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EDITORIAL

Welcome to this new issue packed with a lot of subjects and local 
and international news, and I would like on this occasion to share 
with you my participation at the 9th Conference for Dyslexia 
of the British Dyslexia Association where I handed the paper of 
the project on the initial screening for dyslexia. This paper was 
accepted as being an important project and was revealed in this 
scientific meeting.

During this period, a new group of dyslexic students was 
graduated after completed with success their intervention and 
remediation courses. The graduation was held in one of the 
reputable hotels in Kuwait, and was attended by a large public 
whether parents or followers of the KDA and its activities. This 
event reflects the activities of the KDA at the service of Dyslexia.

I am very thankful of our achievements, I thank all those who 
participated in the completion of this work, and I hope to 
communicate with you in the coming issues.      

Mohammad Yousef Al-Qatami
Chairman of Kuwait Dyslexia Association

Editorial
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LOCAL NEWS

Local News

1. The Kuwait Dyslexia Association participated in 
the Special Needs International Day on January 
15, 2014 sponsored by the Director of the Health 
Promotion Department of Kuwait. 

3. Mr. Mohammad Yousef Al-Qatami, Chairman 
of Kuwait Dyslexia Association participated in 
the 9th Arab Scout Meeting regarding Scouts 
and Special Needs which was held in Kuwait 
during the period of February 17-24, 2014.

2. The Kuwait Dyslexia Association participated in 
the awareness campaign at the premises of the 
Oral and Dentistry Center - Ministry of Health/
Dental Administration on February 12 and 13, 
2014, by taking part of the exhibition and giving 
advices and consultancy regarding teaching 
children how to read.

4. Mr. Mohammad Yousef Al-Qatami, Chairman 
of Kuwait Dyslexia Association gave a lecture 
at the Kuwait University/Faculty of Education 
in Kiffan, about Dyslexia, its causes and 
interventions.
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LOCAL NEWS

Local News
5. Mr. Mohammad Yousef Al-Qatami, Chairman of 
Kuwait Dyslexia Association gave a lecture about 
Dyslexia and the ways to deal with Dyslexic people 
(causes and solutions), at the Rehabilitation School 
of Intellectual Education for Boys in Hawally on 
16th March 2014. A large group of teachers and 
parents attended the conference.

8. Mr. Mohammad Yousef Al-Qatami, Chairman 
of Kuwait Dyslexia Association, held a lecture 
at Al Noor Institute for Blind on Monday, April 
28, 2014 at 9AM. The lecture was on Dyslexia 
and its relation with other disabilities.

6. Mr. Jamal Abdullah Al-Juma’ – Administrative 
and Technical Equipment responsible, 
participated in the meeting of International 
Group Representatives “UNESCO” with the 
Associations of Public Benefit taking in charge 
special needs at the premises of the Center 
for Child Evaluation and Teaching (CCET). This 
meeting was held in order to create the launch 
project of the International Center for Special 
Needs in the State of Kuwait, which will be 
specialized in quality teaching for special needs.

7. Mr. Mohammad Yousef Al-Qatami, Chairman 
of Kuwait Dyslexia Association participated in 
the 9th Conference for Dyslexia, which was 
held during the period of March 27-29, 2014 
sponsored by the British Dyslexia Association. 
The BDA invited Mr. Al-Qatami to participate 
based on the Kuwait Dyslexia Association 
achievements and activities, the participants 
had the chance to see the most important 
accomplishments of KDA and it was a good 
opportunity to show its achievements for the 
State of Kuwait in front of the world.
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LOCAL NEWS

Local News
9. The Kuwait Dyslexia Association organized the 
graduation of a new group of dyslexic students who 
were diagnosed and followed intervention courses 
at the association, on May 11, 2014 at the Crown 
Plaza Hotel in Farwaniya at 8PM. The parents, the 
students and a large number of invitees attended 
the graduation ceremony.

10. The Kuwait Dyslexia Association participated 
in the exhibition of the Faculty of Basic Education/
Special Education Department on May 1, 2014.

11. The Kuwait Dyslexia Association held a regular 
meeting to its General Assembly on May 19, 2014 
at 4:30PM. Numerous members, and members of 
board directors and a representative of the Ministry 
of Social Affairs and Labor attended the meeting.
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INTERNATIONAL NEWS

New initiatives to support young 

people with dyslexia in Cornwall
The Dyslexia-SpLD Trust and Cornwall Council’s 
Dyslexia Service are launching two new initiatives 
to offer support to families and young people who 
have dyslexia.
Cornwall Dyslexia Service is launching a “Parent 
Champion” initiative with parents, young people 
and teachers from across Cornwall invited to 
attend one of two sessions led by Mel Byrne, 
director of The Dyslexia- SpLD Trust.y p

There will be an opportunity to find out how 
parents can sign up to become a Parent 
Champion firstly, for their own child, but also in 
a wider context to create a network of support 
and access to information. It is an opportunity 
for parents and carers to find out how to support 
their children, to access information, advice and 
resources and to be part of a wider network with 
other parents, locally and on a national scale.
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INTERNATIONAL NEWS

