednesday, October 23, 2013 from 7 until 11 on 
the occasion of the United Nations day and the 
50th anniversary of partnership with the State 
of Kuwait. Dr. Mubasher Riad Al-Sheikh, the 
resident coordinator and his wife organized the 
invitation.

LOCAL NEWS

Local News
At the invitation of the Social Development Office 
affiliated to the Council of Ministers, Dr. Osama 
Mahmoud Al-Daass, the therapeutic linguistic 
expert and trainer courses at the Kuwait 
Dyslexia Association gave an awareness lecture 
entitled “Dyslexia: Effects and Intervention”, on 
November 12, 2013 at the Social Development 
Office premises in Safat region.

Dr. Osama Mahmoud Al-Daass, the therapeutic 
linguistic expert and trainer courses at the 
Kuwait Dyslexia Association, was commissioned 
to represent the KDA at the Kuwait University 
invitation, Faculty of Social Sciences, to 
participate in the effective future vision strategies 
of the faculty on December 16, 2013. Appearing in 
the picture from the right: Dr. Mashari Al-Harbi, 
Dr. Osama Al-Daass, Dr. Tarek Al-Shatti and Dr. 
Qassim Saleh.
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LOCAL NEWS

The participants at the session “Phonological 
Awareness (Phonology) for the Dyslexics 
Intervention” received their attendance 
certificates in the presence of Mrs. Sahar Al-
Shawa representative of the Development Office 
of the United Nations, Dr. Jad Al-Beheiry Executive 
Director of Education Challenges and Disability 
Project at the Supreme Council for Planning 
and Development, Dr. Ahmad Sheehah General 
Manager of the Kuwait Dyslexia Association and 
Dr. Osama Mahmoud Al-Daass, the therapeutic 
linguistic expert and trainer courses at the Kuwait 
Dyslexia Association, on November 21, 2013.

Local News

Dr. Osama Mahmoud Al-Daass, the therapeutic 
linguistic expert and trainer courses at the 
Kuwait Dyslexia Association received an 
appreciation reward from Abdullah Bin Katheer 
Boys School in Salwa after having implemented 
a workshop entitled “Learning Disabilities: the 
Reality and Solutions”, on November 18, 2013.

Kuwait Dyslexia Association has received a 
certificate of appreciation from Kuwait University, 
Faculty of Science, under the guidance of the 
Assistant Dean for Student Affairs Dr. Talal Al-
Khamiss, for its contribution in the success of 
the Science Fair for the Talent and Creativity that 
was held on December3-4, 2013 at the Faculty 
of Science.

Dr. Osama Mahmoud Al-Daass, the therapeutic 
linguistic expert and trainer courses at the Kuwait 
Dyslexia Association, gave a lecture entitled “The 
Relation Between Dyslexia and School Failure” on 
November 17, 2013 at the Primary Boys School 
Amro Bin Thabit in Jleeb Al-Shuyoukh.
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LOCAL NEWS

Local News
In the presence of a large number of participants, 
Dr. Osama Al-Daass achieved the session 
under the title of “Phonological Strategies for 
the Dyslexics Intervention” that started on 
December 17, 2013. This session was under the 
umbrella of the Early Education Challenges and 
Disability sponsored by the Supreme Council for 
Planning and Development, the United Nations 
Development Office in Kuwait and Kuwait 
Dyslexia Association.. 

 The Kuwait Dyslexia Association responded to 
the invitation of Beit Al Quran in the region of 
Abdullah Al-Mubarak, West Jleeb Al-Shuyoukh, to 
hold two conferences about learning difficulties, 
on December 18 and 19,2013, given by Dr. Osama 
Al-Daass. A large group of teachers, parents and 
team of the center attended the conferences, 
during which discussions and interventions have 
influenced the objectives of both presentations.

On the occasion of the opening of his Highness 
Sheikh Sabah Al-Ahmad Al-Sabah, Prince of the 
State of Kuwait, for the second regular session 
of the 14th legislative term of the National 
Assembly, Mr. Marzouq Al-Ghanim, head of 
Parliament invited Mr. Mohammad Yousef Al-
Qatami, Chairman of Kuwait Dyslexia Association 
to attend this meeting.

 Under the auspices of the Deputy Assistant for 
the quality education, Dr. Tarek Al-Shatti, the 
Intellectual Education Rehabilitation School – 
Girls, invited the Kuwait Dyslexia Association to 
attend a forum entitled “With Communication 
Life Boasts”, and it was held from December 17 
to 19, 2013.
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INTERNATIONAL 
NEWS

The first dyslexia workshop, organized by the 
Child Learning and Enrichment Medical Centre in 
Dubai, sheds light on the learning disorder, which 
is difficult to diagnose in the early years.

In the absence of official figures for the UAE, 
educators and specialists estimate the dyslexia 
prevalence is at a par with the global average. 
They said there is likely to be a high percentage of 
undiagnosed dyslexia in the UAE.

They also said the symptoms including poor 
reading and writing skills may not always be 
obvious.

The non-profit body Dyslexia International 
suggests a global prevalence of between five and 
15 per cent.

People with dyslexia, a genetic condition, have 
problems with writing, speech, concentration and 
organization.

According to the US-based Mayo Foundation 
for Medical Education and Research, dyslexia 
goes undiagnosed for years and at times isn’t 
recognized until adulthood.

There’s no cure for dyslexia.

Workshop speaker Dr Gavin Reid, independent 
educational psychologist, consultant, and author 
of 27 books on dyslexia, literacy, learning styles 
and motivation, believes dyslexia is one of the 
most well known of the learning disabilities but 
the least understood.

He espouses the need for learning support within 
the curriculum and within the mainstream school 
for children with dyslexia.

Speaking to Gulf News, he said, “The symptoms 
can differ in severity and pattern of strengths 
and weaknesses. For example, delayed speech 
development, speech issues like jumbling up 
phrases, problems with spoken language or 
rhyming words, among others, are easy to 
detect. Whereas slow reading speed, issues with 
correct spelling of words and/or recognizing new 
words are difficult, less obvious to diagnose as 
symptoms. Similarly with difficulties with working 
memory and processing speed.”

