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Dyslexia magazine in this issue welcome all fans and readers.
We have added a new page in this issue; for the deployment of the most 

important tweets made during the last period.
For more follow-up, please visit our social networking accounts:

Twitter account:   @kuwait_dyslexia 
Instagram account:  @kuwait_dyslexia 

Facebook page:  q8dyslexia@hotmail.com 
Youtube channel:  q8bookshop@yahoo.com

Our tweets about dyslexia are very simple and short words, but of great benefit.
In this issue we will read about the history of dyslexia researches, and also will 
know how these researches has played an important role in the consolidation 

of the term, and also in clarifying the signs and symptoms of dyslexia.
We will read more about the most important theories about dyslexia, news, 

and articles.
We ask God the Almighty that you will enjoy and find it beneficial as well.
Please stay connected with us via social networking sites, website or feel free 

to contact us via email.

God grants success

Editorial
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� Chairman of the Kuwait 
Dyslexia Association, Mr. 
Mohammed Al-Qatami met 
the Expert at the United 
Nations Development Program 
(UNDP) – Kuwait, at the KDA 
headquarters, aiming to put 

the international research and local services provided by the 
UNDP, at the service of people suffering from learning difficulties 
in general and dyslexia in particular.

� Sheikha Gamila Al-Qasimi, 
General Director of the Sharjah 
City for Humanitarian Services 
Cebter in the UAE, and Sheikh 
Hamad Al-Mualla, and Mrs. 
Mona Abdel Karim, Director of 
the center, visited the Kuwait 

Dyslexia Association. The visit’s aim was to discuss the prominent 
role of the KDA regarding the dyslexia assessments and diagnosis 
along with the remediation and techniques provided helping the 
dyslexics in the country and the region.

� In order to strengthen the 
relations and cooperation 
between the Kuwait Dyslexia 
Association (KDA) and 
Educational Institutions, 
a delegation, headed by 
Dr. Ahmed Al-Shiha, KDA 

Chairman & Mr. Salem Al-Sharhan, KDA General Director, visited 
the Al- Balqa' Applied University (BAU) in Jordan on 2016\9\28. 
The meeting was scheduled with Dr. Awni Al-Bashir, Vice Chairman 
of the Board of Trustees and Prof. Abdullah Sorour Al-Zowbi, 

University President, and they discussed many issues of common 
interest enhancing the cooperation between two parties.

� On Wednesday, October ,12 
2016, the KDA delegation 
headed by Dr. Ahmed Al-Shiha, 
KDA Chairman, Mr. Mohammed 
Al-Qatami, KDA Vice Chairman, 
and Mr. Salem Al-Sharhan KDA 
General Director met with the 

British Dyslexia Association (BDA) delegation.
During this meeting, they discussed many topics of common 
concern, especially the:
(A). Dyslexia friendly schools.
(B). The diagnosis and remediation techniques.
(C). Participation in mutual conferences.
The focus was also on the activities carried out by each of the KDA 
and BDA, and the exchange of the information and experiences, as 
well as ways of enhancing joint cooperation between both parties.

Mr. Mohammad Yousuf Al-
Qatami, Vice Chairman of 
Kuwait Dyslexia Association 
welcomed World Bank expert 
Dr. Jill Lyn England on 
Monday, October 2016 ,24 at 

the KDA premises. Al-Qatami presented the KDA activities 
and programs at the service of dyslexia and the efforts 
related to assessment, diagnosis, remediation and awarness.
The entire information and data collected by Dr. England are 
to be included in the written report to the National Center 
for Education.

Expert in the United Nations Development

 World Bank expert

British Dyslexia Association

UAE delegation

 visited the Balqaa Applied University
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rence Between Intelligence and Concentration?

The person not 
capable of concentrating is not 

necessarily stupid or less intelligent, and the inability 
to concentrate is a type, or is itself one of the symptoms that are 

attributed to the learning difficulties (dyslexia). 
On the personal side, a relative of mine was complaining about the lack of concentration of 

her daughter, and she knew that in any case she was less intelligent than her sisters; so I looked 
and found the following:

LEARNING DISORDER, DYSLEXIA 
By Dr. Rabia Ibrahim Al-Hakim, 

Specialist in Psychiatry for Children/University of London and Psychiatry of the Royal College of Ireland
Forensic clinic for children Jeddah, Saudi Arabia

- Dyslexia comes from the Greek word meaning (word difficulties).
- Learning difficulties include difficulty in reading or writing and spelling or both, and sometimes mathematics.

- Statistics show that about %10 of the population is diagnosed with dyslexia and about %4 are affected with a severe level of dyslexia. 
- Some of the diagnosed dyslexics have a regular intelligence level or high intelligence (not related to mental delay) and they could 

be very successful in other areas such as drawing or crafts.
- Sometimes learning difficulties are associated with the attention deficit and hyperactivity deficit (ADHD).

Reading Disorders:
- The ability to read for some children could be less than their intelligence level or age; this is assessed through specific tests. 

- This could also affect the children’s school achievements (low grades); he might be weak in reading but excel in other subjects.
- When reading the child tends to miss one or more letters in the same word, or pronounces it wrongly.

- Sometimes he pronounces the word correctly at the beginning of the text, and if it is repeated in other lines he might read it incorrectly.
- The lack of attention leads to weakness in recalling special letters and knowing their exact sounds.

Writing Disorder:
- Written sentences by the child contain lots of spelling errors and unstructured sentences. 

- Copying words incorrectly from the board. 
- Reverses letters and numbers when writing.
- Difficulty identifying the right and the left.

- Oral expression is weak, he uses primitive sentences that are unexpected for his age, and his vocabulary 
is sometimes not appropriate or weak.

- The sequence of his ideas in writing is not structured, and spelling becomes the most hated 
subject as the amount of words he needs to memorize increases. 

- His grades are very low in spelling but could excel in other subjects.
- Difficulties in writing are linked to reading difficulties, and 

can be associated to weak comprehension and 
linguistic expression.

5



1. Learn their abilities and what they are capable of. 
2. Address and analyze their mistake
3. Address them orally by using simple structured sentences.
4. Provide essential tools and all means of assistance, such as: educational posters and 
stickers that teach letters and words.
5. Do not expect them to progress immediately, they will progress slowly but surely. 
6. Do not stop on the mistake the child did so it gets stuck in his mind, but instead guide 
him through the correct one or change the question in a different way.
7. Give sufficient time for the child to answer your questions.
8. Ensure a success rate of %90 - %80 every time when dealing with learning difficulties child.
9. Try to establish one method of writing or typing the letters and words that the child with 
learning difficulties need to learn how to read.
10. Always end your teaching session with a happy comment or something funny. 
11. Let the child expresses himself using his own words when he repeats the instructions 
or guidance regarding homework or a task.
12. Research good sources on how to teach and handle children with learning difficulties, 
such as websites, workshops, awareness campaign, magazines, articles, lectures, and even 
local seminars. 

6

Steps on How to
Deal with Learning
Difficulties Children
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many of the dyslexic children have long-term difficulties cumulating 
before Kindergarten. 
Children with these symptoms have more risks to have dyslexia 
compared to their peers. Some of the symptoms are: speech delay, 
learning new words slowly, finding difficulty in rhyming words as in 
nursery rhymes, and delay establishing a dominant way.

Second: Primary School Children:
The following signs are more relevant at this stage: difficulty learning 
the alphabet, difficulty linking between the letters and their sounds, 
difficulty determining or reproducing rhyming words or counting 
syllables (phonological awareness), difficulty dividing words to single 
sounds or mixing sounds to make words (phonemes awareness), 
difficulty recalling a certain word or naming problems, and difficulty 
decoding words. In addition to, confusing between before and after, 
right and left, above and under. Moreover, difficulty distinguishing 
similar sounds in words, confusing sounds in multisyllabic words 
(auditory distinction), for example: “aminal” for “animal” / “pasghetti” 
for “spaghetti” which is known as reversing the letters which means 
putting a letter in the place of another; “Ramadan”, but the child 
pronounces it “Maradan”.

Third: Secondary School Children:
The following signs might occur: slow or inaccurate reading, very poor 
spelling, difficulty linking individual words and their right meanings, 
difficulty respecting time and acquiring time concept, and difficulty with 
organization skills fearing inappropriate talking; some children become 
introvert, shy or fear the inability of understand social signs in their 
environment. In addition, difficulty understanding simple instructions, 
difficulty following more than one instruction at a time or not remembering 
the sequencing, confusing letters b and d or p and q, reversing words such 
as “was” and “saw” and it is very common with dyslexic children, these signs 
are also common among children of 6 years or younger and not having 
dyslexia, yet with dyslexia, these signs continue.
Dyslexic children might fail seeing and probably hearing the similarities 
and the differences in letters and words. The child might recognize the 
spaces between words that organize the letters to single words, but is 
not able to pronounce uncommon words properly.

� Diagnosis: The official diagnosis of dyslexia is made   by a 
qualified professional doctor, such as a neurologist specialist, clinical 
neuropsychologist, a developmental pediatrician, or a s p ecialist 

"عسر القــراءة"
ــي  ــور اصطالح تطــ
بـحثــــي تـــــاريخي 

Dr. Soher Sayed Zaki
Philosophy Doctorate of Psychological Health
Director of Rehabilitation Department in 
Social Affairs, Syndicate Member of the 
Special Needs Association

Definition: There are many definitions for 
dyslexia; however we don’t find one version for it; whereas the 
World Federation of Neurology defines dyslexia as: "developmental 
difficulties to where individuals find difficulties in learning how 
to read, regardless of the traditional instructions, regular IQ level, 
suitable cultural and social opportunities and other available 
methods that could be provided; however substantial difficulties as 
such come from health origins".
There are other detailed published definitions, and some embody 
causal theories, and some different definitions used by dyslexia 
researchers and concerned organizations all over the world, it seems 
that dyslexia is not one problem, rather many things; whereas it 
works as hypothetical opposition for many reading difficulties’ cases, 
with many reasons. 

In 1993 AD, Coltheart and Castles described kinds of developmental 
audio and superficial dyslexia by analogy to classic subtypes 
of (lexia) which is classified – according to the rate of errors – 
in reading words. However distinguishing between audio and 
superficial dyslexia do not replace experimental old terminologies 
of types of "dyseidietic" and "dysphonetic" of dyslexia.

Audio/ Superficial distinction is a descriptive difference without 
any causal assumption to any of the affiliated brain mechanisms, 
on the contrary, the distinction of these two types "dyseidietic" and 
"dysphonetic", refer to two different mechanisms: one connected to 
the talking disability, and other connected to the weakness of the 
visual perception.
Most of the dyslexics suffer of the type "Border Dysiedetic" which relates 
to attention & spatial, overlapping with the process of reading acquisition.

