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EditorialEditorial

Every time I write the editorial, The first day I decided to 

establish this Kuwait Dyslexia Association comes to my 

mind and see how far we went. Are we going towards the 

aims we have set, Are our goals for the next stage clear? 

Are the strategies planned for leading us to achieving our 

objectives?

I think editorial writing gives me the chance to review our 

efforts and stand upon the achievements we have made and 

the short term objectives need to be fulfilled in the next few 

months. It’s 2007 now and we need to be ready for a greater 

step toward Dyslexia Friendly Schools. Our pilot schools are 

moving smoothly and steadily towards achieving the goals 

set and standards to be met. I appreciate all the efforts 

exerted by the teaching staff, school administration and all  

those engaged in educating children at Arwa Bint AlHarith 

& Abdel Mohsen AlBahr primary schools. These people are 

doing a great job creating a learning environment that suits 

the needs of dyslexics in mainstream schools. Thee outcomes 

are encouraging to move forward to the next step. Our next 

goal; to include more schools to the Dyslexia Friendly Schools 

Initiative is becoming real. It’s our work and concern now to 

include at least two schools in every educational area and 

prepare its staff  them to support children with dyslexia in a 

way that suits and meets their needs.

 

Mohammed Al-Qatami
Chairman of  KDA
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Local News

Non-Profit Organizations Festival

“For the sake of Kuwait”

February 2007, Responding to the directions of 
the Amir to make good use of the youths free 
time, Kuwait scientific Center arranged for the 
non profit organizations festival under the title 
“For the sake of Kuwait” which took place in 
the period between 12-16 February. 
Non profit organizations gathered in one place 
to show the role they play in the society and 

how they address the need of members of the 
society targeted. 
KDA is one of the se organizations which is 
given the chance to taklk about itself and tell 
the audience about the services and efforts 
its members make to give hand to a wide 
sector of the society , their educators and 
families.
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Local News

Assessment for specific
learning difficulties

Assessments need to be:

Valid – measures what we want them to measure.

Appropriate for the context in which they
                                      are to be used.

Informative about what happens next – they 
need to be for specific learning difficulties’.
  	 			John	Everatte

March 2007. In the framework of cooperation 
between community organizations working 
in the field of learning difficulties, Kuwaiti 
Dyslexia Association hosted Dr / John 
Everatt, senior lecturer and head of the 
master’s and doctoral programs in the 
Department of Psychology, University of 
Surrey-Britain- visitor to the Center for 

Child evaluation and Teaching sponsored by 
Kuwait Foundation for the advancement of 
Science KFAS- to deliver the monthly lecture 
in KDA Headquarters. 
Dr. Everatt shed light on some alternative 
means of diagnosis, which can be used 
for the early detection of individuals with 
learning difficulties, especially dyslexia. 
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Local News

Dr. Latifa Al-Kandri representing the Regional 
Center for Child and Motherhood  and Mr. 
Mohammed Al-Qatami, chairman of Kuwait 
Dyslexia Association  and Mr. Ahmed Huthaifa 
KDA general manager signed a Memorandum 
of Understanding to facilitate cooperation and 
exchange expertise in academic, professional, 
educational and training domains between the 
two parties. This helps strengthen academic 
cooperation and boost scientific enquiry in the 
field of special educational needs and learning 
disabilities. 
And also aims to encourage cooperation 
and  continuous exchange of information and 
expertise in relation to areas of research and 
practice of mutual interest to the Department 
of Special Education, Kuwait University and the 
KDA according to the rules and regulations of 
both parties.    

This	Memorandum	of	Understanding	aims	 to	
encourage	cooperation	between	the	two	sides	
in	the	following	areas:	
l Training in the field of special educational 

needs and learning disabilities,
l Postgraduate studies in the field of special 

educational needs and learning disabilities,
l Academic research and field studies,
l Lectures, talks, workshops, discussion groups 

and conferences,
l Exchange academic papers, information, 

periodicals related to special educational 
needs and learning disabilities,  

l And exchange consultation by utilizing experts 
from both sides,

Early Childhood learning challenges workshop series. 
(GM & Nawal attendance)
March 2007, Kuwait Dyslexia Association is always keen 
on follow up the latest information related to Learning 
difficulties. Keeping up to date and aware of what other

A Memorandum of  Understanding signed

KDA &  Motherhood and child …. 
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Local News

Awareness
(3 Schools) Nawal

Teaching Aids 
Workshop (Arwa 
Bint Al-Hareth)

In April 2007, complementing the 
role initiated by the language in 
elementary school generations of girls - 
one-friendly schools Deslxia sponsored by 
the Kuwaiti Society for Deslxia-use teaching 
methods to address multiple senses in providing 
reading and writing skills in language, the English 
language section lecture on the corresponding dimension 
of the problems Aldslexia. The lecture, which focused on the 
«capabilities and talents possessed by insolvent Quraeia» 
where the examples of celebrities insolvent Quraeia bands 
and their creations, and then addressed the lecture some of 
the recommendations of teachers and parents what must be 
done / or unavoidable to improve the reliance of the concept 
Quraeia insolvent, and thus improve academic skills and 
develop.
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Local News