He recommended parents who suspect dyslexia 
in their children to undergo thorough tests.

Dubai resident Jo-Ann Page, mother of two 
children with dyslexia, a daughter and son aged 
12 and nine respectively, told Gulf News about 
how the symptoms in her children weren’t clear.

“My daughter was nine when she was diagnosed. 
She was independent in her early schooling. 
However only after I noticed extremely low math 
grades compared to other subject, I suspected 
dyslexia.

“My son was diagnosed at the age of four. He 
would refuse to hold a pencil to draw or write, and 
when he would write, the letters would be back 
to front,” said Page, also the Clinical Supervisor 
at the Child Early Intervention Medical Centre at 
Dubai Healthcare City (DHCC).

Both her children are at mainstream schools with 
specific learning support. Page advised parents 
to be vigilant of behavior with regard to written 
homework, especially when verbal skill is high 
but written isn’t.                                        

Dyslexia, a common learning disorder, goes undetected in the early 
years of schooling, said medical experts at a conference in Dubai.

Dyslexia workshop
 sheds light on disorder

 http:// www.gulfnews.com
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INTERNATIONAL 
NEWS

   In support of Dyslexia awareness month 
(October), the International Dyslexia Association 
(IDA) held a nationwide awareness campaign 
and fundraising event, “Unlocking Dyslexia: IDA 
has the Key,” to provide one resource kit to every 
public elementary school in the United States.
The kit, Dyslexia in the Classroom: What Every 

Teacher Needs to Know, helps to raise awareness, 
share best practices, and be a resource to the 
school’s administration and staff. IDA opened 
the door to a better understanding of dyslexia by 
providing this vital resource to support teachers 
in their passion to help every child reach their 
fullest potential..      www.interdys.org

• Throughout the week pupils took part in 
various activities to raise awareness of the 
condition — a common learning difficulty that 
affects the skills involved in the reading and 
spelling of words.

• Ten-year-old pupil Sol McRobie, a P6 pupil 
who is dyslexic, says it is important to realize 
that people with the condition are no different 
to anyone else.

• He said: “We just have to learn differently, we 
are the same as everyone else.”

• Head teacher Isabel Lind said Aileymill is 
proud to be a dyslexia-friendly school.

• She told the Telegraph: “We have been 
promoting dyslexia awareness week in the 
school.

• “In our school about 10 per cent of pupils 
have the condition.

• “Throughout the week we have done various 
activities, including making a video with 
parents and children with dyslexia.

  

UNLOCKING DYSLEXIA

BLUE ribbons were proudly worn by pupils 
from Aileymill Primary School to mark 
Dyslexia Awareness Week (Monday 14th 
October to Sunday 20th October).
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INTERNATIONAL 
NEWS

INTERNATIONAL 
NEWS

• To a person with dyslexia, the world of 
words and numbers can appear jumbled 
and confused.

• In a bid to try and explain exactly how 
dyslexics view pages in books, words on 
signs, and numbers, one sufferer has 
designed the ‘I wonder what it’s like to 
be dyslexic’ book. 

• It shows how capitals can often get 
mixed up with lowercase letters, how 
words can become jumbled and the 
ways in which different fonts can affect 
how easy a word is to read.

It also discusses the parts of the brain that 
deal with various tasks, such as identifying 
colors, and why dyslexia is considered a 
disability. 
Graphic design and typography graduate 
Sam Barclay developed the book to 
highlight the plight of dyslexics.

According to Barclay, people with dyslexia 
and other reading difficulties are often 
capable of thinking in ways others aren’t and 
as a result are ‘capable of true greatness’, 

yet these people are often misunderstood 
and treated unfairly as a result.
‘Being dyslexic, I noticed that available help 
was always about making me read better,’ 
said Barclay.
‘Very little effort was made to help the 
people around me understand what it feels 
like.
‘My aim has been to create a beautiful 
design-led experience about what it feels 
like to struggle with reading.
‘I wanted this book to be equally at home 
on a coffee table as in a school classroom 
and a business environment.’
Barclay continued that if just ‘one person 
with reading difficulties is understood, and 
as a result is treated fairly, we will have 
achieved ‘something amazing.
To fund his project and get the book 
published, Barclay has set up a Kickstarter 
campaign that runs until the 28 November.
His goal was to raise £14,500 and the 
campaign has exceeded this target reaching 
in excess of £16, 800.  
According to the British Dyslexia Association 

See the world through a dyslexic’s eyes: 
Sufferer designs striking graphics to reveal 
how words and numbers look to him
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NEWS

INTERNATIONAL 
NEWS

ten percent of the British population is 
dyslexic and 4 per cent suffer from a severe 
form of the condition.
Dyslexia is considered a disability and 
in the Equality Act 2010 discrimination 
against disabled people in the work place 
is prohibited. 
Barclay believes by helping staff to 
understand what it feels like for a colleague 
or customer to struggle with reading could 
improve business and productivity.

He also believes that educating parents, 
teachers and school children about 
dyslexia could help boost the self-esteem 
of sufferers. 
Talking about the design of the book, 
Barclay said: ‘Manipulating language 
through the use of typography has always 
appealed to me.
‘What interests me, is the challenges of 
generating an outcome that questions the 
users experience in the most exciting way.’