At the event, Cornwall Dyslexia Service is also 
launching a booklet, Understanding Dyslexia, 
aimed at parents and students with dyslexia who 
are in secondary education.
The book has been produced by a group of 
students, parents and teachers from secondary 
schools in Cornwall, who embarked on their own 
project to write their version of the Understanding 
Dyslexia booklet aimed specifically at young 
people and parents of secondary aged students 
in Cornwall.
Students from Treviglas Community College in 
Newquay, Sir James Smith’s Community College 
in Camelford and Penair School in Truro shared 
their own ideas on how to deal with their dyslexia 
in a positive way; providing strategies for home 
and at school and for the students themselves to 
use.
The key message is to help young people to strive 
for independence with their learning, as well as 

have the ambitions and aspirations for success at 
school and in their future lives.
Cornwall Council cabinet member for children 
and young people Andrew Wallis said: “The 
young people and their families who will use this 
new book will have the benefit of knowing that 
those who have contributed to it have firsthand 
experience of dyslexia and the challenges 
that can be overcome. Both these initiatives 
are directly involving those who know from a 
personal point of view what support is required 
and I congratulate them for their willingness to 
share their experience to help others.” 
The booklets and the videos that are linked in to 
the project will be available for use in schools 
throughout Cornwall. The Dyslexia- SpLD Trust 
is also taking 1,500 back with them to use after 
the event.
Source: http://www.falmouthpacket.co.uk
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TEACHER’S CORNER

How should spelling be 
assessed?

Spelling assessment, whether 
formal or informal, should provide 
you with the information about your 
client’s or student’s understanding 
of phonological awareness and 
conventional spelling patterns.

The types of spelling errors that an 
individual makes are linked to his 
or her understanding of language 
structures.
It is a good idea when assessing your 
client’s skills to have him write at the 
single word, sentence, and paragraph 
level. Having him write about a picture, 
personal event, or a movie can give 
you insight into spelling skills, as well 
as writing skills such as punctuation, 
grammar, vocabulary use, and 
cohesiveness. If your client performs 
better in the one-on-one setting versus 

in the classroom, this suggests that his 
knowledge is insecure and needs to be 
strengthened.
Your setting (i.e., school, clinic, and 
private practice) may place constraints 
on your time to assess spelling. 
Standardized assessments such as 
SPELL-2 or Test of Written Spelling-4 
are good tools. You can give a TWS-4 
pretty quickly. Informal assessments 
can also provide useful information as 
to skill level, goal setting, and where to 
begin therapy.
Once you obtain a spelling sample, 
you can do a quick assessment to 
determine whether the breakdown is 
occurring at the syllable or phonemic 
level or at the level of English 
orthography (i.e., phonograms and 
spelling rules). For example, if, as a 
rule, a student writes something like 

Spelling errors linked to understanding of oral language
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TEACHER’S CORNER

“arkitekcher” for architecture, it is 
clear that he is perceiving the syllables 
and phonemes in words; and in this 
case, you could skip the phonological 
awareness assessment and begin 
working on the letters and letter 
combinations that represent sounds, 
targeting root words and affixes, and 
spelling rules. On the other hand, if 
“arker” was written, you would want 
to assess phonological awareness 
skills using a measure such as the 

Comprehensive Test of Phonological 
Processing (CTOPP) or the Linda mood 
Auditory Conceptualization (LAC - 3). 
Before beginning intervention, you 
will want to get an inventory of the 
student’s spelling repertoire. The 
SPELL - 2 or Wilson Assessment 
of Decoding and Encoding (WADE) 
are examples of assessments that 
can provide you with this type of 
information.
Source: http://dyslexiahelp.umich.edu

How common are spelling difficulties?
Spelling is difficult for many people, 
but there is much less research on 
spelling than there is on reading to tell 
us just how many people spell poorly or 
believe they spell poorly. Less is known 

Spelling and Dyslexia
about spelling competence in the 
general population than is known about 
reading achievement because there is 
no national test for spelling and many 
states do not test students’ spelling 
skills.

9Kuwait Dyslexia Association JUNE - NO. 31 - 2014 



TEACHER’S CORNER

is closely “wired in” to the language 
processing networks in the brain.
Poor spellers have trouble remembering 
the letters in words because they have 
trouble noticing, remembering, and 
recalling the features of language that 
those letters represent. Most commonly, 
poor spellers have weaknesses in 
underlying language skills including 
the ability to analyze and remember the 
individual sounds (phonemes) in the words, 
such as the sounds associated with j , ch, 
or v, the syllables, such as la, mem, pos 
and the meaningful parts (morphemes) of 
longer words, such as sub-, -pect, or -able. 
These weaknesses may be detected in the 
use of both spoken language and written 
language; thus, these weaknesses may 
be detected when someone speaks and 
writes.
Like other aspects of dyslexia and 
reading achievement, spelling ability is 
influenced by inherited traits. It is true 
that some of us were born to be better 
spellers than others, but it is also true 
that poor spellers can be helped with 
good instruction and accommodations.
Diagnosis of spelling problems
If dyslexia is suspected, and the student 
is at the kindergarten or first-grade level, 
simple tests of phoneme awareness 
and letter naming can predict later 
spelling problems, just as they predict 
later reading problems. If a student 
is struggling to remember spelling 
words, a standardized test of spelling 
achievement with current national 
norms should be given to quantify just 
how serious the problem is. In addition, a 