A campaign is launching to encourage schools to make themselves more 
responsive to the needs of dyslexic pupils through educating parents about 
dyslexia and efforts to be done to help dyslexics.
The Kuwait Dyslexia Association wants to «take the fear out of school» for children 
with this learning disorder, so that they can approach lessons with a greater 
sense of confidence. 
«Without the right support, dyslexic children can become school phobic. But the 

good news is that children can thrive at home and at school. 
“ Difficulties with reading and writing need not lead to dyslexic pupils 

feeling alienated from school, if teachers use an approach that 
recognizes that dyslexics «process information differently»., is 

one of the mottos designed for the campaign.  
Teachers will be called  to use a «multi-sensory» approach, with written words, sounds 

and images used to reinforce each other in expressing meaning. The campaign 

March 2007, believing in its effectiveness in leading the Arab community in the field 
of dyslexia and related problems, Dr. Charles Haynes, a senior lecturer at Massachutes 
General Hospital and board member of the international dyslexia association (IDA) is 
keen on meeting Mr. Mohammed al-Qatamai  chairman of KD. Discussions between 
the two parties tackled avenues of cooperation between the two associations and 

valuing the efforts exerted during the previous stage. Dr Haynes 
praised the efforts of KDA towards Dyslexia Friendly Schools 
Initiative being the first initiative in the Arab world. He also 
reviewed its progress with Mr. Qatami who in turn presented 
KDA efforts in preparing  school administrations and staffs 
to achieve the preset goals of Dyslexia Friendly Schools. Mr. 
Qatami explained the role of KDA in the preparation, follow up 
and evaluation stages. Dr. Haynes mentioned that USA is taking 
serious steps in adapting DFS Initiative in schools in the USA 

Kuwait TV 
Documentary

�

Charles Haynes, IDA board member testimonial

Dyslexia Friendly campaign follow up.



International News

Dyslexic children use nearly five times the brain 
area as normal children while performing a 
simple language task, according to a new study 
by an interdisciplinary team of University of 
Washington researchers. The study shows for the 
first time that there are chemical differences in 
the brain function of dyslexic and non-dyslexic 
children. 
The research, published in the current issue of 
the American Journal of Neuroradiology, also 
provides new evidence that dyslexia is a brain-
based disorder. Dyslexia, a reading disorder, is 
the most common learning disability, affecting an 
estimated 5 percent to 15 percent of children. 
The UW researchers, headed by developmental 
neuropsychologist Virginia Berninger and 
neurophysicist Todd Richards, used a novel 
noninvasive technique called proton echo-planar 
spectroscopic imaging (PEPSI) to explore the 
metabolic brain activity of six dyslexic and seven 
non-dyslexic boys during oral language tasks. The 
researchers used PEPSI to measure levels of brain 
lactate activation. Lactate is a by-product of energy 
metabolism produced by neurons when the brain 
is activated. Most, but not all, of this brain activity 
took place in the left anterior, or frontal, lobe of 
the brain, which is known to be one of the centers 
for expressive language function. 
“The dyslexics were using 4.6 times as much 
area of the brain to do the same language task 
as the controls,” said Richards, a professor of 
radiology. “This means their brains were working 
a lot harder and using more energy than the 
normal children.” 
“People often don’t see how hard it is for 
dyslexic children to do a task that others do 
so effortlessly,” added Berninger, a professor 
of educational psychology. “There are learning 
differences in children. We can’t blame the 
schools or hold teachers accountable for teaching 

Dyslexic children use nearly
five times the brain area 

dyslexic children unless both teachers and the 
schools are given specialized training to deal 
with these children.” 
To capture the brain activity of the subjects, the 
UW research team used PEPSI, which is about 
32 times faster than conventional magnetic 
resonance spectroscopy. Software developed 
at the UW enabled the researchers to detect 
specific brain chemicals. 
The 13 boys in the study were between 8 and 
13 years of age and the dyslexic and control 
groups were well-matched in age, IQ and head 
size, but not in reading skills. The controls were 
reading at a level above normal for their age 
and had a history of learning to read easily. The 
dyslexics had delayed reading skills and were 
reading well below average for their age. Their 
families also had a history of multi-generational 
dyslexia that was confirmed in a concurrent 
family genetics study. 
The boys, fitted with earphones were asked 
to perform four tasks while their brains were 
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International News

being imaged. Three of the tests involved pairs 
of words and the fourth used pairs of musical 
tones. 
In the language tests, the boys heard a series 
of word pairs that consisted of either two non-
rhyming words such as “fly” and “church,” two 
rhyming words such as “fly” and “eye,” a non-
rhyming real word and non-word such as “crow” 
and “treel,” and a rhyming word and non-word 
such as “meal” and “treel.” The boys were asked 
if the word pairs rhymed or didn’t rhyme and if 
the pairs contained two real words or one real 
and one non-word. They responded by raising a 
hand to indicate yes or no. In the music test, the 
boys heard pairs of notes and raised one hand if 
they thought the notes were identical and the 
other if they believed them to be different. 
While the dyslexic boys exhibited nearly five 
times more brain lactate activation during a 
language task that asked them to interpret the 
sounds of words, there was no difference in the 
two groups during the musical tone test. This 
means the difference between the dyslexics and 
the normal children relates to auditory language 
and not to nonlinguistic auditory function, 
according to Richards and Berninger. 