GOLF TOURNAMENT BENEFITS 
CHILDREN’S DYSLEXIA CENTER IN 
CAMBRIDGE
The weather was great and so were the 
golfers at the 11th annual golf fundraiser 
that supports the Children’s Dyslexia 
Center in Cambridge, which was won by 
golfers Dan Matheney, Ben Matheney, 
Jeremy Ables, and Chris Ebersol. The 
tournament took place at the Cambridge 
Country Club in early October. The golf 
tournament is the main source of income 
for the Center, which offers one-to-

one reading tutoring for children with 
dyslexia, providing tutoring at no cost 
to the family; and providing data from 
the more than 9,000 children served in 
52 centers throughout the Scottish Rite 
Northern Jurisdiction that supports 
clinical research and advances the field 
of dyslexia. Since the Cambridge Center 
opened it has served almost 200 children 
and trained 30 tutors.
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Students with Poor 
Working Memory

Often an educational evaluation will 
describe a dyslexic student as having 
“low working memory.”  Low working 
memory is indicated when someone 
cannot keep many things on their 
“screen.”  For example, think about 
when you first learned to drive.  You 
had many steps to remember.  You 
held those steps in your active working 
memory.  Once you drove a lot, you didn’t 

think about where the key went, where 
your feet should be positioned, when 
you needed to look in the mirrors (and 
know which ones to look at), where to 
put the shifter, which side the blinkers 
were on, etc.  Multistep problems or 
directions pose the same challenge 
for students with low working memory.  
For instance, when they are borrowing 
in subtraction they have to hold onto 

TEACHER’S CORNER

Helping
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numbers as they work through the 
problem.  Students with low active-
working memory usually have to write 
everything down.  They also benefit from 
underlining/highlighting directions 
before they start.
Many struggling math students can 
enhance their memory of processing 
steps if they name each step of a 
math process as it is being performed.  
This strategy requires students (and 
teachers) to slow down, but the 
investment of time increases the 
student’s ultimate grasp and retention 
of the mathematical concept.
Dyslexics often experience difficulty 
remembering directions and learning 
sequences that they hear.  This 
hampers their ability to sequence and 
plan sequential steps as they may not 
be able to hold auditory information 
long enough to process it.  In terms 
of math, a student may be unable to 
remember elements of word problems 
long enough to perform an operation.  
He may know that he needs to subtract 
one value from another, but he may 
not be able to keep those numbers in 
his head long enough to hear the whole 
word problem.  This is not to imply that 
a low digit span correlates with being 
dyscalculic; however, auditory-memory 
limitations will make it difficult to utilize 
certain math strategies and related 
procedures.
Woodin uses a combination of logic 
and visualization strategies, including 
graphic organizers, to help students 
who have difficulty formulating and 
comparing multiplication facts and 
other mathematical processes. Once 

internalized, graphic organizers, like a 
clock face or familiar dot patterns, help 
students because they can “chunk” 
a great deal of information into an 
organized package that they can access 
and use to orient themselves.  Without 
imposed organization, facts are learned 
as isolated sentences through rehearsal-
like phone numbers.
Dyslexics are big-picture thinkers, and 
being able to organize through context 
is a helpful strategy.
Woodin: Traditional count-up strategies 
for subtraction ask students to count 
up from the subtrahend (smallest 
number) up to the minuend (larger 
number).  For example, subtracting 12 - 
8 would involve saying “eight” and then 
counting up to 12 while keeping track 
of the beats of the counting sequence: 
“. . . nine, ten, eleven, twelve.”  Usually 
this is done using physical expressions, 
such as points on a number line, plastic 
counters, or outstretched fingers, to 
record the number of counts (4).  The 
student responds by saying or writing 
“four.”  If the student is not prompted 
to repeat the entire fact sentence, he 
will, for a short time, remember only 
the disassociated “four” until it fades.  
Individuals who are able to benefit from 
this strategy must have the capacity to 
retain the original fact (12 - 8) prompt 
after finding the answer, and merge 
the two pieces of information into a 
complete fact to store in its entirety.  
Without this capacity, students must 
continue to count to find sums and 
differences, and thus fail to develop 
their fact base.

TEACHER’S CORNER
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TEACHER’S CORNER

When a student is asked to change the order 
of a sequence, the counting sequence (8, 9, 
10, 11) may be familiar in that order; however, 
subtracting 3 from 11 by counting backward, 
another traditional strategy, may be difficult.  
For instance, consider the analogous task of 
saying the alphabet backward three letters 
from the letter K.  The student must hold 
the initial K, then repeat a forward sequence 
that includes it—H, I, J, K—and then hold the 
sequence in memory as he manipulates the 
order.  The student says “K . . . J . . . I” but 
cannot remember the letter H that started 
the sequence.  He must start over, give up, 
or, perhaps write the sequence on paper and 
track each letter with his pencil point as he 
counts down to help manage this sequencing 
task. 

Example Strategy I: Writing Problems 
Out To Free Up Memory

The act of writing the forward sequence on paper 
(G H I J K) has an immediate benefit.  It may now 
be read in reverse order.  In this case the whole 
sequence of letters (parts) is provided visually in 
an organized fashion so they may be selected and 
reordered, one at a time.  NOTE: The negative 
aspect of this process is that the student never 
sequences the information mentally, and won’t 
be able to reproduce the linear sequence visually 
in his mind’s eye.  When confronted by a similar 
problem, he will have to refer to another written 
model.

Example Strategy II: Chunking Strategies

Woodin: Chunking strategies can be used 
effectively.  The ability to recognize a number 
of briefly presented items without actually 
counting is called subitizing (from lat. subito= 
suddenly).  Adult subjects can predictably 
subitize 1 to 4 randomly placed items.  Larger 
quantities of dots or objects greater than 
five are either counted or partitioned into 
smaller, recognizable “chunks” and added.  If 
larger quantities are presented in predictable 
patterns, these patterns can be learned so 
that they too may be instantly recognized or 
subitized (Wolters et al., 1987.  “Quantification 
of Small Numbers of Dots: Subitizing or Pattern 
Recognition?” American Journal of Psychology, 
summer).  The spatial arrangement of sets 
influences how difficult they are to subitize. 
Canonical patterns occur on dice and playing 
cards and dominoes.  Canonical patterns, like the 
x-shaped “quincunx” 5 on a die, are processed 
substantially faster than random, noncanonical 
patterns.  Furthermore, if a complex pattern can 
be broken down into small canonical patterns, 
then participants can follow a partition and add 
strategy (Wender et. al, 2000)
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Young children may be instructed to use 
perceptual subitizing to build their initial ideas 
of cardinality by counting small, recognizable 
groups of things.  For example, their first 
cardinal meanings for number words may be 
labels for small sets of subitized quantities, 
even if they determined the labels through 
counting.  Consider counting the first four 
dots on a number line versus counting the 
corners of a square.  Which method develops 
a more durable concept of the quantity of 
four?  The gestalt of the square organizes the 
counting sequence into a single durable unit, 

comprised of four elements.