� Signs and Symptoms of Dyslexia: The symptoms of dyslexia 
differ according to the severity of the disorder, and according to the age 
of the concerned person.

First: Preschool Children:
It is hard to diagnose dyslexia before the child goes to school; however, 

This Issue Caus
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disorder, or simply reflects individual distinctions among different readers.
Situations that often occur with Dyslexia: often the following 
situations occur with dyslexia for the same individual, it is not clear 
whether these cases involve the same neurological reasons 
associated with dyslexia.

� Dysgraphia: is a learning disability that affects writing abilities. 
It can manifest itself as difficulties with spelling, poor handwriting 
and trouble putting thoughts on paper. Because writing requires a 
complex set of motor and information processing skills, saying a 
student has dysgraphia is not sufficient. A student with disorders 
in written expression will benefit from specific accommodations in 
the learning environment, as well as additional practice learning 
the skills required to be an accomplished writer.

� Dyscalculia: is usually perceived of as a specific learning
difficulty for mathematics, or, more appropriately, arithmetic.
Dyscalculia is characterized by impairments in learning basic 
arithmetic facts, processing numerical magnitude and performing 
accurate and fluent calculations.

� Development Performance Problem: is a neurological 
condition characterized by a noticeable difficulty in the 
implementation of the routine tasks involving balance, motor or 
kinetic coordination, difficulty using speech sounds and short-
term memory problems.

� Specific Language Impairment: is a language disorder that 
delays the mastery of language skills in children who have no 
hearing loss or other developmental delays. 
Specific language impairment is also called developmental 
language disorder, language delay, or developmental dysphasia. It is 
one of the most common childhood learning disabilities, affecting 
approximately 7 to 8 percent of children in kindergarten. The 
impact of specific language impairment persists into adulthood.
The study of the Universities of Maastricht and Utrecht examined 
speech perception and speech production in -3year-old Dutch 
children at familial risk of developing dyslexia. Their performance 
in speech sound categorization and their production of words was 
compared to that of age-matched children with specific language 
impairment and typically developing controls.

in educational psychology, and qualified teachers specialized in 
dyslexia. The overall assessment includes testing the ability to read 
while measuring the basic skills such as: fast naming tests to assess 
short-term memory, sequencing skills, reading "nonword" to evaluate 
the sounds’ coding skills.
The assessment usually includes an IQ test to create a file comprising the 
learning strengths and weaknesses, even though it became clear that 
such “contradictory” tests between the IQ and the reading level are not 
coherent, and often the tests include multi-disciplinary test to eliminate 
other potential reasons for reading difficulties, such as: cognitive 
impairment or physical reasons such as visual or auditory problems.
"Leppänen PH et al" investigated whether children born to families 
with dyslexia history face a high risk of being dyslexic ; where 
he studied infants of 6 months old with or without high risk 
exposures to family with dyslexia and measuring the differences 
in the electrical activation of the brain caused by the changes in 
the temporal structure of speaking sounds, which is crucial for the 
speech feature. Children at risk differed from infants under control 
in both their ability to respond to initial sounds and the change 
detection, which depends on the context of the stimulus responses.
This shows that children at risk due to family background with reading 
problems detect the audio process of the speaking sounds differently 
than the infants without this risk even before they learn how to speak, 
and the cases of dyslexia within the family might help in the diagnosis.
The recent researches of dyslexia use the neuroimaging that might be 
possible someday to identify children who suffer from dyslexia before 
they learn how to read, currently the difficulty to reach a diagnosis 
through neuroimaging makes it an impractical way to diagnose 
dyslexia, however, there are test tools that can be used to evaluate the 
specific features of these neurobiological differences. These tools can 
give a thorough evaluation or fluent word recognition, one real word, 
fluent reading and audio processing, and for older students: spelling 
defects, general language proficiency. They are considered as survey 
tools as they can be used to identify children at risk of dyslexia since 
the age of 6 years.

The United Kingdom identifies recently those symptoms through the study 
of patterns across many medical observations of the children suffering 
dyslexia, led by researcher Thomas Richard Miles to develop the Bangor 
Dyslexia diagnostic test.
The controversy found in dyslexia researches is whether dyslexia is a 
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The research noted that speech perception and production 
performance of children with specific language impairment and 
children at familial risk of dyslexia was poorer than that of controls. 
The results of the at-risk and specific language impairment -group 
were highly similar. 
Analysis of the individual data revealed that both groups contained 
subgroups with good and poorly performing children. Furthermore, 
their impaired expressive phonology seemed to be related to a 
deficit in speech perception. The findings indicate that a multi-risk 
model that includes cognitive processes as well as genetic factors 
can explain both dyslexia and specific language impairment.

� Stuttering: is fluency disorder that involved in each of rate 
and talking rhythm, and it is resulted in imbalance of speech 
clearness; talking became irregular and abnormal, and composed 
of quick and convulsed flow, and regularly it is involved in wrong 
wording. Cluttering character carries noticeable similarity in 
character for these learning difficulties.

� Aggravated Cases: It is believed that dyslexia is a nervous 
case, and it affects one person's ability on reading and spelling 
the written language. The following cases might be factors, 
similar to dyslexia because they might lead to reading difficulties:

Auditory Processing Disorder is a case affecting the ability to 
process auditory information. Auditory Processing Disorder might 
lead to problems in auditory memory and auditory sequence. 
Many of the dyslexics suffer from auditory process problems, 
and might make a specific logographic process to replace this 
type of deficit. Auditory Processing Disorder was defined as one 
of the main reasons for dyslexia. Some children have Auditory 
Processing Disorder as a result of severe ear inflammation, and 
other severe pathological cases.

Scotopic Sensitivity Syndrome, known as Irlen Syndrome; it is 
a concept used to describe sensitivity for some wavelengths of 
light which overlap with the vision process.
Attention Deficit and Hyperactivity Disorder (ADHD), affects 
between %12 and %24 of the dyslexic cases.

� Dyslexia: A suffer can be occurred in delaying of speaking 
and pronunciation, and language problems; because of problems 
in processing and decoding audio inputs before reproducing 

to its valid copy, and it can be observed in a form of stuttering, 
cluttering, or hesitant talking.

� Dyslexia Researches: Currently, most of valid dyslexia 
researches are related to alphabetic writing system, especially 
European language alphabets. However, many researches related 
to dyslexia for Chinese and Hebrew speakers were published lately.

� History of Dyslexia Researches: Identified by Oswald Berkhan
in 1881, the term 'dyslexia' was later coined in 1887 by Rudolf 
Berlin, an ophthalmologist practicing in Stuttgart, Germany. 
In 1896, W. Pringle Morgan, a British physician, from Seaford, 
East Sussex published a description of a reading-specific 
learning disorder in a report to the British Medical Journal titled 
"Congenital Word Blindness". 

During the 1890s and early 1900s, James Hinshelwood, a British 
ophthalmologist, published a series of articles in medical 
journals describing similar cases of congenital word blindness, 
which he defined as "a congenital defect occurring in children 
with otherwise normal and undamaged brains characterized by 
a difficulty in learning to read." In his 1917 book Congenital Word 
Blindness, Hinshelwood asserted that the primary disability was 
in visual memory for words and letters, and described symptoms 
including letter reversals, and difficulties with spelling and 
reading comprehension.
In 1925 Samuel T. Orton, a neurologist who worked primarily with 
stroke victims, met a girl who could not read and who exhibited 
symptoms similar to stroke victims who had lost the ability to 
read. Orton began studying reading difficulties and determined 
that there was a syndrome unrelated to brain damage that 
made learning to read difficult. Orton called his theory strepho-
symbolia (meaning 'twisted signs') to describe individuals 
with dyslexia had difficulty associating the visual forms of 
words with their spoken forms. Orton observed that reading 
deficits in dyslexia did not seem to stem from strictly visual 
deficits. He believed the condition was caused by the failure to 
establish hemispheric dominance in the brain. He also observed 
that the children he worked with were disproportionately left or 
mixed handed, although this finding has been difficult to replicate. 
Influenced by the kinesthetic work of Helen Keller and Grace 
Fernald, and looking for a way to teach reading using both left and 
right brain functions, Orton later worked with psychologist and 

This Issue Caus
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Abnormal auditory processing in people with dyslexia suggests 
that accompanying anatomical abnormalities might be present in 
the auditory system. 
The development of neuroimaging technologies during the 
1980s and 1990s enabled dyslexia research to make significant 
advances. Positron emission tomography (PET) and functional 
magnetic resonance imaging (fMRI) studies have revealed the 
neural signature of adult normal reading (e.g.,Bookheimer et 
al., 1995; Fiez and Petersen, 1998; Price, 1997; Pugh et al., 
1996; Turkeltaub et al., 2002) and phonological processing (e.g., 
Gelfand and Bookheimer, 2003; Poldrack et al., 1999; Price et 
al., 1997; Rumsey et al., 1997a). Brain imaging studies have also 
characterized the anomalous patterns of neuronal activation 
associated with reading and phonological processing in adults 
with persistent or compensated developmental dyslexia (e.g., 
Brunswick et al., 1999; Demonet et al., 1992; Flowers et al., 1991; 
Horwitz et al., 1998; Ingvar et al., 1993; Paulesu et al., 1996; Pugh 
et al., 2000; Rumsey et al., 1997b; Shaywitz et al., 1998). 

Employing various experimental approaches and paradigms (e.g., 
the detection or judgment of rhymes, non-word reading, and 
implicit reading), these studies have localized dysfunctional 
phonological processing in dyslexia to left-hemisphere 
Perisylvian regions. Differences in task-related signal change 
in the left tempo-parietal and occipito-temporal cortices have 
emerged as the most consistent findings in studies of dyslexia 
in the alphabetic writing system (Paulesu et al., 2001; for review, 
see Eden and Zeffiro, 1998). However, it has been demonstrated 
that in non-alphabetic scripts, where reading places less 
demands on phonemic processing and the integration of visual-
orthographic information is crucial, dyslexia is associated with 
under activity of the left middle frontal gyrus (Siok et al., 2004). 
In 1999, Wydell and Butterworth reported the case study of 
English- Japanese bilingual with monolingual dyslexia. 
Suggesting that any language where orthography-to-phonology
mapping is transparent, or even opaque, or any language whose 
orthographic unit representing sound is coarse (i.e. at a whole 
character or word level) should not produce a high incidence of 
developmental phonological dyslexia, and that orthography can 
influence dyslexic symptoms.

educator Anna Gillingham to develop an educational intervention 
that pioneered the use of simultaneous multisensory instruction.
In contrast, Dearborn, Gates, Bennet and Blau considered a faulty 
guidance of the seeing mechanism to be the cause. They sought 
to discover if a conflict between spontaneous orientation of 
the scanning action of the eyes from right to left, and training 
aimed at the acquisition of an opposite direction would allow an 
interpretation of the facts observed in the dyslexic disorder and 
especially of the ability to mirror-read.
In 1949, research conducted under Clement Launay (thesis G. 
Mahec Paris 1951) went further. The phenomenon is clearly linked 
to the dynamics of sight, as it disappears when the space between 
letters is increased, transforming the reading into spelling. This 
experience also explains the ability to mirror-read.
In the 1970s, a hypothesis emerged that dyslexia stems from a 
deficit in phonological processing, or difficulty in recognizing that 
spoken words are formed by discrete phonemes, for example, that 
the word CAT comes from the sounds [k], [æ], and [t]. As a result, 
affected individuals have difficulty associating these sounds 
with the visual letters that make up written words. Key studies 
of the phonological deficit hypothesis include the finding that 
the strongest predictor of reading success in school age children 
is phonological awareness, and that phonological awareness 
instruction can improve decoding skills for children with reading 
difficulties.