They also said the findings are important because 

they shed new light on brain mechanisms 

involved with dyslexia at a developmental 

stage when it is still amenable to treatment. 

In addition, the functional differences between 

dyslexics and control subjects add evidence that 

dyslexia is a brain-based disorder. 
“When a child has a brain-based disorder it is 
treatable, although it may not be curable, just 
as diabetes is,” said Berninger. «Dyslexia is a 
lifelong condition, but dyslexics may learn to 
compensate for it later in life. We know dyslexia 
is a genetic and neurological disorder. It is not 
brain damage. Dyslexics often have enormous 
talents in other parts of their brain and shine in 
many fields, e.g. Thomas Edison and financier 
Charles Schwab. 
“While it is useful to show there are brain 
differences between dyslexic and non-dyslexic 
children, considerably more research is needed 
to precisely define the chemical and neurological 
markers of dyslexia. What we found is a 
metabolic marker, but there could be a more 
fundamental cause. We need to understand the 
molecular and neural mechanisms underlying 
dyslexia,” she added. 
Other members of the UW research team and co-
authors of the study are Stephen Dager, professor 
of psychiatry and behavioral science; David 
Corina, assistant professor of psychology; Cecil 
Hayes, professor of radiology; Robert Abbott, 
professor of educational psychology; Susanne 
Craft, adjunct associate professor of psychiatry 
and behavior science; Dennis Shaw, assistant 
professor of radiology; and Stefan Posse, affiliate 
assistant professor of radiology. In addition, UW 
doctoral students Sandra Serafini, Aaron Heide, 
Keith Steury and Wayne Strauss participated in 
the research. 
The study, part of a wider UW effort to understand 
the basis of dyslexia and develop treatments for 
it, was funded by the National Institute of Child 
Health and Human Development. 

For more information, 
contact	toddr@u.washington.edu	
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The ideas and challenges launched by the 
BDA’s original “Achieving Dyslexia Friendly 
Schools Information Pack” struck a chord across 
the UK and beyond. Teachers began to realise 
that the fine tuning needed to make schools 
dyslexia friendly has the potential to improve 
the learning of all pupils. Now, with the active 
and enthusiastic support of their LEAs, more and 
more schools are aspiring to become dyslexia 
friendly.
Becoming a dyslexia friendly school requires a 
review of the implementation of major whole 
school policies, especially teaching and learning, 
monitoring and assessment, differentiation and 
inclusion. The issue then becomes one of how 
these policies are monitored, evaluated and 
reviewed to ensure top quality learning right 
across the range of ability and need. We have 
included below some examples of criteria which 
fall into four areas and are designed to be a 
balance of validating existing good practice.
•		 Leadership	and	Management.
	 -	Teaching	and	Learning.
	 -	The	Classroom	Environment.
•		 Partnership	and	Liaison	with	Parents,	Carers,	

Governors	and	other	Concerned	Parties.
Individual LEAs are responsible for working with 
their schools to ensure they become dyslexia 
friendly.
The full set of exemplar criteria is available to 
LEAs who are involved in the BDA Quality Mark 
scheme.

Standard 1: Leadership and management in 
the school (whole school approach)
1.  The School Development (Improvement) 

Plan (SDP/SIP) includes targets for focusing, 
developing, establishing and enhancing 
Dyslexia Friendly Status. It also shows how 
this will be monitored and evaluated.

2.  Guidelines for meeting the needs of pupils 
with dyslexia are contained within other 
whole school key policy documents. For 
example:

Planning a Dyslexia Friendly School 
•  SEN, differentiation and inclusion;
• assessment and monitoring;
• partnerships with parents;

3. All staff are proactive in promoting dyslexia 
friendly practice to meet the needs of pupils 
with dyslexia (as revealed in their planning 
documentation).

4. School governors and parents are involved 
in the process and participate in ongoing 
training.

5. A plan for ongoing continuing professional 
development (CPD) is either in place or 
in the process of being put in place. For 
example:

• whole school awareness training (including 
governors);

• learning support assistants are being trained 
and have ongoing support;

• courses leading to an award – one teacher 
with a Diploma and OCR level 5 certificate 
where possible per school or cluster of 
schools. Alternatively, access to such 
expertise within the LEA;

• specialist qualifications to enable teachers 
to assess for examination concessions for 
national tests and public examinations;

6. Induction procedures for new staff (and supply 

PLANNING A DYSLEXIA FRIENDLY SCHOOL [29]
My first memory of school is of fear. I spent all my time hiding my difficulties as I did not want 
the teacher to notice me and I became an expert at it.   Mike
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[31] PLANNING A DYSLEXIA FRIENDLY SCHOOL
I found out I was dyslexic after I was made redundant. I have found that I can learn, if the 
teaching is done in a way that I can use the information. I am starting an MA, having got a 2.1 
in my first degree. Mike

I always had a reason why my homework 
was not done or why I was on the wrong 
page. I eventually left school with no 
confidence and a GCSE in woodwork.  Mike

staff) make explicit reference to expectations 
relating to Dyslexia Friendly Status.