In mathematics, the cardinality of a set is 
a measure of the “number of elements of 
the set.”  Rather than trying to establish 
cardinality by counting objects in a linear 
fashion (from part to whole), consider the 
benefit realized by counting the elements 
of a recognized set from whole to part.  For 
instance, instead of counting a handful 
of cereal, one by one, to determine the 
quantity: “one, two, three, four, five” (•••••), 
arrange the five pieces into an identifiable 
“X” pattern of cereal, say, “This is five.” then 
proceed to count the five parts.  Whole-to-
part processing models provide the ability 
to integrate parts within the context of a 
whole number to establish cardinality.  The 
illustration above depicts clusters of dots 
in both linear and iconic patterns.  Identify 
the number of dots in each cluster.  Note 
how easy it is to identify and compare the 
two blue clusters in contrast to the way that 
you compare the two red clusters.  Note 
the manner that you use to compare each 
colored pair, as well as your efficiency.  As the 
quantities increase, consider how the visual 
patterning streamlines this task by making 
it easier to identify the quantity of elements 
and compare them.

TEACHER’S CORNER

Source: www.dyslexia.yale.edu
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TEACHER’S CORNER

ADVICE FOR THE CLASSROOM:

Task awareness and organization:
The pupil should be in no doubt as to what the task 
entails, and expectations should be realistic. For 
example, it may be too much for some children to 
write an essay on their ‘weekend activities’, but 
they may in the first instance be able to list four 
activities they did at the weekend. From this, they 
may then be able to develop a paragraph about 
their weekend. The pupil must therefore be clear 
in relation to the task and the expectations of the 
task.

Break down all tasks and instructions into small 
steps – he/she may find it hard to keep the whole 
picture in mind.

Structure and planning: use of headings and sub-
headings helps to provide a structure for oral as 
well as written responses.

Understanding and following a sequence of 

instructions can be disproportionately difficult – 
give instructions one at a time, and offer to repeat 
information.

‘Multi-tasking’ will be difficult for him/her – 
especially, listening and writing at the same time 
can be very hard; please allow for this.

Time Needed:
Copying: even activities such as copying from a 
page can require additional time, as this activity 
can place a burden on short-term memory and 
working memory, as the transfer of information 
may have to be completed in more steps.

Allow plenty of time for mental operations – 
especially such things as mental math, where 
there is an enormous working memory load – 
and encourage the use of a jotting pad/scratch 
pad to help retain information temporarily during 
mental operations.
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TEACHER’S CORNER

Allow time for answers to oral questions 
– remember that he/she does not find 
it easy to marshal and organize his/her 
thoughts.

Allow for short breaks between tasks to 
allow him/her to rest.

The over learning which is often necessary 
for children with working memory 
difficulties means that the learning 
processing can be more time-consuming: 
the pupil will need to work for longer on 
the same task than some other children.

Praise and Motivation:
Children with a difficulty in working 
and short-term processing can often 
expend more effort than other children in 
completing a task. The pupil probably has 
to work disproportionately hard to achieve 
at the level he/she is achieving, and will 
become very tired.

Let the pupil know you are aware of his/
her difficulty, and that you are sympathetic 
– but that you have hig    h expectations.

Be specially generous with praise and 
cautious with criticism. Praise can be 
a natural motivator as long as the child 
feels the praise is genuine and deserved. 
It is important to let the pupil know why 
he/she is being praised rather than just 
to provide praise. In a behavioral reward 
system with extrinsic rewards such as 
stickers or points, the child can easily see 
why he/she is being praised. 
This can be an effective motivator, as 
long as the rewards are meaningful and 
appropriate.

Homework Diary:
It may also be useful to ensure that there is 
an agreed format for a personal homework 
diary. It is important that the pupil is able to 
locate information readily from his/her diary.

An electronic personal organizer can store 
vast amounts of data and can be synchronized 
with laptop and desktop computers. Used 
regularly, this can be extremely beneficial for 
the older pupil with memory difficulties.
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TEACHER’S CORNER

School issues:
Ensure that all the pupil’s teachers know 
about the difficulty and understand its 
implications.

Consider requests to examination boards 
for use of formulae sheets in examinations, 
and allow these in class work, if appropriate.

Books & articles:
Agnew, M., Barlow, S., Pascal, L. and 

Skidmore, S. (1995) Get Better Grades 
– Cool Study Skills for Red Hot Results 
(Piccadilly Press) – a short text on study 
skills, looking at attitude, organization, 
listening and note-taking, reading and 
writing skills and revision for exams. 
The information is presented in an eye-
catching manner and contains study 
strategies suitable for older children. 
It also offers a range of interesting and 
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unusual strategies for developing memory 
skills.
• Baddeley, A.  (1988) Working Memory 

(Oxford University Press).
• Baddeley, A. (1994) Your Memory: A 

User›s Guide (Avery Penguin Putnam).
• Baddeley, A. (1997) Human Memory: 

Theory and Practice (Allyn & Bacon, 
revised edition).

• Baddeley, A. (1999) Essentials of Human 
Memory (Taylor & Francis).

• Baddeley, A., Kopelman, M., and 
Wilson, B. (eds) (2002) The Handbook of 
Memory Disorders (Wiley, 2nd edition).

• British Dyslexia Association, the 
Dyslexia Handbook, produced annually 
by the BDA, contains many short articles 
on dyslexia and associated difficulties.