Almost all people with dyslexia, 
however, struggle with spelling and 
face serious obstacles in learning to 
cope with this aspect of their learning 
disability. The definition of dyslexia 
notes that individuals with dyslexia have 
“conspicuous problems” with spelling 
and writing, in spite of being capable 
in other areas and having a normal 
amount of classroom instruction. Many 
individuals with dyslexia learn to read 
fairly well, but difficulties with spelling 
(and handwriting) tend to persist 
throughout life, requiring instruction, 
accommodations, task modifications, 
and understanding from those who teach 
or work with the individual.
What causes spelling problems?
One common but mistaken belief is that 
spelling problems stem from a poor visual 
memory for the sequences of letters in 
words. Recent research, however, shows 
that a general kind of visual memory 
plays a relatively minor role in learning 
to spell. Spelling problems, like reading 
problems, originate with language 
learning weaknesses. Therefore, 
spelling reversals of easily confused 
letters such as b and d, or sequences 
of letters, such as wnet for went are 
manifestations of underlying language 
learning weaknesses rather than of a 
visually based problem. Most of us know 
individuals who have excellent visual 
memories for pictures, color schemes, 
design elements, mechanical drawings, 
maps, and landscape features, for 
example, but who spell poorly. The kind 
of visual memory necessary for spelling 
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TEACHER’S CORNER

spelling diagnostic test should be given to 
identify which sounds, syllable patterns, 
or meaningful parts the student does not 
understand or remember.
A spelling diagnostic test, such as a 
developmental spelling inventory, will tell 
a teacher exactly which consonant, vowel, 
syllable, and word spellings the student 
must be taught. Third, the student should 
be tested on his or her knowledge of the 
most commonly used words in English 
that are necessary for writing, as these, 
too, should be emphasized in instruction.
How do children learn to spell?
Children gradually develop insights into 

how words are represented with letters in 
preschool, kindergarten, and first grade. 
This process moves ahead much more 
quickly (and successfully) if instruction in 
sounds and letters is systematic, explicit, 
and structured.
Spelling of whole words is facilitated 
when the child understands that words 
are made up of separate speech sounds 
and that letters represent those sounds. 
As knowledge of that principle increases, 
children also notice patterns in the way 
letters are used, and they notice recurring 
sequences of letters that form syllables, 
word endings, word roots, prefixes, and 
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TEACHER’S CORNER

English, Latin, Greek, or French) and word 
meaning, also helps explain the spellings 
of words. Only 4% of English words are 
truly irregular and may have to be learned 
through whole word methods, such as 
tracing and saying the letters while the 
word is being memorized. Thus, it is 
possible to approach spelling instruction 
with confidence that the system by and 
large makes sense-an encouraging 
observation for students who have great 
difficulty forming memories for words.
What are the implications for teaching?
Spelling instruction that explores word 
structure, word origin, and word meaning 
is the most effective, even though students 
with dyslexia may still struggle with 
word recall. Emphasizing memorization 
by asking students to close their eyes 
and imagine the words, or asking them 
to write words multiple times until they 
“stick” are only useful after students 
are helped to understand why a word 
is spelled the way it is. Students who 
have learned the connections between 
speech sounds and written symbols, 
who perceive the recurring letter 
patterns in English syllables, and who 
know about meaningful word parts are 
better at remembering whole words. 
Classroom spelling programs should 
be organized to teach a progression of 
regular spelling patterns. After first 
grade, spelling instruction should follow 
and complement decoding instruction for 
reading. Children should be able to read 
the words in their spelling lesson; most 
learners can read many more words than 
they can spell.

suffixes. Memories for whole words are 
formed much faster and recalled much 
more easily when children have a sense 
of language structure and receive ample 
practice writing the words.
Inventive spelling or spelling words the 
way they sound is common in preschool 
and kindergarten children and is a 
desirable step in understanding how we 
use letters to spell. However, inventive 
spelling is not sufficient for students to 
learn all of the conventions and patterns 
of Standard English writing. Encouraging 
students, beyond the beginning of first 
grade, to invent their spellings or to ignore 
correct spelling is not constructive.
Is the English spelling system predictable 
or unpredictable?
The English spelling system is not crazy 
or unpredictable. It can be taught as a 
system that makes sense. Nearly 50% 
of English words are predictable based 
on sound-letter correspondences alone 
(e.g., slap, pitch, boy). An additional 37% 
of the more common words are almost 
predictable except for one sound (e.g., 
knit and boat).
Other information, such as the language 
from which a word came (e.g., Old 
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TEACHER’S CORNER

Understanding correspondences between 
sounds and letters comes first. For 
example, before spelling a word, students 
can orally take the sounds of the word 
apart. Then, they can recall the letters that 
spell those sounds. Next, patterns such 
as the six basic syllable types of English 
should be taught because they represent 
vowel sounds in predictable ways. Third, 
students should be taught a few basic 
rules for adding endings to words, such 
as when letters should be doubled, when 
y is changed to i, and when the silent e is 
dropped.
A few irregular words should be practiced 
daily (e.g., come, they, their, who). Tracing 
and saying the letters, building the words 
with letter tiles, copying and writing in 
sentences, all help build memories for 
irregular words. Students may be able to 
handle only a few new words at a time, 
and they may need many opportunities 
to write words accurately and with 
supervision before they can remember 
them. As words are learned, exercises to 
build fluency, such as word and sentence 
dictations, are helpful. Having students 
keep a list of their own particular 
“spelling demons” for reference supports 
the development of proofreading ability 
and aids mastery of the spelling of those 
challenging words.
It is important that students learn to spell 
words for writing and not just for spelling 
tests. Transfer to spelling in everyday 
writing is essential. It helps if the student 
is taught to use a proofreading procedure 
that involves checking for one element at a 
time, such as punctuation, capitalization, 