7. Resources are allocated to ensure effective 
implementation of the Initiative, linking 
targeted resources to measurable outcomes.

8. The school recognises the need for pastoral 
support for pupils with dyslexia.

Standard 2: Teaching and learning
1.	 Underpinning	knowledge:
• Class and subject teachers and key colleagues 

(e.g. SENCo who has dyslexia expertise 
gained through appropriate training) know 
the indicators of dyslexia and strategies for 
support and how to access available sources 
of information.

• Training to be updated through CPD.
• Learning support assistants are valued 

members of the teaching team and apply 
support strategies for pupils with dyslexia. 
They are supported by the class teacher and 
SENCo and know when to refer back for extra 
support or different strategies.

• Pupils are taught about the nature of their 
difficulty where appropriate, including areas 
of strength and preferred learning styles 
and teachers are aware of the suitability of 
theirteaching styles.  

2.	 Assessment	and	identification.
• Systems and assessments are in place to 

identify pupils with literacy difficulties 
throughout their education.

• There is regular monitoring of the whole class 
to assess the progress in reading and spelling 

to reveal unexpected difficulties. Adjustments 
are made where necessary.

 Attainment in other curriculum areas is 
similarly monitored.

3.	 Programmes	of	learning.
• Appropriate, evidence-based Wave 3 

intervention programmes are implemented. 
There should be clear evidence that suitable 
learning challenges are set.

• Pen portraits of all pupils with SpLD include 
individual teaching and learning strategies 
and are available to all staff including supply 
teachers.

•  Pupils work in a variety of groupings (including 
opportunities to work in mixed ability groups) as 
well as working with an adult in groups. Care is 
taken to ensure that pupils’ cognitive ability is 
taken into account in any setting or streaming 
system so that teaching presents dyslexic pupils 
with an appropriate level of cognitive challenge.

 Diverse learning needs are met and potential 
barriers to achievement are overcome.

These include:
Whole class:
• Multisensory teaching and learning 

opportunities (e.g. Mind Mapping®). These 
lessons should be scheduled with adequate 
frequency that reflects the IEP.

• There is provision for one to one and small group 
teaching and specialist 
support which is 
dictated by need (Wave 
3).

Homework:
• Provided on separate 

sheets, scribed into 
homework diaries 
or recorded on a 
dictaphone and 
discussed with parents 
as required.
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Standard 3: Classroom environment (curriculum 
and learning environment)
Implementation of access strategies and dyslexia 
friendly teaching strategies and support is 
evidenced across all curriculum subjects. Evidence 
of adapted classroom organisation is found and 
attention is paid to adaptive practices, such as:
• Seating, lighting and the position of 

resources.
• Information on non white paper (e.g. cream) 

where relevant with an accessible font and 
layout.

•  Alternatives to copying from the board.
•  ICT is used to support pupils learning. Computer 

screens and text size is adjusted where 
appropriate.

•  There is an audit of resources available within 
school for supporting pupils with dyslexia and 
SpLD. For example:

•  magnetic letters;
•  literacy games;
•  ‘goody box’ of resources (word mats, coloured 

filters/overlays, alphabet on the wall etc).
• Self esteem is promoted through valuing 

the individual, praising their efforts and 
achievement, promoting strengths and 
providing a stress free learning environment

• Effective measures are in place to deal with 
harassment or bullying related to SEN.

Standard 4: Partnership and liaison with 
parents, carers, governors and other concerned 
parties
Partnerships with parents
• Provide evidence to show the following:
• Effective communication is in place for 

parents to understand dyslexia and the basis 
on which the dyslexia friendly school teaches 
and supports their child. This should include 
reference to the Code of Practice.

• Promoting ongoing working partnerships with 
parents which contribute to effective learning 
at home and school. Parents should be 
encouraged to express concerns as they occur 
and schools should ensure that parents know 
to whom to address them.

• A complaints procedure is in place and parents 
should be familiar with how it works.

• Parents are informed of where they can go for help 
e.g. local dyslexia association or support groups.

Working in partnership with pupils.
•  Help pupils to understand their dyslexia and 

value their achievements and help them with 
emotional and behavioural issues.

•  Involve pupils in IEP planning and identifying 
and implementing their own learning 
strategies. Include pupils’ interests, strengths 
and weaknesses.

•  Promote the pupil advocacy service, mentors 
and counsellors where appropriate.

•  Promote a “can do” culture.
•  Raise an awareness of dyslexia and SEN 

amongst peers. Remove the stigma and 
provide positive role models for all pupils.