• Buzan, Tony (1993) The Mind Map© 
Book (revised edition) (BBC Books) 
– provides good examples of the use 
of the Mind Mapping© technique – 
an effective way to remember items 
visually which also helps to organize 
items.

• Moore, Kate (2000) Making Your 
Secondary Classroom Dyslexia-
friendly (Desktop Publications) – this 
short A4 illustrated booklet provides 
some brief indication on aspects such 
as timetables, color coding, giving 
instructions, making worksheets 
and other key aspects of a secondary 
classroom which can be challenging for 
pupils with dyslexic difficulties. There 
are also five photocopiable pages of 
memory activities for pupils, including 
how to remember months of the year 
and days of the week.

  
  

                  Source: www.snapassessment.com
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Programmes, games and software:                                                          
Memory Trainers: techniques, games and 
systems to teach and improve memory 
skills (2001). email: info@learning-works.
org.uk; website: www.learning-works.org.
uk.

Crossbow Education (website: www.
crossboweducation.com) specialize in 
games for children with difficulties in 
reading, spelling and memory and produce 
game activities on literacy and numeracy. 
These include Spingoes, an onset and 
rime spinner bingo which comprises a 
total of 120 games using onset and rime; 
and Funics, a practical handbook of 
activities to help children to recognize and 
use rhyming words, blend and segment 
syllables, identify initial phonemes and 
link sounds to symbols. Alphabet Lotto 
focuses on early phonics, Bing-Bang-Bong 
and CVC Spring help develop competence 
in short vowel sounds, and Deebees is a 
stick and circle board game to deal with 
b/d confusion.
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ChromaGen lenses that help treat dyslexia
Bakersfield doctor offersBakersfield doctor offers

FRESNO, Calif. (KFSN) -- A revolutionary 
way to make glasses and contact lenses 
could help treat the reading problem known 
as dyslexia. Dyslexia can take months or 
even years to diagnose. A child can struggle 
in school, and still find a way to cope with 
the reading difficulty, delaying a chance for 
diagnosis.

Bakersfield Optometrist Dr. Joseph Figazo 
offers a possible solution to vision problems 
that can be associated with dyslexia.

ChromaGen lenses have been used in 
England and Europe for over 20 years. But 
now the technology has been cleared by the 
Food and Drug Administration and doctors in 
the U.S. are prescribing ChromaGen lenses 
to help treat dyslexia.

Some people with dyslexia say words seem 
to float off the page or go out of focus 
ChromaGen glasses or contact lenses are 
custom made with a system of 16 tinted 
filters. The colored lenses adjust the 
wavelength of light entering the eye.

The company says when the wavelengths 
are adjusted for dyslexic reader’s text 

becomes clear and the words stop moving. 
Dr. Figazolo changes the colored filters in 
the test glasses, to find the pair that makes 
the most difference for the patient. Often the 
colors are different for each eye.

Seven-year-old Nathan was able to pick up 
the pace of his reading after a trying a few 
lenses. Dr. Figazolo said he’s seen dramatic 
changes with his patients.

“The results speak for themselves. When the 
kid starts doing better on their tests, bringing 
home good grades feeling better about 
themselves, it works,” Dr. Figazolo said.

After Dr. Figazolo tests the patient and 
determines a ChromaGen prescription, the 
patient can choose any frame. The lenses 
are made in a lab in Illinois and the patient 
gets them in about a week.

Lenses like ChromaGen are being closely 
watched by centers like Learning RX in 
Northeast Fresno. Learning RX Director 
Renee Bautista-Guill said overcoming 
reading problems like dyslexia must include 
training the brain. The exercises tap into the 
ability to dissect the sounds of letters and 
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store them into memory. Bautista-Guill said 
cognitive training is backed by studies, and 
wonders about the data on CromaGen lenses.

“I don’t know that there’s a lot of scientific 
based data behind the lenses yet. Not to say, 
they’re new, they’re out. Maybe they can 
help some people. Maybe they won’t help 
others,” Renee Bautista-Guill said. But Dr. 
Figazolo says his patients see a life-changing 
difference.

The lenses are $900 plus the cost of frames. 
The ChromaGen tint can also be added 
to contact lenses. Medical or vision-care 
insurance can cover part of the cost. Dr. 
Figazolo says for his patients seeing the 
words clearly are success.

The company is already working on the next 
generation of ChromaGen Lenses to make 
improvements. The doctor says, he’s seeing 
a growing number of adult patients who are 
finally finding relief from vision problems 
associated with dyslexia. 

 MEMORY
DIFFICULTIES AND DYSLEXIA

In the early 1900s, a researcher called 
Hinshelwood described a condition of “word-
blindness”, not caused by physical trauma, but a 
congenital disability that made learning to read 
difficult despite normal teaching and despite the 
child being of apparently normal intelligence.  
He theorized that the defect might be caused by 
a failure of the function of the brain involved in 
the memory of letters and words.  He thought 
that a coding process was involved in memory 
and he recognized the involvement of both 
visual and auditory memory systems.  This early 
recognition of a connection between dyslexia 

Source: www.abclocal.go.com

and memory has been followed by a wealth of 
research establishing links between the two.

Most research on memory difficulties in dyslexia 
have concentrated on the short-term memory, 
this being considered the most relevant.  Short 
term memory could be described as the ability 
to retain information for a short time – a matter 
of a few seconds.  Within this, is the working 
memory, which is the ability to retain information 
for a short time and to use or manipulate that 
information?

Research has shown that progress in the first 
years of school is linked to a child’s ability to 
carry out complex memory tasks.  Working 
memory capacity is a better indicator of the 
level the child will reach at the end of Key Stage 
2, than is I.Q.   Poor visual memory will make it 
difficult to learn to read flash cards and to copy 
letters and writing.  Poor auditory memory will 
affect the ability to learn to link sounds with 
corresponding letters and to manipulate the 
sounds in words for reading and writing.