In 1979, Galaburda and Kemper and Galaburda et al. 1985, reported 
observations from the examination of post autopsy brains of people 
with dyslexia. Observed anatomical differences in the language 
center in a dyslexic brain, showing microscopic cortical malformations
known as ectopias and more rarely vascular micro-malformations 
and in some instances these cortical malformations appeared 
as a micro-gyrus. These studies and those of Cohen et al.1989, 
suggested abnormal cortical development, which was presumed to 
occur before or during the sixth month of foetal, brain development.
In 1993, Castles and Coltheart describe developmental dyslexia 
as two prevalent and distinct varieties using the subtypes 
of Alexia (acquired dyslexia), Surface and Phonological Dyslexia.
Understanding these subtypes is useful in diagnosing learning 
patterns and developing approaches for overcoming visual 
perception impairments or speech discrimination deficits.
In 1994, from post autopsy specimens Galaburda et al., reported: 

This Issue Caus
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As of 2003, current models of the relation between the brain and 
dyslexia generally focus on some form of defective or delayed 
brain maturation. More recently, genetic research has provided 
increasing evidence supporting a genetic origin of dyslexia.
As of 2007, researchers Lyytinen et al. are searching for a link between 
the neurological and genetic findings, and the reading disorder. 
In 2008, S Heim et al. was one of the first studies not to just 
compare dyslexics with a non dyslexic control, but to go further 
and compare the different cognitive sub groups with a non 
dyslexic control group. Different theories conceptualize dyslexia 
as either a phonological, attention, auditory, magno-cellular, or 
automation deficit. Such heterogeneity suggests the existence 
of yet unrecognized subtypes of dyslexics suffering from 
distinguishable deficits.

� Theories of Developmental Dyslexia:
Theories should not be viewed as competing, but as attempting to 
explain the underlying causes of a similar set of symptoms from a 
variety of research perspectives and background.

� Cerebellar Theory: The cerebellar theory asserts that a mildly 
dysfunctional cerebellum can cause dyslexia. The initial cerebellar 
hypothesis suggested that a signal scrambling impairment 
of cerebellar origin secondarily impaired brain processors. In 
attempting to explain all the many known reading and non-reading 
dyslexic symptoms, therapies and theories as well as the presence 
of only cerebellar and related vestibular neurophysiological signs 
in dyslexics, the cerebellum was postulated to fine-tune in time and 
space all signals (visual, auditory, tactile, proprioceptive, motion) 
entering and leaving the brain as well as signal interconnections. 
The quality and severity of the many symptoms characterizing 
each dyslexic was reasoned to depend on the diverse cerebral 
cortical and other brain processors receiving scrambled signals 
due to a cerebellar dysfunction, the degree of signal- scrambling 
as well as the compensatory descrambling capability of specific 
brain processors.

� Evolutionary Hypothesis: This theory considers that reading 
is an unnatural act carried out for a very brief period in human 
evolutionary history. It has only been in the last hundred years 
that reading a visual form of speech has been promoted as a 
major form of communication, and subsequently a lack of time for 

reading behaviors to evolve. In many societies around the world 
the majority of the population do not use the visual notation of 
speech as a form of communication, and do not use reading skills, 
and therefore have no dyslexia.
Many developmental dyslexics significantly compensate for their 
cerebellar-vestibular determined symptoms and signs over time and 
most normal young children evidence age-appropriate "dyslexic-
like" symptoms and cerebellar-vestibular (CV) "immaturities." It 
was thus hypothesized that genetic dyslexia may represent an o
ntogenetic recapitulation of a pre-reading state in phylogeny and 
that ontogeny extended beyond the embryo into childhood and 
occasionally beyond, thus perhaps explaining late and even late-
late blooming. The development of reading and related writing 
and spelling functioning, as well as the corresponding ontogenetic 
CV-cerebral developmental lag hypothesis of dyslexia, is indirectly 
supported by studies suggesting that "the cerebellum has enlarged 
between three and fourfold in [only] the past million years of 
evolution [together with a corresponding spurt of the cerebrum]."

� Magnocellular Theory: The magnocellular theory attempts 
to unify the Cerebellar Theory, the Phonological Theory, the 
Rapid Auditory Processing Theory, and the Visual Theory. The 
magnocellular theory proposes that the magnocellular dysfunction 
is not only restricted to the visual pathways but also includes 
auditory and tactile modalities.

� Naming Speed Deficit and Double Deficit Theories:
The speed with which an individual can engage in the rapid 
automatized naming of familiar objects or letters is a strong 
predictor of dyslexia. Slow naming speed can be identified as early 
as kindergarten and persists in adults with dyslexia.
A deficit in naming speed is hypothesized to represent a deficit that 
is separate from phonological processing deficit. Wolf identified
four types of readers: readers with no deficits, readers with 
phonological processing deficit, readers with naming speed deficit,
and readers with double deficit (that is, problems both with 
phonological processing and naming speed). Students with double
deficits are most likely to have some sort of severe reading impairment.
Distinguishing among these deficits has important implications 
for instructional intervention. If students with double deficits 
receive instruction only in phonological processing, they are only 
receiving part of what they need.

This Issue Caus
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have produced clear evidence of structural differences in the 
brains of children with reading difficulties.
It has been found that people with dyslexia have a deficit in parts 
of the left hemisphere of the brain involved in reading, which 
includes the inferior frontal gyrus, inferior parietal lobule, and 
middle and ventral temporal cortex.
That dyslexia is neurobiological in origin is supported by what 
Lyon et al. proclaimed as "overwhelming and converging data 
from functional brain imaging investigations" (2003, p. 3). 
The results of these studies suggest that there are observable 
differences in how the dyslexic brain functions when compared 
to the brain of a typical reader. Using fMRI, Shaywitz found that 
good readers show a consistent pattern of strong activation in the 
back of the brain with weaker activation in the front of the brain 
during reading tasks. In contrast, the brain activation pattern in 
dyslexics is the opposite during reading tasks—the frontal part of 
the brain becomes overactive with weaker activation in the back. 
Shaywitz points out "It is as if these struggling readers are using 
the systems in the front of the brain to try to compensate for the 
disruption in the back of the brain."
Fluent word identification in reading is related to the amount 
of activity in the Left hemisphere posterior system. In dyslexia 
the posterior system is often disrupted. As mentioned above, in 
order to compensate for lower activity in the posterior system 
people with dyslexia rely more on the inferior frontal and right 
hemisphere regions.
Brain activation studies using PET to study language have produced 
a breakthrough in understanding of the neural basis of language 
over the past decade. A neural basis for the visual lexicon and 
for auditory verbal short-term memory components has been 
proposed, with some implication that the observed neural 
manifestation of developmental dyslexia is task-specific (i.e., 
functional rather than structural).
White matter organization and right prefrontal activity can 
predict future gain in reading ability. Greater right prefrontal 
activity during reading tasks has been associated with reading 
improvement later in life. Language training has been shown to 
improve neural mechanisms of selective auditory attention of 
children with learning disabilities.

� Perceptual Visual-Noise Exclusion Hypothesis:
The concept of a perceptual noise exclusion deficit (impaired 
filtering of behaviorally irrelevant visual information in dyslexia 
or visual-noise) is an emerging hypothesis, supported by research 
showing that subjects with dyslexia experience difficulty in 
performing visual tasks (such as motion detection in the presence 
of perceptual distractions) but do not show the same impairment 
when the distracting factors are removed in an experimental 
setting. The researchers have analogized their findings concerning 
visual discrimination tasks to findings in other research related to 
auditory discrimination tasks. They assert that dyslexic symptoms 
arise because of an impaired ability to filter out both visual and 
auditory distractions, and to categorize information so as to 
distinguish the important sensory data from the irrelevant

� Phonological Deficit Theory: The phonological deficit
theory proposes that people with dyslexia have a specific sound 
manipulation impairment, which affects their auditory memory, 
word recall, and sound association skills when processing speech. 
The phonological theory explains a reading impairment when 
using an alphabetic writing system, which requires learning the 
grapheme/phoneme correspondence, the relationship between 
the graphic letter symbols and speech, sounds that they represent.
Rapid Auditory Processing Theory: The rapid auditory processing 
theory is an alternative to the phonological deficit theory, which 
specifies that the primary deficit lies in the perception of short 
or rapidly varying sounds. Support for this theory arises from 
evidence that people with dyslexia show poor performance on a 
number of auditory tasks, including frequency discrimination and 
temporal order judgment.

� Visual Theory: The visual theory represents a traditional 
perspective of dyslexia, as being the result of a visual impairment 
creating problems when processing information from letters 
and words from a written text. This includes visual processing 
problems such as binocular, poor vergence, and visual crowding. 
The Visual Theory does not deny the possibility of alternative 
causes of dyslexia.

� Researches Using Neuroimaging Techniques:
Modern neuroimaging techniques such as functional magnetic
resonance imaging (fMRI) and positron emission tomography (PET)

This Issue Caus
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Question and Answer

Researchers confirmed that dyslexia is not linked to vision problems. 
A research team from the University of "Bristol" and "Newcastle" 
concluded tests on 5,800 children, and did not notice any differences 
in vision for those who suffer from dyslexia.
Such findings raise doubts about the value of using compositions, or 
colored lenses to help children who suffer from dyslexia.
Alexandra Krivan, the supervisor of the search mentioned that: "it is 
not possible that dyslexia is caused by poor vision or vision issues."
This study is based on a research that has been conducted for a 
long time in the "Bristol" area; to follow the health of more than 14 
thousand children since the nineties.

An estimated %3 of children are dyslexics. Researchers have 
conducted detailed examinations of the vision of 5822 children who 
are dyslexic and those who are not. 