I can take on information and express ideas 
in flowcharts andmind maps. Colour is also 
very helpful when the flow of ideas change 
or new topics arise.    Mike
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Teachers Corners

Relation to learners who may have difficulties 
in acclimatising to different  teaching styles, 
and indeed in the case of children with APD to 
auditory based learning. Environmental factors 
relating to learning styles should in fact be an 
influential factor in a school’s daily practices, 
its policy and philosophy. In order for learning 
styles to be effectively.
Implemented it should be seen not at  the 
individual teacher level but at a whole school 
level, including the learning environment. 
Classrooms therefore need to be designed or 
redesigned with learning styles in mind. For 
example it may be necessary to redesign desks 
or to provide students with a choice of desk or 
study styles. Music for example can also be used 
to generate a  relaxed and creative learning 
environment. (See Reid 200

Observing learning styles
It is important to develop a framework to 
observe the learners’ behaviours with different 
tasks. An example of such a framework is shown 
below (adapted from Reid 2005)
EMOTIONAL
Motivation;
• What topics, tasks and activities interest the 

child?
• What kind of prompting and cueing is 

necessary to increase motivation?
• What kind of incentives motivate the child 

– leadership opportunities, working with 
others, free time or physical activity?

Persistence;
• Does the child stick to a task until completion 

without breaks?
• Are frequent breaks necessary when working 

on difficult tasks?
Responsibility
• To what extent does the child take 

THE ROLE OF THE LEARNING
ENVIRONMENT

responsibility for his/her own learning?
• Does the child attribute success or failure to 

self or others?
Structure
• Are the child’s personal effects - desk, 

clothing, materials well organised or 
cluttered?

• How does the child respond to someone 
imposing organizational structure on him/
her?

Social Interaction
• When is the child’s best work accomplished 

– when working alone, with one another or 
in a small group?

• Does the child ask for approval or needs to 
have work checked frequently?

Communication
• Does the child give the main events and 

gloss over the details?
• Does the child interrupt others when they 

are talking?

1�



Teachers Corners

COGNITIVE
Modality preference
• What type of instructions does the child most 

easily understand- written, oral or visual?
• Does the child respond more quickly and 

easily to questions about stories heard or 
read? 

• Sequential or Simultaneous learning 
• Does the child begin with one step and 

proceed in an orderly fashion or have difficulty 
following sequential information?

• Is there a logical sequence to the child’s 
explanations or do her/his thoughts bounce 
around from one idea to another?

• Impulsive / 
reflective

• Are the child’s 
r e s p o n s e s 
rapid and  
spontaneous 
or delayed and 
reflective?

• Does the child seem to consider past events 
before taking action?

PHYSICAL
Mobility
• Does the child move around the class  

frequently or fidget when seated?
• Does the child like to stand or walk while 

learning something new? Time of day
• During which time of day is the child most 

alert?
• Is there a noticeable difference between 

morning work completed and afternoon work?
 Sound 
• Does the child seek out places that are 

particularly quiet?
Light
• Does the child like to work in dimly lit areas 

or say that the light is to bright?
Temperature
• Does the child leave his/her coat on when 

others seem warm?

Furniture Design
• When given a choice does the child sit on the 

floor, lie down, or sit in a straight chair to 
read?

Metacognition
• Is the child aware of his/her learning style 

strengths?
• Does the child demonstrate selfassessment

Summary
The key points in this article emphasize that 
acknowledging the child’s learning style 
needs to be considered in the planning and 
preparation of materials as well as in the 
actual teaching. Further it highlights that the 
learning environment can contribute a great 
deal to the learning experience and it is 
important to ensure that the learner has the 
feel good factor when engaged in earning. 
It is this that will determine the outcome of 
the learning experience for the child. The 
experience of learning may be more important 
to many children than the actual finished 
product. At the same time it is important that 
children, themselves become aware off their 
own learning style. This is the first and most 
important step to achieving a degree of self-
sufficiency in learning. Acknowledging learning 
styles can help to promote skills that extend 
beyond school, as knowledge of learning styles 
can equip all students for lifelong learning. 

REFERENCE
Reid, G. (2005) Learning Styles and
Inclusion Paul Chapman Publishers.

Dr. Gavin Reid (www.gavinreid.co.uk) is senior 

lecturer University of Edinburgh, director and 

consultant of the Red Rose School for children with 

Specific Learning Difficulties 

(www.redroseschool.co.uk) and consultant to 

Learning Works International

(www.learning-works.org.uk)
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Teachers Corners

“I’m rubbish at this,” stated 12-year-old john, when 
I gave him a blank 12 by 12 Times Table Square to 
complete on a Monday morning in August. It was the 
first day of a week-long summer school.
I gasped. “Never ever say negative 
things like that about yourself,” I told him 
and the 7 other children in the class. I 
explained to them that in this class there 
are never things that they can’t do. There 
are only things that they already know, 
and things that they are learning and that 
I will help them with. I explained that 
work best for them and make it easier for 
the to learn. I assured them that they would see good 
progress in Square, putting in the answer to all the 1-12 
x-tables, with guidance and help from me as I went 
round wherever it was needed.
On each child’s sheet we recorded how long it had 
taken them to complete the square. This was their 
‘baseline’ score. Their goal was to get faster and faster 
each day, beating their previous speed (they are not 
competing with each other-only with themselves) 
and/or becoming more accurate.
Many of the children on the course were Dyslexic, 
with some Dyspraxic, and some with other learning 
difficulties. The course is designed to provide Basic 
Skills support for these children, aged 5-12 years, and 
currently runs in Bath and Swindon. It is in the seventh 
successful year, and we have children who even fly in 
from abroad to attend! Each day they have sessions on 
literacy, mathematics and creative skills. The settings 
are glorious, and the ethos positive and supportive!
For many of these children, learning x-tables at school 
has been a nightmare for them. Trying to learn such 
facts by rote and auditory memory alone has not 
been effective: some bits stick, while others don’t. 
Sometimes they know the ‘tune’ of the tables ‘chant’, 
but not the words. They are on shaky ground, and it 
undermines their confidence. Often there has been a 
mismatch between the way tables have been taught in 
school and the ways of learning that would work best 
for them as individuals.
Speed of processing and working can also be a problem. 
Some children take longer to retrieve this information 
from memory than others, and for them practising speed 
of retrieval is just as important, and time-consuming, as 
teaching the material in the first place. Sometimes not 
enough time and attention is given in schools to this 
element of building speed of access.
We discuss alternative ways of learning. I explain that 
some people learn best by using pictures, colour, seeing 
patterns, picturing their surroundings, understanding, 