Poor memory also affects reading 
comprehension; facts read in one part of the text 
are not remembered and therefore not related to 
things further on in the text.  Poor memory also 
affects the dyslexic in retaining information from 
lesson to the next and in general organization 
and awareness of time.

 Source: www.thetutorpages.com
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    DYSLEXIA
AND MEMORY DIFFICULTIES

People who have dyslexia typically have memory 
difficulties. Usually these difficulties are in 
auditory working memory, so they tend to 
forget instructions, have problems learning 
multiplication tables, and easily lose track of 
what they are doing (e.g. when reading, writing, 
or doing arithmetic). Working memory also 
affects children’s acquisition of phonics in school 
(i.e. learning the relationships between letters 
and sounds).

Some people with dyslexia have problems with 
visual memory, so that as children they found 
it hard to recognize words by sight (e.g. using 
‘flash cards’ ), and also cannot find their way 
around using visual cues (e.g. in an unfamiliar 
place). Visual memory is also very important in 
spelling, because a great many English words 
are irregular and their spelling does not follow 
phonic rules. The only way to learn to spell 
irregular words is by using visual memory.

Children with a difficulty in working and short-
term processing can often expend more effort 
than other children in completing a task. It is 
important when doing homework to allow for 
short breaks between periods of work, to allow 
the pupil to rest.

How can I help?
Effort and Fatigue:
In order for new learning to be fully assimilated, 
your child needs to use the information which is 
being learned, in as many different situations as 
possible. Encourage him/her to talk about what 
is being learned.

It is important to be aware of your expectations 
and the school’s expectations, and to reassess 
these to ensure they are realistic. It may be 
necessary to break goals down into smaller 
targets which are achievable.
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Memory:
Memory games using cards or articles, toys, etc, 
will be helpful – some board games also require 
memory skills.

Provide only short lists of things to remember – 
this can provide practice at remembering. Start 
with only a few things, and then add other items 
to the list.

Encourage the use of memory strategies – such 
as writing things down in a related group. For 
example, if doing shopping, list all the items 
for the kitchen together, then for the bathroom, 
then clothing, etc.

Try to encourage the use of drawings – children 
with working memory difficulties can often 
remember things better if they have some sort 
of visual image of the item or the material.

Many everyday family-type outings can be used 
to reinforce aspects such as processing speed, 
memory, organization and reading, without it 
being obvious to the child. A visit to a museum, 
a shopping outing, word and picture games 
and ‘I spy’-type games can all reinforce school 
activities in a leisurely and stress-free manner.

Praise and Motivation:
Praise can be a natural motivator as long as the 
pupil feels the praise is genuine and deserved. 
It is important to let him/her knows why he/she 
is being praised rather than just provide praise.

It can be easy for the child with working memory 
difficulties to be discouraged. It is crucial 
that motivation is maintained. One of the best 
motivators is success. If steps are small enough 
and targets are realistic, then the pupil will 
achieve some success and this will provide 
motivation for further learning.

Whether they experience problems in auditory 

working memory or visual memory, or both, 
children with dyslexia should find ‘Memory 
Booster’ especially helpful, because it teaches 
them strategies to learn more effectively and 
remember more easily.

Memory Booster is a new and exciting approach 
to helping children improve their memory 
skills, requiring very little teacher or parental 
guidance. Memory Booster contains both visual 
and auditory/ verbal features and has a beneficial 
effect on all types of memory problems

How Does Memory Booster Work?
Memory Booster has been designed to improve 
children’s memory by teaching tried-and-tested 
memory strategies and by giving enjoyable 
practice so that these strategies are assimilated 
and can be applied in everyday learning activities. 
Memory Booster has six levels of increasing 
complexity, and incorporates many features that 
help to motivate children and ensure that they 
get the most from the activities. The program 
automatically adjusts the difficulty according 
to the progress of the child, which helps to 
maintain just the right degree of challenge and 
maximizes learning. The items in the program 
vary each time it is used, so children can play the 
adventure many times and not become bored. 
The program remembers where each child has 
reached in the game and next time they enter the 
program it automatically carries on from where 
they left off.

Memory Booster is presented in the form of an 
adventure game set in the castle of Pooter the 
Master Computer, who has lost his memory and 
needs help the child to recover it. Built-in cartoon 
rewards and encouragements that use attractive 
and humorous graphics to help to keep children 
highly motivated and to stay on-task at all times. 
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The child helps Pooter by 
playing memory games for which 
they get points. Another character called 
Fiona helps the child in these memory tasks 
by suggesting a variety of memory techniques 
or strategies. Fiona makes her suggestions 
at various points in the game depending on 
how well the child is progressing. The child 
can visit Fiona at any time to learn about the 
memory strategies again. When the child has 
got sufficient memory tasks correct to move to 
the next level, they can help Pooter get some 
extra memory, better graphics and, finally, 
cure him of a virus attack! Pooter rewards 
the child by showing some amusing cartoons. 
Whenever the child feels like a break from the 
program they can leave and return on another 

occasion at the same point where they left off. 
The child (or teachers and parents) can see 
how well they have done by viewing the reports 
graph, which shows the number of points that 
have been accumulated and what memory level 
has been achieved. A personalized certificate of 
achievement can then be printed out.

Age Range

The program can be used with all children 
aged 4 to 11 or older. Although it has been used 
successfully with 3 year-olds its success at this 
age is likely to depend quite a lot on the child’s 
maturity and familiarity with using a computer, 
so it may be more suitable for some 3 year-olds 
than others. Over age 11 Memory Booster is 
particularly useful to help children with severe 
memory problems (as is the case with many 
dyslexic children) or other children with learning 
problems. The difficulty level of Memory Booster 
can be tailored to suit the child’s individual needs 
so if necessary the program can be made easier 
for very young children or children with special 
educational needs, and harder for older children 
or very bright children.