spelling, sentence structure, and 
organization.
Computer spellcheckers are not helpful 
unless the student has already achieved 
basic spelling skill, at about a fifth-grade 
level, and unless the student receives 
other proofreading help. Spellcheckers 
do not identify all errors.
Important accommodations and task 
modifications for dyslexic students 
include the following:
• grading written work primarily on 

content,
• writing correct spellings over 

incorrect ones and limiting rewrites 
to a reasonable amount,

• providing proofreading assistance,
• encouraging students to dictate their 

thoughts before writing and giving 
them the spellings of key content 
words to use in writing,

• allowing students in intermediate 
grades and higher to type exams and 
papers or to use a voice-translation 
device on a computer,

• Encouraging students to hand in early 
drafts of research papers and essays 
to allow for revision before grading.

Source: http://www.readingrockets.org
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Leonardo Da Vinci was a great painter, 
designer, scientist, futurist and thinker. He 
also had the gift of dyslexia.

One remarkable indication that Leonardo 
was dyslexic is in his handwriting. Leonardo 
was constantly sketching out his ideas for 
inventions. Most of the time, he wrote his 
notes backwards. Why did Leonardo write 
from right-to-left, in mirror image? Although 
unusual, this is a trait shared by many left-
handed dyslexic people. Most of the time, 
dyslexic writers are not even consciously 
aware that they are writing this way.

Leonardo’s spelling is also considered erratic 
and quite strange. He also started many more 
projects then he ever finished - a characteristic 

now often considered to be ‘A.D.D.’

However, when it came to drawing 
illustrations, Leonardo’s work is detailed 
and precise. His extraordinary art work 
and inventive genius are proof that he truly 
possessed the gift of dyslexia.

 Leonardo was intrigued with the concept of 
human flight, and spent many years toying 
with various ideas for flying machines. 
When he drew his flying machine, he wrote 
(backwards, of course): “A small model can 
be made of paper with a spring like metal 
shaft that after having been released, after 
having been twisted, causes the screw to 
spin up into the air.”

Source: http://www.dyslexia.com

Leonardo, Portrait of a Dyslexic Genius.
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Northwest Researchers Shed Light On 
Spelling Problems Of Dyslexic Children, 
Provide Hope For Treatment

By Joel Dahms

Appoggiatura.

That was the winning word in the 2005 
Scripps National Spelling Bee. Every year, 
the national media covers this story, and we 
marvel at the ability of a 12-year-old child 
to master such a sesquipedalian word. Far 
more common and far less public, however, 
is the struggle that millions of dyslexic 
children have in learning to spell even simple 
words, a disability that can hamper them for 
a lifetime. But it doesn’t have to.

In January of this year, a team of researchers 
from the University of Washington (UW) in 
Seattle reported that dyslexic children who 
are taught explicit spelling strategies not 
only improve their spelling ability but can 
actually change their brains’ activity patterns 
to better resemble the brains of normal 
spellers. The study, which appeared in the 
Journal of Neurolinguistics, is just the latest 

achievement in a 10-year effort by Virginia 
Berninger and colleagues at the UW’s 
Multidisciplinary Learning Disability Center 
(MLDC) to illuminate the causes of dyslexia 
and to find effective interventions for this 
most common of learning disabilities.

“This study shows that there really are 
effective treatments for dyslexia,” says 
Todd Richards, a Professor of Radiology 
at UW and a co-author on the study. 
“Dyslexic children can improve their 
spelling and their brains can change too.”
Dyslexia is a neurological disorder that 
makes reading and spelling difficult but 
preserves other aspects of a person’s IQ. It 
affects males and females nearly equally. 
Popular accounts of dyslexia often depict 
dyslexics inverting the order of letters within 
words, while in reality; such mistakes are 
only occasionally made. The real problem 
for dyslexics is in learning how to decode 
the letters and sounds within words.
Ten years of research into dyslexia by 
UW Professor of Education Berninger 
and the MLDC team has revealed some 
important features of this disability. At 
its core, dyslexia is a deficit in the mental 
processing of the sounds that make up 
words, called phonemes. Phonemes are 
the subject of “phonics” instruction and 
it is through phonemes that beginning 
readers and spellers “sound out” words, 
a skill that is also used by adults to 
pronounce unfamiliar words such as 
appoggiatura (ah–pah–jah–toor-ah).