stories, humour, touch, movement, ‘doing’, rhymes or 
rhythm. ‘Video memory’ can also be a strength. This 
is where the teacher ‘acts out’ something in front of 

the child and the child makes a kind 
of ‘video’ in their mind of what they 
have just seen. The child is encouraged 
to make sure that their ‘video’ has 
colour, movement and sound. When 
thee teacher has finished, they ask the 
child to close their eye and play back 
their video. This can be a very powerful 
memory too for many of the children 
we work with. Unfortunately, not many 

classroom teachers are aware of this potential learning 
strength, or how to teach to it. 
Here is an example of using ‘video’ memory to teach 
a tables fact. The teacher has two plastic plates on the 
desk, each with a knife and fork. The children are told 
to watch carefully and make a ‘video’ in their minds 
of everything the teacher is going to say and do. The 
teacher pretends to eat from each plate in turn, saying 
“I ate, I ate, I was sick on the floor..” (demonstrated by 
acting this out)” ..eight eights are 64”. The children are 
asked to close their eyes and play back their ‘video’, 
so that they see to close their eyes and play back their 
‘video’, so that they see the actions and say out loud 
the words. The children then write this memory anchor 
on a small piece of paper (business card size), adding 
a drawing, colour and 8x8=64 (again in colour). These 
are laminated and put onto a key ring with the child’s 
name, so that they can carry them around in a pencil 
case or pocket at school, to use for quick reference and 
memory reinforcement. The x-facts chosen are those 
that the individual child those that the individual child 
struggled with most on that first table’s square trial.
Pictures are often helpful memory anchors for these 
children. Here are some of the picture memory anchors 
for the 6x6=36, 6x8=48, times tables facts. (These are 
taken from “How Dyslexics Learn”. by Saunders & 
White, details below) 6x6=36.

The memory anchor 
uses a pictures, colour 
and rhyme. However, 
it could also be acted 
out by the teacher or 
child if wished (e.g. 
the child kicks a ball 
with 36 chalked onto 
it, while wearing a no. 
6 on their shirt). This 
form of presentation 

would enable to teacher to also bring ‘video memory’ 

Teaching kids the way they learn
By Dr. Kate Saunders,

Chartered Psychologist and School Special Educational Needs and Gifted & Talented Coordinator

“For many of these children, 
learning x-tables at school 
has been a nightmare for 
them. Trying to learn such 
facts by rote and auditory 
memory alone has not 
been effective: some bits 
stick, while others don’t.”
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or active/’doing’ memory strengths.
6x8=48

In this example, 
the memory 
anchor is “6 
at 48, 6 eights 
are 48!”, using 
some element 
of rhythm and 

rhyme. The child has made bold use 
of colour and some use of humour to 
emphasize the big mouth that ‘ate’ the 
8.
Note that it is important to build in 
at least 3 learning strengths (e.g. 
combining pictures, colour and rhythm, 
or using video memory, rhyme and 
humour) for each memory anchor. This 
strengthens memory and aids retrieval. 
It is important that the individual 
children become aware of those learning strengths 
that work best for them, so that after a while they are 
able to automatically build these in whenever they 
are in a learning situation. Experience has shown that 
children certainly are able to achieve this level of self-
awareness and effective use of learning strengths, 
once they have become used to working in this way.
The 9x Table finger pattern is also helpful and quite 
quick to teach. The children put out their hands in front 
of them, palms up. If they want 3x9, they count from 
the left hand side 3 fingers (digits) along. The fold 
down this finger. They then count up the number of 
fingers to the left of the folded one. This is the number 
of tens in the answer (2). Then they count up the 
number of fingers to the right of thee folded one. This 
is the number of units in the answer (7). So, the full 
answer is 27. This is illustrated below:
3x9=27