Strategies of Memory Booster
• The strategies that Memory Booster teaches 

(in order) are: 
• Rehearsal - simple repetition of verbal 

information.
• Visual imagery - creating pictures in the mind 

to represent the information that has to be 
remembered.

• Creating stories - generating a narrative that 
links together the information in the form of 
a story; if the story is amusing then it is more 
likely to be remembered.

• Grouping - using higher-order conceptual 
categories (e.g. ‘living things’, ‘things we use 
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in the home’) to group items together.
Although these are not the only memory 
strategies that are useful in education, they all 
have the benefit of being easy to acquire and 
are applicable to most types of material that 
the child is required to learn in school. They 
do not require complicated pre-learning (e.g. 
of number links). These strategies are also 
extremely well-tried and tested in the classroom 
and so are widely advocated by experts in this 
field. Substantial research in psychology and 
education has established that when children 
use these strategies their learning and recall 
is significantly better. These strategies are 
introduced in this particular order because 
rehearsal is the simplest and easiest to acquire, 
visual imagery is the next most difficult, and so 
on. This order also fits with the sequence which 
seems to develop spontaneously in children who 
have not been trained to use memory strategies, 
but of course for these children it usually 
develops much later in schooling.

Classroom Organization
Memory Booster can be used with a whole 
class of pupils or just with individual pupils who 
the teacher feels need the benefit of memory 
training. Each child in the class can be registered 
on the program and can use it whenever the 
teacher permits. This could be organized using 
a class rota so that children know when it is 
their turn to use the program, or simply on a 
first come, first served basis, so that children 
who complete their work early can spend time 
using the program. However, since children who 
are slow to complete their work are probably 
the ones most in need of the training given by 
the program, and danger of the latter approach 
is that these children do not receive the help 
they so desperately need. A solution to this is to 

suggest that parents purchase Memory Booster 
for use at home. 

If desired, teachers can provide additional input 
on the memory strategies that Memory Booster 
teaches, e.g. by devoting some class time to 
explaining them and perhaps engaging in some 
simple games that will demonstrate how they 
work. The children can then be left to practice 
the strategies on Memory Booster. Children may 
enjoy having competitions to see how far in the 
adventure they can get, and how many points 
they can score. 

Although Memory Booster is beneficial for all 
children, some teachers may prefer to reserve 
the program for use with children who have 
difficulties with learning and memory. Memory 
Booster has an SEN option that the teacher 
can select for suitable children, or alternatively 
the teacher can configure the program to suit 
the needs of individual child. How to do this is 
explained in the Guide for Teachers and Parents 
that accompanies the Memory Booster program.

Using Memory Booster at home

When using Memory Booster at home, most of 
the points outlined above will apply. If Memory 
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• The technique called Mind Mapping© is 
usually an effective way to remember items 
visually, and this technique also helps to 
organize items. The Mind Map© Book by Tony 
Buzan (BBC Books) provides good examples 
of the use of this strategy.

• The book by Agnew, Barlow, Pascal and 
Skidmore, Get Better Grades – Cool Study 
Skills for Red Hot Results (Piccadilly Press), 
also offers a range of interesting and unusual 
strategies for developing memory skills, as 
do the books by Jonathan O’Brien such as 
Brain Trainer (Longman).

• Books and materials on study skills can 
also be helpful in improving memory skills. 
There is a section on study skills in Dyslexia: 
A Practitioner’s Handbook, by Gavin Reid 
(Wiley).

www.snapassessment.com

Where can I find out more?

yyyyyyy

Booster has been recommended for home use 
by the child’s teacher or Special Educational 
Needs Coordinator (SENCo) it is a good idea to 
ask them if the program should be configured in 
any particular way to meet the child’s individual 
needs. 

For most children using Memory Booster at 
home, the standard settings in the program 
will be appropriate because the program will 
automatically adapt to the child’s individual 
abilities. But the program can be configured 
to make it easier or harder. How to do this is 
explained in the Guide for Teachers and Parents 
that accompanies the Memory Booster program.  

The ‘Golden Rules’ for using 

Memory Booster at school or at 

home are: 
• 1. Start easy and gradually get more difficult.
• 2. Use Memory Booster in frequent sessions 

that are not too lengthy.
• 3. Reward effort and achievement.
Memory Booster is especially beneficial for 
all children in primary education because very 
few will otherwise spontaneously develop the 
memory strategies that are so advantageous to 
them in learning. It will also be very useful for 
many pupils in secondary education, especially 
those who experience difficulties in learning and 
remembering. 

Memory strategies can be taught in various 
ways, but teaching memory strategies can be 
a time-consuming task, especially if done on a 
one-to-one basis. It can be done with a whole 
class or small group, but the teacher will still 
need to check that each child in the group has 
assimilated the strategies and can apply them 
successfully. This will still generally demand a lot 

of teacher time and in a busy primary classroom 
it can be difficult to fit in the necessary time

One advantage of Memory Booster is that it does 
not require teacher input to be effective, because 
the program teaches the memory strategies, 
provides structured practice in applying those 
strategies and gives a print-out of the child’s 
progress that the teacher can review at leisure. 
The program can automatically adapt to the 
individual child’s needs and provide prompts 
where necessary, so that learning is maximized.
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I suspect my child might have 

dyslexia. What should I do?
         It is important to address reading 
problems early so you can begin getting your 
child the appropriate help. The following 
articles describe characteristics common 
to students with dyslexia and other learning 
disabilities. You may find it helpful to read 
these articles to determine if you see similar 
characteristics in your child:
• General Information about Dyslexia
• Common Signs of Dyslexia
• Dyslexia: Beyond the Myth

How Do You Know If Your Child 

Might Have a Learning Disability?