Perfect Vision:
The researchers found out that dyslexic children do not have a 
problem in vision, such as short sightedness or long sightedness, or 
difficulties at the center of the eye.
Kathy Williams, a prominent supervisor of the study and a children’s 
eye doctor stated that: "some medical practitioners believe that 
poor visibility is associated with dyslexia and should be addressed 
immediately. However, the results of our studies indicate that the 
majority of children that we conducted our tests on and who are 
dyslexic have normal vision."
The study pointed out that the dyslexic children have perfect vision, 
however some of the regular children might have other vision issues 
not related to dyslexia. 
The outcome raised doubts about the forms of assistance that rely 
on vision, such as: the use of colored highlighters to assist in the 
process of reading.

Krivan from the University of Bristol mentioned that: "the study 
showed a need to provide guidance for parents; to determine the 
desired assistance needed for their children when it comes to 
reading."

Williams added that this study did not look at other possible causes 
of dyslexia, but it was one of the largest conducted to see if there 
was any link between dyslexia and the children’s vision.

Color Highlighting:
John Rack - Director of Education and Policy at the Dyslexia Action - 
mentioned that: "the association supports the findings of the study 
all the way."
He added: "everyone did not follow what we found from the evidence, 
and the belief that dyslexia is linked to some vision problems is still 
widespread among the people."
He mentioned: "we are still puzzled to some extent that the children 
struggling with dyslexia and those who don’t find that reading is 
much clearer when colored lenses or colored highlighters are used."
Kate Saunders - Executive Director of the British Dyslexia Association 
- mentions: "some children and adults stated that they felt better, 
when the use of colored lenses or colored highlighting was present." 
She added that the reading tests showed that such colored filters 
usage, may help people with dyslexia.

Are reading difficulties associated with vision issues?



Stammering is a speech problem that makes it hard for 
children to speak smoothly. Children most often stutter 
at the start of sentences, but stutters can also happen 
throughout sentences. They might also do nonverbal 
things when they stutter. For example, they might blink 
their eyes, grimace, make faces or clench their fists.
Stammering is common by %1 and occurs with boys 
more than girls of 4 to 1. This problem is relevant 
between families with stammering history, the reason 
is unknown but there are numerous theories that 
indicate the cause. 

One of the old theories notes that stammering is caused 
by the existence of a conflict or fear and anxiety in the 
mind of the child… there is nothing that confirms this 
theory… but it was observed that stammering becomes 
more severe with the presence of psychological 
pressure or tension in the child's environment.

There is also one theory related to the brain, it’s the 
inability of the child’s right or left lobe of the brain 
to be dominant called Incomplete Lateralization /
Abnormal cerebral dominance.
And another theory, the Learning Theory, it says that 
the cause of stammering starts with the child since 
childhood, but we shouldn’t neglect the genetic factor 
as well.

Effect of Stammering on the Child Psychologically:

The child is exposed to a dramatic weakness of 
self-confidence and might suffer from depression 
and stress… So it is very important to evaluate the 
child psychology and give him the right treatment if 
necessary.

Important Tips:

- Don’t be severe or violent and never reprimand the 
child about this problem.
- Warn all the members of the family, brothers and 
sisters, not to mock the child. 
- Encourage the child to talk permanently and ignore 
any noticeable stutter.
- Make individual sessions with the child every day 
for 30 minute at least, in an encouraging amicable 
atmosphere, and use specified pictures, or talk about 
school using the following strategies:
First, train the child to start talking calmly.
Second, reduce the speed.
Third, pause between sentences.

It is very important to use moral and physical 
motivationsand consult a speech pathologist to help 
the child.
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awareness among the community and the educational arena, 
under the patronage of Kamran Foundation for Development and 
Humanitarian Action.
We have been engaged local and international conferences and 
workshops, including: participation workshop for regional action in 
the Middle East and North Africa, Kingdom of Morocco to education 
experts, about reading, writing and arithmetic in school curricula.
We have a sorting project for children of  kindergarten and 
school-friendly in the government sector and the private part with 
support from the Social Fund for Development, which worked in 
at the process of sorting the problem of kindergarten, control and 
work on the rehabilitation of government and private schools to 
receive children who have been sorted in kindergarten, and 3 
public schools,4 private schools, which has been rehabilitating 
their staff to receive the cases, and trailing them during the 
school year in accordance with the procedures for periodic reports 
and referral who showed signs and manifestations of dyslexia or 
other difficulties  (in writing, account) to the diagnosis, and then 
enter into a treatment program.
Among the important projects that have been implemented 
"care" intervention project programmed to improve learning 
opportunities for people with learning difficulties, and which 
has been implemented with a number of governorates of the 
Republic of Yemen.
And we have participations with Ministry of Education, including: 
participation in the national project for the preparation of 
reading curriculum for first grade, and we had a role in the 
appropriateness of the curriculum process as much as possible 
with people with dyslexia, despite the challenges that we faced. 
Also we worked on the establishment of the International Centre 
for the rights of children with learning difficulties, and this is the 
first in the world in this field; that it has legist and observe any 
violations and calling for the issuance of legislations, laws and 
generalizations approaching relevant,
Through the center and the Assembly and the cooperation of the 
Ministry of Education, we have issued circulars, bulletins and the 
decisions of all the ministry's office of the Republic government 
and private schools, it is concerned with how to deal with this class 
and to develop tests, and the role of the specialist, management 
and teacher and nutrition, in addition to the involvement of 
parents in it. We have worked with all our strength to provide the 
service in all possible ways and means; it has spotted a number 
of violations and worked to defend it, so we report some of the 
abuses and some of the intransigent administrators and teachers 

Abdul Rahman Abdullah al-Hakimi Chairman 
of Yemen Dyslexia Association, member of the 
Advisory Committee for ddisability at Ministry 
of Education, and a member of the faculty of 
the faculty of education Azal university, Head 
of Educational Committee of dyslexics Office 
of Education in Taiz governorate, and adviser 

of learning difficulties, of the Social Fund for Development.

� Firstly, when Yemeni Association for Dyslexia has been 
established?
Yemeni Association for Dyslexia has been established in June 
2008, And one of the first associations founded in the Arab world.

� What is the purpose of establishing such associations?
The purpose of  establishing such associations is to provide 
services to the category of dyslexics and people suffers learning 
difficulties in diagnosis and treatment; because this category of 
children do not find the care and attention in the academic and 
psychological aspect in the Arab world in general and Yemen in 
particular; otherwise foreign countries which have gone a long 
too term in this category, whether the government side or the 
civil society organizations in the field of scientific research.

� What is the most important activities and programs which 
Assembly seek to present to the community, especially 
Yemeni status quo?
-Thanks God, the Yemeni Dyslexia Association has many 
activities, programs and projects with international and domestic 
cooperation; it has provided an Arab initiative in the Arab week to 
learning difficulties in the first week of May, and generalized it in 
associations of Arab world. We have started this initiative in 2013 
with the participation of official bodies, schools and organizations 
working in the field of childhood ...and this program has a strong 
echo, and draw attention to what dyslexia needs of attention and 
how to invest them in the service of the homeland.
Among the programs and activities: the annual educational 
program and awareness of learning difficulties (dyslexia I), 
in which we evaluate annually in Taiz governorate; to raise 

The interview
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and other to  legal entities of the Ministry of Education, and the 
prosecution to do so.
Also there are other business, various activities and programs we 
are not mention there, and all what we are saying across your 
venerable magazine: that we seek to serve our children who face 
learning difficulties category in particular, and the rest of the 
children in general.
And we have a philosophy in this area of   psychological and artistic 
hand side, we offer our programs target groups; through lectures, 
training courses and others.

� Under the situation in Yemen today, do you have activities
and programs offered to the community?
Under the current situation General in Yemen, Taiz particular, 
we have stopped the activities of the Assembly in Taiz 
governorate and programs because of the war and clashes; 
where the Assembly's headquarters in the clash site, has been 
the association's headquarters was breaking into and stealing his 
collection of tools and devices, etc., have we denounced and we 
have issued a statement to that effect. Also it was of the Kuwaiti 
Association for Dyslexia great role and contribution in that we 
have come as always, by issuing a statement deploring and 
condemning this act in which he was the headquarters of the 
Yemeni Association for Dyslexia.
But The Society branch in Sana’a still working but in poorly in the 
areas of diagnosis, treatment and training, despite the challenges 
and the situation through the country, which impact directly on 
the humanitarian situation.

� There is no doubt that you are facing obstacles and 
difficulties in the work of the Assembly, past and present, 
could you please tell us about?
Obstacles and difficulties exist, whether the association of Yemen 
or other associations of Arab arena, but the important that the 
team should believe in their message. It is intuitive, to find 
obstacles, but more important thing is how to overcome these 
problems, we had lots of obstacles; including: financial, social 
and educational, but thanks God firstly and association team 
secondary and some of the personalities that have had a great 
role for helping Assembly.
Each project, activity or program we face obstacles we strive to 
overcome them to achieve the goals that we aim, and we became 
have a lot of friends and partners rushing to help, , every stage 
move to be better with the presence of obstacles and difficulties 
the International Centre for the rights of children with learning 
difficulties  has been established which is a result of long-
suffering, we have worked to harness this center in various fields, 
including: education and awareness, cultural, social, financial, and 
ask the decision-makers in education to directed the educational 
path to serve the learning disability category. We did little in which 
we want to achieve because   the field of  learning difficulties is 
important and sensitive and help in the positive or negative future  
for society, a very important process of awareness and contribute 
to a significant contributio n  to reduce or restrict obstacles.
We are raising awareness in different ways to reach the community 

and decision-makers. For ex a mple: We have coordinated and 
prepared a television one-hour daily programme weekly, is it to 
raise the issue and discussed, each episode or two or more on 
a topic; for example, dyslexia, and loop indigestion writing and 
other indigestion account, and so the rest of the problems, ADD 
or ADHD, etc., but this programme had been stopped according 
to status quo and we hope t o  begin again because it was so 
important  and reaches a large number of segments of society, 
and has shed light on the o b stacles and put decision-makers 
scene so that we can pass the various services, this means from 
which we can develop solutions to the obstacles.

� Do Yemeni Dyslexia Associ a tion have other branches 
in other provinces? And how it is going to work in these 
branches? As we discussed earlier that the Yemeni Association 
for Dyslexia integrated branches in Sana'a, and the association 
with some provincial office  and delegates are to communicate 
with them on an ongoing basis. We seek to create a full-fledged 
branch in Aden, which we already preparing for after the Assembly 
awarded the ISO entirely with the total support of USAID under 
the supervision of Talal Abu Ghazaleh Group and Moore Astvin, 
which plays a major role in the confirmation of credibility before 
international organizations; which contributes to the process of 
expansion of the Assembly In governorates.