Spelling out Dyslexia

15Kuwait Dyslexia Association JUNE - NO. 31 - 2014 



Berninger, who is the principal investigator 
of the MLDC, says dyslexic children who are 
identified in grade school are often taught 
specific ways to overcome their problems 
with reading. But this is only half the battle. 
“Kids with dyslexia are getting dismissed 
from special education once they can read 
but they’re not kept long enough to work on 
spelling and writing,” Berninger says.
Dyslexic children who return to the general 
education setting find that most school 
districts no longer teach spelling and writing 
as separate subjects, expecting students 
to pick up these skills without any explicit 
instruction. This works for many students 
but according to Berninger, without this 
instruction, most dyslexics never learn to 
spell and write normally.
Donald Bear of the University of Nevada’s 
College of Education explains that children 
normally progress through three stages 
when they are learning to read and spell: 
alphabet, pattern, and meaning stages. After 
mastering the alphabet, or phonological 
stage of sounding out words, most kids begin 
recognizing patterns of letters among written 
words, called the orthographic stage. Finally 
they gain the ability to parse words based on 
meaning units (morphemes) within them, 
called the morphological stage. Dyslexics get 
stuck at the first stage due to their difficulty 
with phonological processing. According 
to Berninger, explicit instruction that 
teaches them about patterns (orthography) 
and meaning (morphology) can help them 
progress to more sophisticated stages of 
language processing.
The new research suggests that teaching 
dyslexic kids orthographic spelling strategies 
does help them learn to spell and may 
even make their brains work more like the 

brains of normal spellers. “There really is 
a brain basis for why dyslexics need explicit 
instruction,” Berninger asserts.
“This study of how the brain responds 
to instruction promises to be a powerful 
indicator of the efficacy of particular 
methods of instruction [such as orthographic 
strategies],” says Bear.
The study involved third, fourth, and fifth 
graders from Western Washington, half of 
whom were dyslexic. At the outset, images of 
participants’ brain activity, called functional 
magnetic resonance images (fMRI), were 
taken while the kids performed spelling 
tasks. The dyslexic kids showed greater brain 
activity than the normal spellers in some 
brain regions and less activity than normal 
spellers in other brain regions, especially in 
parts of the right hemisphere.
Next, Berninger taught the dyslexic children 
explicit strategies for spelling: One group 
learned orthographic strategies focused on 
the letters themselves, which included two 
techniques: “photographic leprechaun,” 
where children are asked to use an imaginary 
leprechaun in their mind to take a picture of 
the word and then focus on each of the letters 
and the “proofreaders trick,” in which the 
kids visualize a word in their mind and then 
try to spell it backwards. A second group got 
morphological instruction that taught them 
to parse words into meaning units (roots, 
prefixes, and suffixes).
After three weeks of instruction, the 
researchers again examined the children’s 
brain activity while spelling words. Those in 
the orthographic treatment group showed 
a different pattern of brain activation from 
when they were first imaged. Remarkably, 
the activity of two brain regions in the right 
hemisphere that had been less active in 

 ARTICLES &RESEARCH

16 Kuwait Dyslexia Association JUNE - NO. 31 - 2014 



dyslexics before the instruction became 
indistinguishable from normal spellers. 
Both the orthographic and morphological 
treatments helped the dyslexics spelling 
abilities, but only the orthographic group had 
changes in brain activity as a result of their 
treatment. Berninger believes this to be due 
to the fact that the children were too young 
to move on to the morphological stage of 
processing.
“This study serves to focus attention on a 
largely neglected topic, the relationship 
between orthographic instruction and 
functional brain changes in right hemisphere 
regions,” says Lynn Flowers of the Wake 
Forest University School of Medicine, who 
studies learning disabilities using brain 
imaging.
The stakes for dyslexic children couldn’t be 
higher. Not only do difficulties in spelling 
and writing make completing school 
assignments more difficult, but many 
important standardized tests now require 
writing. The WASL exam that is now required 
for high school graduation in Washington 
state requires students to write about all of 
the subjects tested (including math), and the 
SAT now includes a written portion.
Barbara Resager’s son Will was one of 
the dyslexic participants in the study. “His 
teachers didn’t know what to do with him,” 
she says. “He was really frustrated. He 
thought he was stupid, his teachers told him 
he was stupid. So his self-esteem was very 
low.”
After participating in two studies at the 
MLDC and learning techniques to overcome 
his disability, things got a lot better for Will. 
“The amount of progress that he made was 
unbelievable, compared to what he was doing 
in the regular school program,” Resager 

says. “He felt smart for the first time”
Berninger relates a story she has heard from 
several parents of dyslexic kids in her studies. 
While going through college, they say, “’I had 
to always take what I wanted to write and then 
revise it according to the words I was pretty 
sure I could spell,’” she says. It’s kind of like 
typing on a computer without an “N” key.
Berninger has some advice for local school 
districts: “Don’t dismiss dyslexic kids too 
soon from special education, before the 
writing issues have been solved.” Making 
sure these children get proper instruction to 
help them progress in their language skills 
is more than just good policy. “It’s not just a 
matter of teaching them reading or writing 
skills but it’s also giving them hope,” she 
says. “It’s going to take people out there in 
the schools to make the difference.”
Now, can I have the definition please? 
An appoggiatura is a musical note that 
embellishes another note and that is 
indicated by a special sign. The research 
of Berninger, Richards and colleagues at 
the MLDC is indeed a special sign for all 
dyslexics: as Richards puts it, “Hope is 
there.”
Joel Dahms has a Master’s degree in 
neurobiology and is pursuing a second in 
technical communication with an emphasis 
in science writing.
Image
Brain activity in a dyslexic child while 
performing a spelling task. Regions of 
the right cerebral cortex are less active 
during spelling in dyslexics compared to 
normal spellers. After being taught explicit 
orthographic spelling strategies, dyslexic 
brain activity better resembles that of normal 
spellers. Image: T. Richards.
Source: http://depts.washington.edu
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1)  It is difficult for a person with dyslexia 
to break words into phonemes/discrete 
sounds.