What Are the Early Warning Signs 

of Learning Disabilities?
           If, after reading these articles, you 
still suspect your child is showing signs 
of having a learning disability, it is within 
your rights as a parent to request a free 
educational evaluation through your public 
school. Whether or not he is found eligible 
for special services, the evaluation will help 
determine your child’s academic strengths 

and weaknesses and how best he learns. 
The following articles describe the steps 
involved in the evaluation process, including 
your rights as a parent:
• Special Education: Evaluation
• Basics for Parents: Your Child’s Evaluation
  After the evaluation process is completed, 
you can use the information from the 
evaluation to help you make a decision about 
the next step in your child’s educational path.

I feel as though my child’s skills 

are regressing. What should I do?
          It is alarming to feel that your child 
is no longer making progress and may even 
be losing skills, but it will benefit him if you 
recognize this early and intervene.
Speak with his teachers about your concerns 
and share any samples of his work that 
reflect these concerns. Together, you can 
decide which step should be taken next. If 
you and his teachers feel that the level and 
amount of services and accommodations 
your child is receiving need to be revisited, 
then an IEP meeting should be convened.
You may also consider asking that the 
concerns you have about your child’s 
academic progress be discussed at the 
school’s next local screening meeting. At 
this meeting, you and the other members of 
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the local screening committee will decide if 
further evaluation for your child is warranted.

At both meetings, it is important to discuss 
the possible reasons for your child’s current 
struggles in helping to determine the next 
course of action. For example, perhaps your 
child was able to compensate for his disability 
before, but now that he is getting older and 
the schoolwork is getting more challenging, 
his ability to compensate is being strained 
and the achievement gap between your child 
and his peers is widening. His apparent 
regression may also be signs of stress from 
knowing that he is falling further behind. It 
is imperative that the emotional component 
of your child’s educational experience be 
addressed.
The following articles may give you some 
ideas of ways to make the most of these 
meetings and include information about your 
rights as a parent throughout the special 
education process:
• Advocacy in Action: You Can Advocate for 

Your Child!
• Some Common Sense Steps to Resolving 

Disagreements between Parents and 
Schools

    You and your child’s teachers 
should be able to work together to 
develop an educational program 
that will meet his needs and help 
him reach his academic potential.

• My child was tested in kindergarten for 
dyslexia but they didn’t find anything. 
What should I do now that he is in 3rd 
grade and still struggling with reading 
and writing?

          IIt is sometimes challenging to detect 
learning difficulties in very young children. 
When your child was tested in kindergarten, 
he may have been able to compensate for his 
learning challenges to the point where there 
was little discrepancy between his ability 
and achievement. In order to be diagnosed 
with a learning disability, and therefore 
receive special education services, a child 
must exhibit both a processing deficit and a 
discrepancy between what he is capable of 
doing and what he is actually achieving in 
school.
As your child gets older, it may be increasingly 
difficult for him to compensate, so the gap 
between his ability and achievement may be 
widening. If your child does have a learning 
disability, it will be easier to detect now than 
when he was in kindergarten. The following 
articles describe characteristics common 
to children with dyslexia and other learning 
disabilities. You may want to look through 
them to see if you recognize some of your 
child’s challenges in these descriptions:
• General Information About Dyslexia
• Dyslexia: Beyond the Myth
• How Do You Know If Your Child Might Have a 

Learning Disability?
• LD Basics
If you see some of these characteristics in 
your child, you may want to request that his 
school give him an educational evaluation. It 
is within your rights as a parent to request 
this free evaluation and to have a vote 
throughout the evaluation process.
The educational evaluation will help you and 
the school better understand your child’s 
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academic strengths and weaknesses and 
how best he learns. The following articles will 
give you a clearer idea about the evaluation 
process:
• Basics for Parents: Your Child’s Evaluation
Please be sure to share any of the 
interventions that you have been trying at home 
and the concerns you have. The following articles 
may give you some ideas of how you can make 
the most of the local screening meeting and 
subsequent meetings throughout this process:
• How Parents Can Be Advocates for Their 

Children
• Advocacy in Action: You Can Advocate for 

Your Child!
• Some Common Sense Steps to Resolving 

Disagreements Between Parents and 
Schools

• Your willingness to help your child at home 
will go a long way in giving him additional 
academic and emotional support, as well 
as the comfort in knowing that he is not 
alone in his struggles. This next group of 
articles suggests ways in which you and 
your child can work together at home:

• Figuring Out Written Words: Practical 
Ideas for Parents

• Tutoring Strategies for the Primary 
Grades

• Managing Your Child’s Education: Creative 
and Smart Ideas

• By Car, Train, or Bus! The Sounds of 
Language On the Go

• Learning to Read, Reading to Learn
Remember that you can be the strongest and 
most knowledgeable advocate for your son, so 
trust your instincts and don’t give up! The sooner 
your son receives the assistance he needs and 
the quicker you and his teachers can work 
together to develop a plan for helping him at 
home and school, the better his outcome for 

truly reaching his academic potential.
My son is far behind in 
school both academically and 
developmentally. Should he stay 
back a grade?
      Your question about retention at grade level 
is a challenging one. Most of the research 
done on the subject points to damaging 
social effects as well as a lack of long term 
academic improvement for most children. 
That said, given the way most schools are 
currently structured, moving students on 
to higher grades who are lacking skills 
and knowledge is also unlikely to ensure 
academic success. The following article may 
help you understand the challenges involved 
in that decision process and proposed 
strategies to overcome the issue.
• Beyond Social Promotion and Retention – 

Five Strategies to Help Students Succeed
If your school is one in which 1) at-risk 
students are given intensified learning 
experiences; 2) differentiated instruction 
is provided; 3) teachers are continually 
improving their skills; 4) lessons are geared 
to ongoing performance assessments; and 
5) very young students receive the help they 
need early and often – you can safely support 
promotion for your child. If you are not 
convinced that your child will get the support 
he needs to succeed in the next grade, you 
may want to strongly support his retention. In 
addition to academic factors, it is important 
to weigh the child’s age, size, emotional 
maturity and physical development when 
considering retention. Also examine the 
program that will be offered – it should be a 
new, challenging experience not a repeat of 
the same lessons and texts. 

 Source: www.readingrockets.org
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