� dyslexia scattered all c o untries of the world, what 
proportions spread in Yeme n ? Do you have surveys on 
school students?
Dyslexia in the world is common, and the studies in the Arab 
arena for many researchers is big.
The dealing in this area established surveys take out different 
views, for example: conducted Kuwait Dyslexia Association 
survey in Kuwait, the figure was %6.9, and the Egyptian Dyslexia 
Association %10 initial indicator, while the Jordanian Dyslexia 
Association are working on the study currently in the number of 
governorates of the Kingdom of Jordan, and wish them well.
This is what happened in the Arab arena, but in Yemeni Society 
we have worked on the study and stopped because of the war in



2015, and of course this project needs to be a team effort, 
support and programs to accomplish it and we will start again 
when there are suitable conditions.

� What are the main therapeutic methods and techniques 
that you use in the Dyslexia Association of Yemen?
As known, the therapeutic methods for dyslexics is to use 
the senses and activated in the consolidation of the process 
of information, and a list of the cumulative construction of 
information for each segment. We in the Yemeni Assembly use 
this method, and there are different programs based on this 
method, we in Yemen benefited from the programs and plans of 
the Kuwait Dyslexia Association as a “my first letter “programs 
and other programs.
Yemeni Assembly takes these ways and methods in therapeutic 
and educational field, and our coordination with the Social Fund 
for Development to prepare therapeutic dyslexics instruction 
kites we are preparing for it now. 

� There are many associations and institutions interested 
and competent general difficulties learning and dyslexia 
in particular, do you have a joint cooperation and exchange 
of experiences?
Thankfully, private associations of dyslexia have expanded in 
particular, and learning difficulties in general in all Arab arena, 
we have visited most of the societies of the Arab homeland, 
care about dyslexia and exchange experiences, and contributed 
to the establishment of some of them, such as: Assembly of 
Djibouti Dyslexia, and now is coordination of the founding of the 
Sudanese Assembly Dyslexia.
We have worked on coordination among societies-especially 
Jordan and Kuwait - to establish an Arab union means dyslexia 
and learning difficulties, we and our association Yemeni Dyslexia 
to deliver the project for UNESCO (the National Committee for 
Education, Culture and Science) of the founding of the Union, has 
the Kuwait Dyslexia Association seeking to this subject for some 
time, It is the dream to be achieved.

It is during my visit to the brothers and sisters, heads of 
associations have seen their initiative and seek to establish 
this union, which will serve to unify the work and provide a 
unified service in areas of diagnosis, treatment and research. 
The Assembly Yemeni initiative was circulated and presented 
the Arab societies, which is Arabic for the establishment of a 
week of learning difficulties initiative in the first week of May 
And we have begun in the Yemeni Dyslexia Association in this 
program in 2013 has been coordinated with some associations in 
Arab countries such as Jordan, Morocco's Assembly, and we hope 
activated all States officially.
We have a great cooperation between us and the Kuwait Dyslexia 
Assembly, we also has signed a memorandum of understanding 
in the presence of the Yemeni Ambassador to Kuwait Dr. / Khaled 
Rajeh Sheikh in 2010, has the Kuwait Society Bmdna diagnostic 
and therapeutic and training programs; Professor / Mohammed 

Al-Qatami Vice Chairman of the Kuwaiti Society Yemen has 
visited several visits, where we have established various 
programs including: training, qualification and participation in 
the first scientific forum for learning difficulties (dyslexia first). 
We also visited several Kuwaiti Society visits, and we attended 
the various events, including qualifying courses, is no doubt  that 
the Kuwaiti Society has a first footprint in the establishment 
process of the Yemeni Association for Dyslexia, which provide a 
great help in its establishment.
Also Child Evaluation and Education Center in Kuwait has 
effective process in the cooperation and exchange of experiences; 
sent to Yemen a number of coaches to set up training programs, 
in addition to sending a number of cadres of the Yemeni Society 
for Training in Kuwaiti Child Evaluation and Teaching and benefit 
from the expertise center process, has We visited the Child 
evaluation and Teaching Center several times. We benefited a lot 
and a lot of them, and this communication continues tell now.

� In conclusion, do you wish to send a letter to the Yemeni 
society and every society has dyslexia?
Asking God to help those in charge of the Yemeni Dyslexia 
Association in particular, and associations of Arab in general to 
help this category, which is waiting for us to extend a helping 
hand to them, through the first step is the definition of public 
communities in all the different segments their problem and how 
to deal with them, and provide them with education.

I say: The real investment for the nation and for the advancement 
of the homeland be worthwhile education of children in general 
and people with learning difficulties in particular. I should have 
the ministries of education in the Arab world a role in this 
investment through education, and we are in Yemen and through 
the modern NASA schools have prepared a (four-dimensional 
education) to give a new look to the education outcomes of 
technology, these dimensions we have set for the teacher to 
achieved the consolidation of the curriculum in the mind learner 
and are at the same time to serve this group of people with 
learning difficulties. And we will begin discussion of a topic (four-
dimensional education) in another meeting with you later.
In conclusion, I wish more progress to your magazine, and 
continue to make Arab societies more aware of Dyslexia, and how 
to deal with those who are suffering from learning difficulties.
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Therapeutic proposals 
to help in dyslexia

success and progress in reading and writing words.
19. Start early in the treatment of weakness, and give variety to 
treatment methods (individual and groups).

A student who does not have the motivation to learn:

One of reasons is a very high expectations of parents, here we point 
out some important points in this command:
1. Parents should avoid criticism and ridicule of children.
2. When parent’s requirements at the same level of the child abilities; 
the child achievements will be more realistic, and this leads children 
to look at adults as sources of support and encouragement not to 
criticism and defamation.
3. As a teacher uses immediate reward system.
4. Praised the behavior of the child directly and indirectly.
5. You must make the student feel the achievements he made, so 
the self-concept will be a positive through a series of achievements 
that have performed and get the approbation of his teachers and his 
parents.
6. You should not give a child overload homework; because this may 
cause an increase in the child frustrating, especially when he cannot do.
7. A child’s treatments should base on encouragement from all his 
teachers; so there will be no different in treatment form teacher of 
the difficulties and other teachers.
8. Discuss child's homework, for example, can identify a number of 
tasks and makes him to choose from them which he prefers to do 
first, and this is a very important point and actually contribute to 
increased student motivation.

1. Start preparing personal evaluation of 
your students; to identify the weak points 
which they have.
2. Select the desired strengthening 
skills, and the type of treatment required 
weaknesses of each pupil.
3. Countless common mistakes and put 
them in the lists.
4. Read and write training for students.
5. Make a small note for each pupil, to write 
in it words that always miss them.
6. Training your students to make a link 

between voice analyses and a written word analysis at the same time.
7. Be sure to compile lists of words identical and put in groups with a 
common characteristic, such as auditory or visual similarity assonance 
or common consonants letters.
8. be sure that there are enrichment and therapeutic exercises, 
through classroom assignments and homework
9. Be sure to prepare a weekly evaluation; to measure the improvement 
in student’s skills.
10. Strengthened disciple’s initiatives and encouraged them through 
the morning routine of school, radio, or through other methods such 
as stick cards on his pamphlet or put promotional card for them.
11. Create a cornerstone of learning in the classroom is where 
learning in groups, and trail weak pupil on the skills required by the 
tasks and activities serve the required skills.
12. Make a dictation in a small pamphlet where students dictate 
group of words serve one skill, or several skills, or words have the 
same pattern.
13. Be sure to correct the student’s errors directly in the dictation 
classes.
14. Be sure to participate students in correction process, and to search 
his own mistake and correct the word that it was wrong.
15. Use sound recordings to help in reading weakness, by recording 
the voice of the student during the reading in the classroom or at 
home; to encourage him to love reading and learning.
16. Be sure to attract student’s tendencies and interests to read in 
different ways.
17. Choose simple educational materials, will help you in literacy and 
written exercises required.
18. Enrich student’s confidence, and encouraged him constantly to 
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General Indicators for 
Learning Difficulties

Children with learning difficulties usually have a range of different 
repetitive behaviors in public and educational environment, which 
can be monitored by the teachers and or family members when they 
observe these repetitive and diverse situations. These behaviors 
can be listed as following:

1. Listening Disorders: the phenomenon of daydreaming, attention 
deficit, with the tendency of distraction are the main characteristics 
for those children, as they do not distinguish between the main and 
secondary educational keys, most of them get bored following the 
same debate after a very short time, usually no more than a couple of 
minutes. These children don’t put the effort in following any required 
task or they tend to automatically lean towards an enjoyable and easier 
outside distraction, such as, looking at the class windows, or observe 
other children movements. In general, they encounter great difficulties 
concentrating on main tasks, delivering the required results or planning 
and executing any given task, thus they encounter difficulties in learning 
new skills (Mayes, Calhoun, and Crowell, 2000).

2. Hyperactivity: in general, children who are suffering from listening and 
lack of concentration are often diagnosed as ADHD, defined as “Attention 
Deficit and Hyperactivity Disorder”. This diagnosis derives from a group 
of difficulties that revolve around the ability to concentrate, to control, 
and the hyperactivity within the children (Barkley, 1997), defined by the 
American Psychiatric Association (DSM4-) in 1994, as inappropriate levels 
of evolutionary characteristics of listening disorder, lack of concentration, 
and excess movement falling all under ADHD. This disorder is linked to 
the nervous system performance, but in most of the cases it is often 
associated with learning difficulties, although not all children/people 
with these characteristics have learning difficulties (Barkley, 1997).

3. Enthusiasm: these children are characterized by quick answers, 
reactions and general behaviors, for example: some children might 
be intrigued to play with fire or jump to street without thinking of 
the consequences that might occur, some might jump answering the 
teachers’ questions orally without thinking, just for them to answer. Some 

might give the wrong answers to questions they already know or jump 
into quick solutions to solve their problems, which can induce them in 
major mistakes. Such behaviors are the result of the recklessness and 
enthusiasm. (Levine and Reed, 1999 and Lerner, 1993).

4. Several Language Difficulties: some find it difficult pronouncing a 
sentence or a couple of words; some might also find it hard to understand 
the spoken language; this goes under Dyslexia (Severe Reading 
Difficulties), Dysgraphia (Severe Writing Difficulties) that become a major 
indicator of linguistic disabilities. Delay in speech for children until the 
age of three is considered as a symptom of language difficulties knowing 
that the normal age for speech is normally during the first year.

5. Difficulties in Verbal Expression: some children speak in 
incomprehensible sentences and their sentence structure is grammatically 
wrong. These children do suffer from expressing themselves as we find 
them struggling choosing the appropriate words and repeat many of 
the words by using intermittent sentences when expressing themselves. 
Sometimes, when requested to talk about specific experiences or recall 
a story they start with a long conversation without giving the required 
or structured answer. Therefore, most of them are diagnosed having 
Dysnomia, which is: the difficulty of extracting the right and correct jargon 
and name for the required meaning. This also happens to us several 
times a day, when we fail to recall names of certain things and or events; 
however, if it occurs several times a day for normal people imagine the 
struggle of children with learning difficulties.