2)  The more phonemes/discrete sounds a 
word possesses, the bigger the challenge 
of deconstructing a word correctly to its 
phonemes.

3)  It is more difficult for a person with dyslexia 
to deconstruct the “middle” phonemes 
of a word, rather than the first and last 
phonemes.

4)  It is difficult for a person with dyslexia to 
associate sounds to letters that make up 
the sound.

5)  People with dyslexia tend to reverse letters 
in words (e.g. “on” instead of “no”).

6)  People with dyslexia tend to confuse 
letters that are visually similar (e.g. 
“bad” instead of “dad”).

7) People with dyslexia tend to confuse 
letters that sound similar. (e.g. “sity” 
instead of “city”).

8 ) People with dyslexia do not have strong 
visual memory for spelling. For example 
they will not be able to distinguish from 
memory the correct spelling of the word 
of “meet” versus the word “meat”.

9) People with dyslexia have difficulty to 
gain meaning from text.

10) Regular spell checkers are not 
“optimized” to understand and correct 
the spelling of a dyslexic.

Source: http://www.ghotit.com

10 Reasons why it is Difficult for Person 
with Dyslexia to Spell Correctly
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Phonological awareness affects learning to 
spell

The English orthography is derived from many 
other languages: Greek, Latin, and French to 
name a few. As a result, many English sounds 
are spelled more than one way. This makes 
learning to spell in English more difficult than 
in other alphabetic orthographies where one 
sound is represented by only one letter.

Yet, English spelling is rule-governed. It 
is estimated by some that 90% of English 
spellings are predictable based on spelling 
rules and patterns. Yes, there are exceptions 
to those rules, but there are rules and patterns 
to teach spelling.

That said, teaching spelling can be 
challenging. It is helpful to become familiar 
with morphological structures, roots, affixes, 
prefixes, and suffixes.

The first step is an assessment of spelling 
to determine where the breakdown is -- at 
the syllable level, the phonemic level, or the 
orthorgraphis level. After establishing baseline 
and goals, a good next step when teaching 
spelling rules and combinations is to heighten 
your client’s awareness of his or her spelling 
strengths and weaknesses. Explain that 
through teaching he or she will gain a better 
insight into spelling rules, combinations, and 
exceptions.

Spelling instruction follows a logical 
progression that starts with phonemic 
awareness. If the error analysis demonstrates 
intact phonological awareness skills, skip 
right to teaching letter and letter combinations 
that represent the sounds in our language. In 
the English language, 44 sounds (phonemes) 

are represented by 26 letters (graphemes) or 
letter combinations. It is important to teach 
your client that when we spell we manipulate 
the word (i.e. take it apart) into its individual 
sounds or morphological units and then 
encode or transform those sounds or units 
into the letter or letters representing each 
sound or unit. There is a lot to think about when 
teaching spelling: syllable structure, spelling 
rules, homophones, silent letters, suffixes and 
prefixes, to name a few.

The following is a list of guidelines for 
teaching spelling:

< As with all therapy or teaching, sessions 
need to be structured, sequential, and have 
a logical progression from one target to 
the next. Lessons should be cumulative, 
ensuring that new information is introduced 
only when previously taught material has 
been fully absorbed.

< In the first or early treatment sessions, 
make sure the client has a secure under-
standing of sound-symbol correspondence 
and letter name knowledge. You may need 
to begin with phonological awareness tasks 
– taking words apart at the syllable and 
sound level.

< Dividing words into syllables can help 
students identify spelling patterns at the 
morphological level.

< Limit the introduction of new information to 
reduce confusion.

< An awareness of morphology should be 
incorporated into the teaching of spelling 
from the earliest stages.

< Teaching should encompass the integration 
of spoken and written language

< word, sentence, and text-level learning

How should spelling be taught?
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< reading and writing skills.
< Do not teach too many spelling patterns 

within a lesson. For example, you might 
decide to contrast –tion versus –sion in a 
lesson. This will require acute attention to 
the verbal production of “shun” (-tion) as 
in “production” versus “zhun” (-sion) as 
in “lesion.” And then, what do you do with 
“expansion” and “seizure?”

A bit about the exceptions to the rules—A 
person with dyslexia can be at a disadvantage, 
particularly when learning the exceptions, not 
only because of the phonological deficit that 
underlies the disability, but because of a lack 
of access to the printed word. One way we learn 
exceptions to spellings is by being exposed to 
these words when reading. Given that reading 
is difficult, the dyslexic will have less exposure 
to words through the printed form. And, they’ll 
have less exposure to sophisticated vocabulary.

PARENT’S CORNER

Therefore, it behooves us to expose the 
dyslexic to as much sophisticated written text 
as possible. Text-to-speech programs are an 
excellent way for the dyslexic to follow along 
and have the text read out loud. When using 
books on tape, the individual should always 
read along with the text. This will give more 
exposure to spelling patterns, particularly 
important for learning those exceptions to the 
rule.

Additionally, seeing the word in print also 
helps one use Spellcheck. For some dyslexics 
with more severe spelling problems, the 
goal may be to become proficient enough 
that Spellcheck will pick up their errors. But, 
they still need to know which word from the 
choices is the one they want. Exposure to the 
word in print will facilitate this skill.