This finger 
pattern will 
work for up to 
10x9=90. 
Some children 
enjoy noting the 

patterns in the answers to the 9xtable. The number in 
the units column generally goes down one each time, 
and the number in the tens column goes up one each 
time (up to 10x9-90), such that the answers are 9, 
18, 27, 36, 45, 54, 63, 72, 81, 90. Furthermore, if the 
two numbers in any one answer are added together 
(i.e. the number in the tens column and the number 

in the units column), it always comes to 9 (up to 10x9). 
For example, where the answer is 9, 0+9=9; where he 
answer is 18, 1+8=9; where the answer is 27, 2+7=9; 
where he answer is 36, 3+6=9, etc...
Another useful observation is that for any 9x table fact 
up to 10x9, the answer in the tens column is always 
one less than the number you are multiplying by. For 
example, the answer to 6x9 will start with a 5 in the 
tens column. Since we know that the number in the 

tens column plus the number in the 
units column will add up to 9, we can 
then work out that 3x9=27 (as 2 is one 
less than the 3 we are multiplying by, 
and 2 plus 7 makes 9). Similarly, we can 
work out that 6x9=54 (as 5 is one less 
than the 6 we are multiplying by, and 5 
plus 4 makes 9).
The children are often fairly comfortable 
with the 2, 5 and 10 times tables, 

because of the repeated patterns within them, which 
make these easier to learn. Similarly, they are often 
comfortable with the 11xtable, up to 11x9=99. They 
are often comforted to realize that if they know the 
2xtable, they already know some of the 4xtable. The 
answer are of course the same as the 2xtable, but 
starting with 4 and then leaving out every other one.
Appreciation of patterns can, therefore, be a helpful 
learning strength for tackling a 12 by 12 tables square. 
The children are taught that if 5, 10 and 11xtables, they 
can also fill in the columns for those  tables. This leaves 
surprisingly few boxes unfilled. The children then 
learn and use their memory anchors for the remaining 
tables’ facts. (The children are encouraged to make 
up their own memory anchors where possible. For 
example: Rugby players tackle, football players score, 
twelve twelves are 144. These are then entered onto 
a memory card, with pictures and colour, and put onto 
their key-rings).

There are some other helpful patterns hidden in times 
table facts. For example:

Dr.	Kate	Saunders	provides	one-day	conferences	 for	 teachers/	parents	and	 in-school	 INSET	 courses,	at	home	and	abroad.	 For	
further	 details	 of	 these,	 the	 summer	 schools,	 dyslexia	 assessments,	 or	 an	 appointment	 to	 organize	 an	 individualized	 work	
programme	for	your	child,	please	contact:	07702	079283	or	e-mail:	saunders@drkate.freeserve.co.uk	
Dr. Saunders is co-author of “How Dyslexics Learn”, by Saunders & White, available from the Professional Association of 
Teachers of Students with Specific Learning Difficulties, Tel: 01386 712650, Fax: 01386 712716 e-mail: patoss@evesham.ac.uk, 
£19.95 plus £2.65pp(UK). This book also contains teaching ideas for working with alternative learning strengths when teaching 
reading, spelling, writing and study skills.

“Some people learn best 
by using pictures, colour, 
seeing patterns, picturing 
their surroundings, 
understanding, stories, 
humour, touch, movement, 
‘doing’, rhymes or 
rhythm.”
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When you speak to me....

When you speak to me....
By Nina Robertson ©

When you speak I want to hear your
words, but my brain 

The traffic outside

The dog barking
next door

The phone ringing in
the next room

The laughter and
voices down the hall

The clicking of the 
keyboard

The ticking of the
clock

The radio playing

The clacking of
footsteps on the
floor

The rattle of papers

The humming of the
air conditioner

The brushing of the 
drapes

The rustle of the
leaves on the
window

And your voice.

The traffic outside

The dog barking
the next room

The phone ringing in
the next room

The laughter and
voices in the hall

The clicking of the
keyboard

The ticking of the
clock

The radio playing

The clacking of 
footsteps on the
floor

The rattle of papers

The humming of the
air conditioner

The brushing of the
leaves on the
window

And your words.

When you speak I want to
understand your words, but my brain
tries to understand
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Overcoming Dyslexia
When a child struggles with reading, life can 
be hard: The ability, or inability, to read directly 
affects every aspect of his/her life, including her 
self-esteem. Unfortunately, almost 40 percent 
of 4th grade students in the United States read 
below grade level, according to the National 
Assessment of Educational Progress. The large 
number of struggling readers is due in part to the 
fact that reading problems — namely dyslexia, 
which affects 10 million children nationwide 
— often go undiagnosed until children are well 
into elementary school, when it’s much more 
difficult to address them. 

However, we now know that reading problems 
can be identified in early childhood and, 
with the appropriate support, this/here is a 
good chance struggling readers will go on to 
become good readers. A groundbreaking study 
by researchis/hers at Yale University School 
of Medicine revealed that when children 
are taught solid decoding skills (connecting 
sounds with letters) early on, and get 
prompt, intensive help in learning spelling, 
vocabulary and comprehension skills, they 
can indeed master necessary reading skills. 
In fact, researchis/hers discovered — through 
comparing brain scans of struggling readers 
with those who received intense help — 
that the intervention helped “turn on” and 

stimulate the brain’s reading systems. 
In an interview with Sally Shaywitz, M.D., a co-
author of the Yale study and the author of the 
widely acclaimed book Overcoming Dyslexia, 
“Teaching matters,” says Shaywitz. “You 
can change a child’s brain when it comes to 
reading.”