6. Short Term-Memory: memory is divided into 3 different sections: 
Short-Term Memory, Medium-Term Memory, and Long-Term Memory. 
The three types of memory interact with each other to store and recall 
the right information when needed. Children with learning difficulties 
usually lose the ability to employ those sections or some in the required 
form, and therefore they lose numerous amount of information, so 
the teacher keeps on repeating the instructions and selecting various 
teaching techniques. (Levine & Reed, 1999 and Lerner, 1993).
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and Crowell, 2000).

11. Muscles Weakness: pen grasp is not precise and might be weak, or 
the child is not able to achieve simple exercises requiring fingers process.  

12. Weak Motor-Balance: difficulties affecting the child’s walking 
patterns ability, and could also possibly affect his ability to stand or 
walk on a balance rope or run in the right directions in the play area.

13. Nervous Channels’ Disorder: problems related to the central 
nervous system functioning, some of this disorder factors might occur 
while performing precise muscles’ movements like writing and drawing 
(Mayes, Calhoun, and Crowell, 2000).

14. Literacy Learning Difficulties: (specifically reading, writing and 
arithmetic) those difficulties occur in primary school, some children may 
succeed this phase having more abilities like intelligence, communication 
and relations and relatively they are not noticed by teacher with new 
experience or teachers away from the learning difficulties field, however 
their performance will decline with more tasks, more arithmetic problems 
as part of the curriculum, this is where teachers will start noticing that 
these children are suffering from something (Mayes, Calhoun, and 
Crowell, 2000).

7. Thinking Difficulties: these children face the problem putting at 
work the appropriate strategies to solve the problems of various required 
educational situations; they employ primitive strategies to solve arithmetic 
and understand what they read, even when they talk and or they achieve 
written expression tasks. Those difficulties result from lack of organization; 
in order to be able to acquire many experiences one needs to work on the 
process of organizing those experiences in a successful manner. However 
children with learning difficulties find it difficult to succeed such a task, 
they might take a lot of time to start their homework and prepare their 
books, to solve continuous arithmetic problems, or to structure their 
sentences during talking or writing (Lerner, 1993).

8. Difficulties Understanding Instructions: the verbal instructions 
given by the teacher create an obstacle to these students, because of 
concentration and memory problems; therefore they keep asking the 
teacher repeatedly about certain tasks or the questions addressed to 
them. Some of them do not understand the written instructions; therefore 
they ask the teacher about how to implement the instruction or simply 
achieve it the way they understood, or they simply refrain working and 
wait for the teacher’s individual assistance (Levine and Reed, 1999).

9. General Perception Difficulties: perception difficulties of the basic 
concepts such as: forms, directions, time, space, similar and close concepts, 
basic geometric forms, days of the week, etc. (Levine and Reed, 1999).

10. Visual-Motor Coordination Difficulties: when the child starts 
writing the letters or forms that he sees in the right way but explains 
it differently, which results in wrong writing such as: reversed words, 
writing from right to left, or copying forms in a reversed way. This 
exercise is known as mirroring, trying to copy the form, or copying the 
image the eye sees in a reversed way; the eye guides the hand towards 
the thing it sees but the brain orders the opposite. This differentiates 
the children that find the writing process difficult, along with achieving 
the complicated tasks requiring visual-motor coordination: cutting, 
coloring, drawing, motor skills and sports, and weak ability to employ 
the fingers while following the eye in the required way (Mayes, Calhoun, 



15. Slow Task Completion Pace: this problem occurs when it comes 
to tasks that require a lot of problem solving, thinking, continuous 
concentration and muscles effort at the same time such as: writing and 
homework completion.

16. Behavior Inconsistency: sometimes the student is so engaged 
in completing the task or responsive to interaction with others, and 
sometimes he does not engage in the same manner as he did previously 
with the same situations (Bryan, 1997).

17. Taking No Risk and Avoiding Task Completion: this type of 
children does not often risk answering the teacher's surprise questions; 
they hate surprises and do not want to be on the center of attention 
without getting to know the result of that. Through their experiences 
they learned that the teacher will not praise them for their correct 
answers, he might embarrass them, blame them, and ridicule them if they 
provided him with wrong answers; they prefer to listen most of the time 
or they are reluctant to participate as they don’t guarantee the teacher’s 
reaction or the result (Lerner, 1993; Bryan, 1997).

18. Difficulties Building Social Relations: the lack of social skills 
might have impact on all the life aspects; not having the ability to 

feel others and to perceive like their peers their surrounding image, 
those children fail to build healthy social relationships, this can be the 
result of their difficulty to express or to chose the right behavior at the 
appropriate time and etc. (Lerner, 1993; Bryan, 1997). 
Some studies have pointed out that %34 to %59 of the students with 
learning difficulties are exposed to social problems, and that those not 
being able to create social relations are often classified as depressed 
and/or isolated, and some tend to have suicidal thoughts (Bryan, 1997).

19. Excessive Secession: their numerous problems to adapt to school’s 
demands discourage them significantly, and may lead to a lack of desire 
to emerge and interact with others, so they abstain to participate in 
answering questions, or to participate in classroom and group activities 
(Lerner, 1993).
It is worth mentioning that these qualities are not necessarily grouped for 
one child, but those disorder characteristics have been referred to in the 
definition. Different terminologies are used in several different age stages, 
for example: some may suffer from difficulties in speaking in their early 
childhood and this is called the “speech delay”, while the same problem 
could have a different terminology such as “reading difficulties” at primary 
stage and “writing difficulties” at the secondary stage (Lerner, 1993).
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Care: Your child deserves care during your 
absence 

Entertainment: the best way to shape a 
child during his first years of development  

Education: Steps Group special curriculum 
built on bilingual basis

The bilingual Steps Group of Nurseries is the 
right choice of care and early education in Kuwait  

We receive the children from the age of 3 months up to 4 years

Working Hours: from 7 am to 1:30pm And we’re specialized by 
the Special Care Service.

Vision of Steps Group of Nurseries 
(Care - Entertainment - Education)

 Selected carefully  healthy
meals during the day

Smart step smart steps smart stepstep@ smart steps
My steps mysteps mysteps n_mysteps
New step newstep newstepkw1 newstep_kw
Step by Step stepbystep stepbystep n_stepbystep
Steps Academy stepsacademy stepsacademy steps_academy2

Steps Group Administration / Tel: 25234142 / Fax: 25234158

Little Steps     Mishref, Block 5, Street 10, Avenue 1, House 6, Telephone: 25275272

50376570

My Steps     Al-Shuhada, Block 1, Street 3, House 501, Telephone: 25234142

50376571

Step by Step     Al-Andalous, Block 66, Street 1, House 88, Telephone: 24802163

50376572

New Step     Mubarak Al-Kabir, Block 3, Street 8, House 47, Telephone: 25427159

50376573

Steps Academy     Al-Qadissiya, Block 6, Hateen Street, House 33, Telephone: 22574889

50376574



If seeking Intelligence Development for your children is your 
objective, below we have listed a couple of different activities 
that could help improve your children’s intelligence and aim to 
assist him/her to think in a very organized manner and which 
could result in innovative ideas. Some of these practices are: 

A) Toys/Playing 
Some toys aid in developing the creative and innovative side of our 
children, for example: some toys help in developing vivid imaginations, 
and some others help in aiding their attention skills, some other toys 
help in teaching children to find alternatives to multiple situations. 
The pretend playing is known as an enhancing method of the child’s 
imagination, the children who love pretend games and playing have a 
very high intelligence level accompanied with a linguistic ability and 
social harmony, as they also have creative abilities, therefore it is very 
important to encourage them to such playing. Some children seem to 
have a visual/imaginative skills of their own when it comes to toys 
or playing, this helps stimulating the child’s brain, and increases his 
creativity and intelligence, therefore, encouraging a child to do such 
activities is recommended. 

B) Fictional and Scientific Stories
The development of scientific thinking or creativity of the child is an 
important indicator and booster for a child’s intelligence. Scientific 
books help developing the child’s intelligence by providing scientific 
thinking and the development of intelligence and innovation. 
Scientific books could address the concepts of several scientific 
situations that can stimulate the child to revert to scientific thinking; 
such books could be used as indicators to test the child’s abilities and 
methods of correct thinking and intelligence development. 

Imagination for every child is very important, it is a characteristic of 
childhood that we have all lived through. Imagination can only be 
developed by giving children a very futuristic or a structured scientific 

book, more importantly it should be an easy read so that they stay 
intrigued and curious to know what happens next. This raises the 
awareness and concentration of the child, so that he starts developing 
his own imagination and structured thinking in addition to preparing 
his brain to more complex concepts; such stories and books contribute 
to the growth of the child's intelligence.

C) Drawing & Sketching:
Drawing and sketching help in the development of the child's 
intelligence, through the development of his passion to this activity 
and helps to explore details required in their own sketches or drawings 
as how to link each factor together, linking them and adding details to 
their drawings.
Children’s drawings help demonstrate the characteristics of the stage 
of their mental growth, however particularly the imagination of a child. 
Such an activity helps in boosting their concentration and attention skills. 
For children, drawing can help contribute to the growth of their very 
own intelligence. Although drawing and sketching can be related to 
play time for the majority of children, it could also be considered a 
way of expressing themselves as if he/she wants to say something 
through their own sketches, thus this helps in developing the child’s 
intelligence and critical thinking. 

D) Drama Plays/Performances:
Drama plays have an important role in the development of the children 
intelligence, their role stimulates the hearing abilities of the child and 
sometimes forces him into playing his own fictional world, all of which would 
all aid in developing his abilities to think; the development and growth 
of his hearing abilities will result in enriching the patterns of thinking.
This kind of playing vehicles the development of the language skills 
and the development of the children’s intelligence, helping them 
create their own virtual world to play in with critical imagination. 
Children who attend school theaters normally obtain high extent of 
intelligence, language skills, and social bonding skills. Drama play 
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contributes in a very big way to the maturity and building of the 
personality of the children. Therefore educational plays held at schools 
are very important for the development of the child's intelligence and 
social abilities and skills.

E) Schools Activities and their Role in Developing the 
Child’s Intelligence:
School activities play an important role in any contemporary school 
curriculum. Such activities help in building habits, skills, and values 
of methods and critical thinking depending on certain situations. 
This therefore, pushes students whom participate in such activities to 
achieve academic success, which then results in giving a more positive 
attitude towards their colleagues and teachers.
High energy and motivation contribute to high intelligence in all 
school activities, and is an important part of the school curriculum in 
general (related to the extra curricular activities), which is an overall 
concept approach to achieve integrated development of students and 
their school life, as well as to achieve the building of a cohesive and 
balanced education. These activities help building and refining the 
student’s personality in a very effective and affective ways.
 