Source: http://dyslexiahelp.umich.edu
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TEACHING METHOD OF SPELLING

This method of learning spelling is called the 
SOS method – Simultaneous Oral Spelling.  
Dr. Lynette Bradley at Oxford University has 
shown that this method is almost twice as 
effective as simple writing or repetition.  SOS is 
a multi-sensory learning method.  When your 
child uses the SOS method, he/she is using 
all sensory channels to learn how to spell 
new words.  He/she is using visual, auditory 
and motor/movement channels to take in the 
spelling pattern of the new target word.  Your 
child is also using his/her intelligence to check 
that they have not jumbled the order of letters 
by mistake.  The SOS method also involves over 
learning.  Each word is practiced for 3 days in 
a row.  This helps your child remember each 
new word he/she learns. The method is slow. 
Only 10 new words can be learned per week. 
However, it is effective.

SOS Spelling Method

Set aside a 10 minute period each day for 
helping your child with spelling.  Spelling lists 
should be short; no more than 5 words.  The 
same spelling list should be worked on for 3 
nights in a row.  This means that no more than 
10 new words can be learned in a week. Follow 
the routine described for each word.

1. Write the target word out or make it with plastic 
letters. Perhaps trace it on a tactile surface, e.g. carpet.

2. Tell your child how to say the word and what 
it means if he/she doesn’t know.
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3. Ask your child to copy the target word and to 
say the name of each letter as it is being written.

4. Ask your child to look at what they have 

written and to say the whole word.

5. Ask your child to check that what they have 
written is the same as the target word. This 
checking is done letter by letter from the 
target to the copy.

6. Your child should then try to write and say 
the target word from memory. If he or she 
makes any mistakes, cross the word out and 
start again.

7. Repeat step 6 until the word has been written 
correctly 3 times.

8. Make sure your child practices each word 
following this routine for 3 consecutive daily 
sessions.

Simple Technique for Perfect Spelling

Teaching spelling in school is usually done by 
having a student copy the words over and over 
again, which of course does not work at all. By 
copying the words, their spelling never leaves 
the student’s Blackboard Memory (which lasts 
from 1-30 seconds), so the brain does its job 
well and dutifully helps the student forget the 
spelling. The goal, then, is to place the spelling 
of the word in the student’s Short-Term 
Memory(which lasts from 31 seconds to about 
2-3 months), so it’s “picture” can be retrieved.

Here is a simple technique that you can do at 
home to help your child succeed in spelling:

1.  Have your child write the spelling word on 
a piece of paper, then trace the letters with his 
or her index finger while saying the spelling 
word out loud. Have the child say the word 
normally while tracing it, not say or sound out 
individual letters or vowels.

2.  Take the paper away and wait a minimum of 
30 seconds (e.g., sing the “Jeopardy!” theme 
or some other song).

3.  Give your child a blank paper, saying, “Now, 
write the word you traced.”

4.  If your child spells the word incorrectly – 
which is likely to occur at the beginning of this 
technique – go back and repeat steps 1-3.

Once your child has established a pathway to 
the Short-Term Memory of a word’s spelling, 
it’s THERE – the brain has no way of knowing if 
that pathway was established 31 seconds ago, 
one week ago, or one month ago. And since the 
pathway is there, your child WILL remember the 
spelling of the word.

Spelling Tools & Activities

These programs cannot replace direct intervention, 
but they can enhance the therapy program. In most 
cases, the client will need guidance from a therapist 
or teacher to help him or her learn the underlying 
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skills for spelling. Most importantly, if you live in an 
area with limited access to professional help, these 
programs can offer your client additional practice 
and support. This can increase your client’s 
confidence in the classroom. Success starts here!

Some of the items on list are self-explanatory; 
however, for the majority of the items your 
client will need training from a professional 
to get the best results. We provide a brief 
description of the program or tool and the link 
where you can go to find more about it.

All about Spelling - Various Prices

The “All About Spelling” program is a sequential 
program for children who experience spelling 
difficulties. The program starts with sound-
symbol relationships, and children must learn 
what sounds the different letter symbols 
represent before they continue on with the 
program.

Audioblox Audiblox - $320

Audiblox is a set of cognitive exercises that can 
help students overcome learning disabilities. 
The program can be used individually, or in 
a group, and is suitable for all age groups. It 
has both a one-on-one version to be used with 
a parent, teacher or tutor, and a classroom 
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version. It specifically targets foundational 
learning skills, like reading, writing and 
spelling.

Barton Reading and Spelling System

Barton Reading and Spelling System - Various 
Prices

The Barton Reading and Spelling System is 
a system of ten levels used to improve the 
reading and spelling skills of students with 
dyslexia. Each level is purchased separately 
and administered in a tutoring situation, not a 
classroom setting. Parents can become tutors 
for their children by watching an instructional 
DVD and passing a 5-minute tutor screening.

I Love Spelling! Software

I Love Spelling! Software - ١٤٫٩٨$

This software is meant to make spelling fun 
for children using an interactive game show 
setting for spelling games. The game can 
test different spelling patterns and specific 
problem areas. It is aimed for ages 7-11.

iSpellWell

iSpellWell - Various Prices

This software program is not targeted 
specifically to children with learning 
disabilities or dyslexia, but offers a fun way 
to practice and improve spelling skills. The 
software is interactive and uses text to speech 
and Microsoft Agent technology. Characters 
call the child by his or her name and offer 
encouragement. Spellings that children find 
especially difficult are repeated for practice 
more frequently, and specific spelling lists can 
be entered into the system for practice. The 
spelling system can be used by children for 
individual practice, and spelling lists can be 
shared between users. The cost is $30.00 for 
a single user, and a free online 60-day demo 
version is available online.