F) Physical Education:
Physical education is very important for the development of the child's 
intelligence, and is one of the many school activities however; P.E is 
the most important in developing students’ skills. This does not mean 
that P.E should be limited to schools only but begins with birth and 
ends at death. Physical activities help remove laziness and languor of 
the mind and body, and thus activate intelligence; therefore the say: "A 
sound mind in a sound body" is evidence of the importance of attention 
to taking care of our bodies through eating healthy foods and exercise.
P.E is one of the most important factors in a lifestyle that aid in building 
physical attributes and strength providing the individual with a sense 
of happiness, pleasure, fun, and good vibes this results in welcoming 
positivity in our day to day lives, which then leads to making individuals 

motivated to work and produce tasks more efficiently.
From a scientific perspective, physical activity helps build students’ 
compatibility, personality, bravery, responsibilities, courage and social 
skills, which are all attributes, needed for success in school and life. Dr. 
Hamid Zahran, mentioned in one of his studies about the relationship 
between the body and mind: "Innovation is linked to many attributes 
in a person such as: positivity, social making skills, and personality,” in 
addition he recalls Delford, “innovation is built upon basis of arts or 
sciences, but is present in all types of human activities and physical 
development."
Physical events require the use of all mental functions and especially 
mathematics, for an example: gymnastics, scuba diving requires 
innovative thinking and contributes to the development of scientific 
thinking. Finally, Physical Education is a must for our children’s life, due 
to the many benefits that they could gain such as mental, thinking and 
intelligence health.

G) Reading, Books, and Libraries:
Reading is very important for the development of our children 
intelligence. The first verse stated in the Quran was (Read), Allah 
Almighty Said: {Recite in the name of your Lord who created man from 
a clinging substance. Recite, and your Lord is the most Generous, 
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Who taught by the pen, Taught man that which he knew not} [Surah: 
AL-'ALAQ 5-1]. Reading therefore, is on top of the priority list for 
children, as it helps children explore the environment around them, 
and contributes in enhancing their own creative development in 
regards to educational institutes such as schools.
Reading is a recurring process that teaches the children how to read 
and what they read.
Therefore, as parents we must start motivating our children to read 
and get involved into the habit of reading as soon as they are aware 
of letters and words. Reading is a vital step for the development of 
their knowledge, when motivating children to read we encourage them 
at the same time to build a positive attitude towards reading which 
therefore, opens a vast range of possibilities for our children such as: 
curiosity, imagination, critical thinking, visual imagination resulting 
from the desire to see places they imagine reducing the monotony 

feeling, creating role models, and later on –eventually- develops the 
way children live their lives.
The aim of reading is to make children intellectuals, researchers and 
inventors, in search for facts and clues for their own interests, this helps 
them in the future to engage with the world as smart and intellectual 
individuals.
Reading is very important for our children’s lives, each child acquiring 
the habit of reading will be loving literature, playing and performing, 
which supports creativity, innovation, critical thinking love of 
languages: language not as a communication means but as a way of 
thinking and perceiving things.

H) Hobbies & Recreational Activities:
Such activities and hobbies are considered to be the best investment 
for the child leisure time; the investment of leisure time carries many 
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important reasons, which affect the development phase of personal 
growth. The developed societies consider it as a period of time where 
children develop personal balance and comprehensive attributes.
Many of the educational professors see it is a necessity to have hobbies 
and recreational activities when time is available, this helps contribute 
to the acquisition of new individual experiences, positive attitudes, 
and at the same time it helps develop personality, boosts the health, 
develop physical attributes, and artistic creativity.
Hobbies vary between writing poems, writing stories, artistic work, 
scientific related work, or even hobbies that lead to talent showcasing. 
Hobbies contribute to the development of the intelligence of the child, 
which therefore leads releasing hidden creative skills, intellectual and 
artistic creations. 

Hobbies are either private like: writing and drawing an individual, or 
a group such as: small collective gaming, theater and different artistic 
performances. 

Hobbies are recreational activities but take an intellectual and 
creative side, even if they were collective they are generally a group 
of children thinking and playing together, and leads to teamwork 
which is in itself a means of expertise exchange, development of 
thinking and intelligence; therefore hobbies in their different scales 
play an important role in the children’s intelligent development, and 
encourage them to systematic thinking and productive work, hidden 
innovation, creativity and talents.
 
I) Learning the Quran:
We come to the conclusion of this article, memorizing the Holy 
Quran is one of the most important factors that helps promote the 
development of the children’s intelligence, the Holy Quran gives us 
reason to meditate and think, starting with the creation of the man, 
and everything that surrounds us. 
Memorizing of the Quran, adds perception, sense and knowledge to 
our children abilities. Full knowledge of the Quran and its meaning 

connects and links intelligence to a very advanced level. Arab authors 
and scientists memorized the Quran since their childhood because it is 
the basic of expanding thoughts and perception. Therefore, memorizing 
the Quran leads to a very skilled level of intelligence development. 
With the Quran’s guidance we get to learn about Allah, and his power 
to create the world we live in. Here below we demonstrate a couple of 
verses from the Quran that indicate the slightest hints about Allah’s 
capabilities and the creation of the world we live in. 
- The truth: That you stand for Allah, [seeking truth] in pairs and 
individually, and then give thought [Surah: SABA 46] - a call for 
individual thoughts and collective ones.
- Allah all mighty says: Thus Allah makes clear to you the verses [of 
revelation] that you might give thought ]Surah: AL-BAQARAH : 219[ 
-a call to think about all the verses in the Quran and all the creations 
of Allah. 
- Allah Almighty says: Thus does Allah make clear to you [His] verses 
that you might give thought ]Surah: AL-BAQARAH : 266[
- As well as: Thus do we explain in detail the signs for a people who 
give thought  [Surah: Yunus, 24].
- Allah Almighty says: Indeed in that are signs for a people who give 
thought  [Surah: AR-RA'D, 3 / AL-NAHEL, 11[- Allah distinguishes 
between the ones who think using their minds and the others who do 
not use these blessings. 
- Allah Almighty says: Do they not reflect in their own minds? [Surah: 
Al-Roum, 8] - which helps us think of the self and the future. 
- Another verse to help us think of the creation of the heavens and 
earth: Allah Almighty says:  Those who remember Allah while standing, 
and sitting, and on their sides; and they reflect upon the creation of the 
heavens and the earth [Surah: Al-Imran, 191]
- Here is a verse that helps us think about the stories of Allah back in 
the days, and what happened in the stories of Allah. Allah says, such 
stories will help boost curiosity and thinking for children and adults: 
So relate the stories that perhaps they will give thought   [Surah : AL-
A'RAF 176]



How To Improve 
Your Memory?

What do you do to strengthen & improve 
your memory? 
This topic was presented at a conference held in Cairo, Egypt and is 
now published for everyone’s benefit.
The goal of educators and teachers these days revolves around 
enhancing our memory to aid students in learning and achieving their 
goals. Researches on different ways and means of strengthening the 
memory have been conducted; there are those who emphasize on the 
creation of links between the material that is presented to learn and 
previous experiences in life. As an example, when you want to learn a 
foreign language, try linking between the sound of a letter or word in 
the new language you want to learn and link it to your own native 
language, this shall make it easier to remember the new 
language or word you are learning. (Engle ,1979 
184) mentioned that: Some of the research 
conducted using the link between subjects 
found that the group that indeed linked 
the words, remembered the %77 of the 
given material, while the group that did 
not make the link remembered only 
%28 of what was given. 
Researchers such as (Mandler and 
Johnson 1977-, Wimmer, 1980-1979, 
Nelson and Gruendel 1981 & Salmon, 
1983) stressed that individuals carry 
printed memories in their minds that help 
in learning new information. Researchers 
(MAYER, 1979 & Eggent 1979, White, Tisher 
1981, Barich, 1988, Corkill 1988, Kloster and Winne, 
1989) noted that those individuals asking questions about 
something before presenting it often helps them focus on the 
important points. (Glover 1987) refers to it being one of the many ways 
to link between the subjects and assist the imagination, which helps 
students learn and remember more efficiently. 
This is confirmed by (Paivio and Desrochers, 1981) and (Jones and 
Hall, 1982) as a result of the experiments they conducted, there are 
many ways to help in learning. As an example:  creating a relation 
between the word and its meaning helps in learning. (Jones and Hall, 
1982) conducted their research experience on language, (Pressley and 
Dennis Rounds, 1981) conducted their experiences on social lessons 
and (Shribery 1982) conducted his experience on biological lessons. 
(Debraveit and Colleagues, 1986) used different teaching methods key 

to teach children with difficulties to learn how to develop the relations 
between the word and its meaning.
There is another concept that is widely used to enhance the learner's 
imagination and relating words to numbers called the “Peg Word 
System,” in English for example it has been used with the following:
One is a bum, Two is a shoe
Three is a tree, Four is a door
Five is a hive, Six is   sticks
Nine is swine, Ten is a hen
However in Arabic, it has been used and adapted to make it rhyme: 
wahed ithnan, al ward fil  bustan…

If we look at the words used above we will notice that they have all 
included playing, eating, and animals that children love. This method 
raises the attention of children as well as motivating them. 

In the Soviet Union educational programs use teaching methods in 
primary schools that rely on the method mentioned above. When a child 

is asked a question whether it is literature or arithmetically 
related they tend to rely on the drawings and what they 

relate to for an answer. 

(Butter Worth and Harris, 209 ,1994) shared how 
education works in New Guinea, the use of the 
body parts in the education is widely common, 
it goes as follows: Chi l dren start counting 
with the right hand fingers, arms, head and 
neck and then proceed to move to the left 
side starting from number 1 to number 29. 

(Sex, 1981) tested this way, and found out that 
all the children in New Guinea between the age 

of 7 to 16 in the area “Oksapnin” understand the 
number counting using this and that adult children 

aged 9 years count bigger numbers using more body 
parts. Some of the chi l dren are used to this method, 

however the use of the body from left to right to count could cause 
some confusion for other children that try counting from left to right.
In (Hintzman, 1978) sta tement, he mentioned that organized words 
give a certain sense t h at it is easier for an individual to save and 
remember. (Mayers, 1993) mentioned that the information displayed 
in form of clips or a p yramid shape is easier to memory recall for 
individuals. It is noteworthy that (Gordon Bower, 1969) explained his 
experience, which incl u ded the presentation of information on the 
shape of a pyramid, which can help in boosting memory to remember 
two-thirds of the info rmation easily among the individuals.

 (Melik) created a television program for the Turks, in order to show 
the system, which enhances the memory; the following was done: he 
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following research was conducted by (Short, Ryan, & Paris 88- 1984) 
which mentioned the following rules to help enhance memory: 
Accordingly, some of the following recommendations for teachers 
included:

-1 Directing general questions related to subjects being taught and 
giving students the freedom to express their opinions.

-2 Creating suspense and curiosity as well as motivating students to 
read, so that they understand, think, and wonder.  

-3 Helping students by teaching them to pay attention to the most 
important points in a topic. 

-4 Helping the students to put 3 questions related to a topic of 
importance. 

-5 Allowing the students to exchange questions and answers without 
referring to the given topic.

-6 Dividing the class into groups to discuss the questions and answers. 

-7 Create a summary of the students’ work, and describe the points 
discussed during the lesson. 

-8 If the students used some artistic skills to develop and enhance their 
memory once, it doesn’t mean that they will use the same technique 
again, so teachers should emphasize on using different methods to 

help in developing and strengthening the children’s memory.

placed 20 Turkish nationals of different levels and ages and mentioned 
20 words, and after mentioning the 20 words he asked the children 
to repeat the words that he had mentioned, but they could only 
mention seven words (almost a third of the number of words that 
were mentioned), and then he began to display words combined with a 
funny tale that was fictional and had no meaning and then proceeded 
on asking the individuals yet again to repeat the words, shockingly he 
found out that the majority of the individuals repeated the 20 words 
easily in order and some not in order. Melik then recorded the program 
and played it to the students, once the show was over, he proceeded 
to ask them to repeat the words again and the conclusion was the 
same results as before. Melik then outlined that the key is to repeat the 
words the way they were represented in Melik’s show.

There was a method used by the ancient Romans and revolved around 
the idea of teaching and memorizing words to what they relate to. The 
teachers back then would display all the material that they would want 
to teach about in areas where they relate. For an example, imagining 
putting things in the kitchen, bedroom, living room, and corridors which 
resulted in creating a fictional imaginative world where individuals 
could revert back to when they are in need of remembering certain 
words or so. Preachers and Historian leaders used this method before 
saying their speeches. 

(Kaplan, 87 ,1990) mentioned two important observations to 
enhance memory as follows: 

1–Differences: There are differences among all 
students that should be taken into consideration, some 
of the children need the memory enhancing that could 
be used relatively in correlation with their age. 

(Justice, 1985) shared the results of his research named 
the methods of memory development in children; he 
found out that the second-year students did not succeed 
the recalling process, while the fourth-year students 
showed good results in the use of memory development 
techniques. Preschool children show interest in the 
names of things, but they don’t use any form of wording. 
(Brown, et 1983) noted that middle-aged children have 
a steady pace of recovering information thus, aiding 
them in developing their memory. 

2 – Quality Methods: Numerous studies showed that 
it is possible for children to learn how to use accurate 
ways to remember images or memories they see. 
Numerous experiments and research indicated that 
children sometimes do not understand the material 
presented, but they don’t admit it. Due to this issue, the 
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Personal Incompatibility

Conflict and Anxiety

� Conflict:
is the existence of two opposite motives that cannot be satisfied 
simultaneously.

Types of Conflict:
1. The Approach - Approach Conflict: the existence of two equal 
situations, yet one cannot achieve them simultaneously (a man 
to whom two equal jobs has been proposed).
2. The Approach - Avoidance Conflict: two things yet one 
wants to accomplish only one of them, and the other affects 
accomplishing the goal. The more the negative features and 
the positive one are equally of the same importance, the more 
the conflict is tense (a man wants to marry a woman but her 
father is a drug dealer).
3. The Avoidance-Avoidance Conflict: the conflict between two 
inappropriate powers and one does not want to accomplish 
any one of them but he has been put in this situation (a soldier 
in a war).

Q: What are the consequences of an individual having a 
conflict? 
1. Anxiety.       2. Hesitation.
3. Psychological disorders.       4. Confusion.
5. The inability of taking decisions.

� Anxiety
The Motives and Psychological Stratagems:
1. The Normal Objective: its source is external and does truly 
exist (the anxiety of exams and results).
2. The Neurotic/Pathological: the conflict of the internal 
components between the id, the ego and superego. The reason 
can be simple but lead to dangerous cases (fear of water 
because of drowning). 
3. The Subjective: related to the personality, conscience and 
principles of the human being who is under mind conscience 

“conflict between the id and the ego, and between the id and 
superego. 
The Difference between Fear and Anxiety:
• Fear:
- One is attentive to its source.
- It disappears when the stimuli does.
- The existence of conflicts. 

• Anxiety:
- One is not aware of its source (internal unknown fear).
- It remains despite the disappearance of its original stimuli (at 
the level of feeling).
- It may arise as a reaction to a situation that can be predicted.
- It may arise from a scary situation.
- There are no conflicts.

• The Reasons of Anxiety:
1. Socialization. 
2. The increase of parental ambitions. 
Psychologists’ Opinions explaining the reasons of anxiety: 
1. Freud: anxiety is a result of sexual deprivation and leads to 
suppression. It has a big role in the apparition of neurosis as a 
tool of defence against the instinct’s danger. 
2. Young:  anxiety is a reaction that an individual makes when 
unbelievable powers and fantasies invade his mind, resulting 
from collective unconscious. 
3. Horney: anxiety is due to the feeling of deficit, aggression 
and solitude. These reasons are the result of the absence 
of warm feelings in the family- the types of unfair parental 
treatment- the environmental complexities and contradiction 
in it. All of these make an individual feel that he is weak and 
unable to understand neither himself nor others. 
4. Adler: the feelings of deficiency, physical and psychological 
deficiencies lead to anxiety.
5. Behaviourism: anxiety does not differ from fear, as anxiety 
is the result of the spread and generalization of fear of the 



31

frustrations and struggles that has not been solved. They are 
considered means of preservation of psychological stability in 
order not to suffer from the disorder. 

Mechanisms Types:

1. Exaltation/Sublimation: the rise with goals and motives that 
the society does not accept, and expressing them with socially 
acceptable means (gratification of aggression with aggressive 
sports as boxing).
2. Compensation: the attempt of a successful individual in a 
given field, compensating his failure in other fields (a very 
short man becomes a very famous politician in the future).
3. Reincarnation/Autism: the individual adopts the desired 
personalities and claims them for himself. In other words, he 
merges with another personalities (actor merging in his role 
personality).
4. Projection: the individual attribute his disadvantages 
to other people or accusing fate and misfortune for these 
disadvantages. 
5. Recidivism: the return from an age period to a younger age 
period with its same features and components (the cry of old 
man when meeting absent relatives).
6. Dissociation/Isolation: personality dissociation and the 
termination between emotions.
7. Abandonment: escaping the obstacles of gratification, 
motives and needs, and sources of anxiety and nervousness.
8. Waning: explaining the wrong behaviour with logical reasons
and acceptable excuses.
9. Denying: subconscious denial in order to avoid the harsh reality.
10. Suppression: exclusion of painful motives and ideas from 
the conscious to the unconscious and it differs from repression. 
Repression includes controlling the self subconsciously within 
the frame of standards and norms.
11. Obliviousness: hiding the motives, experiences, and 
situations.

stimulus of nature (fear of water).

Syndromes of Fear:
a. Physical: it is related to the involuntary nervous system 
(such as circulatory system and heart, digestive and respiratory 
system, nervous system, urinary and reproductive tract, 
musculature, skin, endocrine system).
b. Psychological: fear, panic, anorexia, choke and inability to 
concentrate.

Anxiety Treatment :
1. Psychoanalysis: showing the supressed memories in the 
subconscious and bringing them out to the conscious. 
2. Behaviouristic: repealing stipulation patients that are 
related to the elimination of nervous crisis and anxiety.
3. Environmental: regulating the environmental circumstances 
surrounding the individual for the sake of eliminating anxiety.
4. Medical: the use of some sedative drugs for the treatment of 
certain physical syndromes of anxiety.
The Psychological Compatibility and the Stratagem of Self-
Defence: one tries simultaneously to solve problems that he 
faces in an effective way by facing these problems directly, and 
human nature tries to control anxiety and liberate itself.
The Positive Compatibility: is when one solves problems 
based on the right judgement and reason; thus, it eases his 
frustrations (a student who does not know a word in English 
and search for it in the dictionary). 
Reasons not Facilitating the Positive Compatibility:
1. One is part of the situation.
2. One may overlook some helpful means, to drag him to a 
certain side of this problem.
3. The existence of certain elements one does not know about 
makes it difficult for him to accept the solution.
Defence Mechanisms: subconscious means and ways that 
have the ability of rendering and deform the truth, for one to 
be able to get rid of nervousness and anxiety resulted from 



32

Dyslexia Tweets - The child is struggling to read the words prevents him enjoy 
the content of the book because it focuses on spelling, which often 
leads to oblivion.

- Reading styles including repetition methods, and providing new 
words slowly, allows the student to develop his self-confidence, and 
assists him with self-appreciation when reading.

- The use of logic instead of memory makes it easier for the 
teacher to deliver information to dyslexics. 

- The use of a multi-sensory teaching method helps the teacher 
to communicate information to dyslexic students.

- To help dyslexic students the teacher should provide them with 
a copy of the notes.

- The preparation of similar words’ list, and categorizing them into 
groups have a common feature, such as auditory or visual balance 
assists students to overcome reading and writing weaknesses.

- Training weak students on the required skills through deliberate 
and targeted tasks and activities is considered a contributing factor 
to strengthen their reading and writing skills.

- Strengthening students' initiatives in the morning assembly, 
or school radio are important elements to overcome the student’s 
reading and writing problems.

- The school should pay attention selecting experienced teachers 
and the efficiency of training at the elementary level because they 
form the student and build his skills at this stage.

- Many students find it difficult to learn new skills; so they can be 
carried over to higher levels, making it easier for students to learn 
and comprehend.

- For the remediation of dyslexia, the desired skills and the 
difficulties must be identified for each case.

- It is necessary to focus on private lessons to improve the 
handwriting with a specialized teacher, particularly in primary 
schools.

- The successful teacher trains his students to connect the sound 
analysis to the written analysis at the same time.

- Dyslexia and its slow pace are signs of literacy and reading 
difficulties.

- Difficult to replace one word with a similar one increases the 
likelihood that a student suffers from reading, writing and reading 
difficulties

- The weakness of the student's ability to complete the calculation 
problems is the possibility that he suffers from reading, writing and 
reading difficulties..

- Difficulties related to literacy, reading and learning: decoders, 
especially for the letters. "

- Experts believe that when a student suffers from a call known 
words is a sign reading, writing and reading difficulties.

- When a student suffers handwriting, which means the possibility 
of reading, writing and reading difficulties.

-Reading itself is fun for the child, even if it was not able to 
understand written text completely dismantling its symbols.

- You are given the rules of spelling the whole class. Certain 
words in spelling tests are based on a particular topic.

- Organized teaching of the language rules and patterns is very 
important to all students in the classroom, especially the dyslexics.

- Reading in itself is a pleasure to the child, even if he was not able 
to understand the written text and decode its symbols completely.
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