Read and Write Standard

Read and Write Standard - ٢٢١$

Read and Write helps dyslexic students and 
those with spelling difficulties by using a 
word prediction tool alongside common word 
processing programs and applications. The 
tool also saves the user’s spellings so that 
it learns his or her particular vocabulary for 
future sessions. The user can also play back 
what he or she has typed, to listen for missing 
or misspelled words.

SPELL-Links

SPELL-Links - Various Prices

SPELL-Links is dedicated to helping students 
achieve success in and out of the classroom by 
focusing on helping students become effective 

PARENT’S CORNER

readers and writers. In order to accomplish 
this, they aim to enhance student’s reading 
comprehension and vocabularies through 
a research-based word study. SPELL-Links 
targets phonological awareness, phonics, 
vocabulary, word parts and related words, and 
mental images of words. It includes games, 
hands-on activities and guided self-discovery 
learning opportunities that help hone these 
skills and improve literacy.

Spelling Board Games

Spelling Board Games - Various Prices
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These Spelling Board Games are one of many 
games available on this website. There are 
phonics games, word family games, and letters 
and sounds games. There are three sets of 
spelling board games: Level 2 (ages 6- 9), Level 
3 (ages 8 - 11) and 8 Special Board Games (ages 
5- 8). The games teach spelling patterns like 
anagrams, rhymes, vowels, syllables, and silent 
letters.

Spellography

Spellography - Various Prices

This spelling program teaches concepts 
explicitly, systematically, and cumulatively 
while making it fun for clients! There are a 
variety of amusing games that focus on decoding 
skills, reading fluency, and vocabulary. It also 
strengthens a client’s overall spelling retention. 

This program can be used in the classroom, in 
small groups, or in individual sessions.

Ultimate Spelling Software

Ultimate Spelling Software - ٥٩٫٩٥$

The software contains 10 spelling lists selected 
by experts for each grade 1-10. The lists get 
progressively harder, so that the user can 
learn at his or her own pace. The user can 
also create his or her own spelling lists to 
learn, and can study them using three different 
study drills or dictation cards. The software 
recognizes when a word is mastered, or when 
a student struggles with a specific word, and 
does not keep repeating the already-known 
words. Additionally, the software contains 
an extensive dictionary and thesaurus with a 
pronunciation tool so that the student will know 
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how to pronounce all the words he or she is 
learning to spell. The tool charts the student’s 
progress over time for teachers and parents. 
The software costs $59.95, and can be tried for 
90 days before the purchase is final.

WordWorks Literacy Centre

WordWorks Literacy Centre - Various Prices

WordWorks offers a unique and interactive 
approach to building literacy skills by developing 
children’s reading, comprehension, vocabulary, 
and spelling abilities. They accomplish this by 
teaching children how to investigate the patterns of 
the written word. They offer personalized tutoring, 
teacher workshops, and resources for teachers 
and parents such as references and activities.

Source: http://www.dyslexia.ie, http://
pridelearningcenter.com, http://dyslexiahelp.
umich.edu
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Does having dyslexia mean limited career options?

Not at all. Each dyslexic person has their own 
pattern of strengths and weaknesses. Many 
enjoy lateral thinking abilities and shine in 
such fields as the arts, creativity, design and 
computing. What they need is to be identified 
and taught, to enable them to release their 
talents in wide-ranging careers. Many 
people with dyslexia have influenced our 
world today, would it surprise you to know 
that Sir Richard Branson, Albert Einstein 
and Steve Jobs are dyslexic?

I’ve heard about colored paper and filters. 
Can these help with reading for people with 
dyslexia?

Yes, some people with dyslexia find it easier 
to read from colored paper or if they look at 
text through colored lenses or filters.

Some people with dyslexia find reading text 
on a white background difficult because they 
are particularly sensitive to light reflecting off 
the white background (glare). They may also 
have trouble with reading print, because it 
becomes unstable on the page – for example 
it appears blurry, the letters move around 
on the page, words double or flicker. This 
is known as Meares-Irlen syndrome and is 
more common in people with dyslexia.

Reading text on a colored background instead 
of white, wearing tinted glasses or putting 
a colored filter over the white background 
often makes reading much easier. Teachers 
may need to change the color of pen they 
use to write on the whiteboard, as people 
with Meares-Irlen syndrome often have 
trouble reading certain colors, such as red. 
Computer screens can be adapted with 
special background colors.

If you think your child needs this type of help 
with reading, you can ask your child’s school 

to refer your child to an optometrist (a 
registered health professional who examines 
eyes, tests sight and dispenses glasses and 
contact lenses) with expertise in this area.

Will colored lenses help a person with 
dyslexia read better?

There is no solid research evidence that 
using colored lenses will improve reading 
for dyslexics. For people with dyslexia to 
learn to read, they must receive many hours 
of careful, systematic instruction in the 
sound system of the language. Any other 
treatments which may be recommended 
and attempted should not replace direct 
instruction in reading and writing.

Source: http://dyslexiaaction.org.uk, http://
www.bupa.co.uk, http://dyslexia.mtsu.edu
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