Q1: What is the leading reading problem 
among young children?
Dr. Shaywitz: Dyslexia. People think it’s a rare 
problem, but it’s not. It’s simply not true that 
reading comes naturally and easily to everyone. 
In fact, many boys and girls — including very 
bright ones — have a hard time learning to 
read. This problem is called dyslexia. 

Q2: What challenges does a child with 
dyslexia face?
Dr. Shaywitz: For beginning readers, dyslexia 
involves an inability to notice and manipulate 
the sounds in spoken words. This deficit 
affects reading accuracy, and later, reading 
rate and spelling. Once a child develops 
an awareness of the sounds of spoken 

words, he 
can then link 
the letters to 
these sounds 
and go on 
to sound out 
new words. 
That’s the key 
to breaking 
the reading 
code — and 

we have to help children who struggle to 
do it.
Very often, children who are dyslexic also have 
terrible handwriting. Their mouths have trouble 
forming sounds and their hands have trouble 
forming letters.
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Q3: What are the signs that might signal a 
young child is struggling? 
Dr. Shaywitz: Children around age 3 and older 
may have trouble enjoying or learning common 
nursery rhymes, A little later, they may have 
trouble recognizing the names or sounds of 
letters in the alphabet. I’m not talking about 
singing the ABC song, but about identifying 
a letter and knowing its name and then its 
sound. They may be unable to read or write 
their own names.

Q4 : You recommend «intensive intervention» 
to help. What exactly do you mean?
Dr. Shaywitz: A reading problem is very serious. 
Kids with reading problems need reading 
programs that are scientifically proven to work; 
they also need to have intensive intervention 
— not just 15 minutes or a half-hour a week. 
They need to practice often; the brain learns 
from practice. If we want a child to be a good 
baseball player, we say, “Go out this/here 
and throw that ball.” Reading is not natural; 
speaking is. Reading needs to be taught, and it 
needs to be taught in ways that are proven to 
be effective.

Q5: What kind of support can a parent 
provide? 
Dr. Shaywitz: Reading to your child is important, 

and especially 
reading books 
that rhyme, 
such as Dr. Seuss 
books. You can 
also make up 
your own jingles 

and stories that highlight a certain sound, like 
“sss.”
From the time a child starts talking, you can 
help him break words into syllables. You can 
teach him/her to clap the number of sounds 
in his name, or the syllables in each day of the 
week. The idea is to pull apart spoken words.
If your child is struggling, it’s equally important 

to encourage him to do something he loves 
and is good at, whether it’s playing soccer or 
painting. Even though it takes a lot of time to 
help children learn to read, there has to be time 
for fun too.

Q6: What should a parent do if she thinks 
his/her child has a reading problem?
Dr. Shaywitz: The first step is to see your child’s 
pediatrician, who can make a referral for further 
evaluation. For young children, the best expert 
is usually a speech and language pathologist.

Q7 : In your book, you write about the 
special strengths of children with dyslexia. 
Please explain.
Dr. Shaywitz: A lot of successful people are 
dyslexic, including the author John Irving, the 

playwright Wendy Wasserstein, the financial 
expert Charles Schwab, and the noted heart 
surgeon, Delos Cosgrove, M.D. My husband [Dr. 
Bennett Shaywitz, M.D.] and I have developed 
a model: A dyslexic child has a weakness in 
decoding surrounded by a “sea of strengths.” 
These higher-level strengths apply to 
comprehension, knowledge, problem-solving, 
and more. Children who struggle with dyslexia 
often see the big picture when others don’t, 
and they often excel in life. 

From:	Parent	&	Child

Adapted from: http://content.scholastic.
com/browse/article.jsp?id=1493 
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Adults with APD need people 
to understand what APD is and 
what it means to cope with APD 
in everyday terms  throughout 
a person’s life, at home at work 
and in adult education. 
They cannot help having APD 
and need your support and ac--
ceptance for who they are. 
They need this from families, 
partners and friends so that 
they do not feel isolated. 
They need this from employers and colleagues in 
the workplace so that they can earn a living and 
pursue a career. 
They need this in adult education¬ to help them 
gain the qualifications they missed out on before 
they realized APD existed and no help was avail--
able, or to help them retrain to gain employment 
in more vocational or APD friendly occupations. 
Listed below are: 
problemsfaced by adults with APD 
explanations of how these affect them in every--
day terms 
and possible solutions, ways in which those with--
out APD can help them to cope. 
1. Problems with understanding speech in back--

ground noise the competing  noise makes it 
hard to distinguish what they should be lis--
tening to and to derive meaning from it, es--
pecially when processing is random. Look at 
the person with APD when 
you speak to them (many lip--
read) and hold conversations 
somewhere quiet whenever 
possible. For meetings provide 
written material beforehand 
and take notes for the person 
with APD. 

2. Appearing not to hear at all 
when you speak or having a 
delayed response or reply. In--
attention, inability to listen ; 

Auditory Processing Disorder Tips for Adults with APD 

Problems, explanations, solutions 
thought of as a daydreamer or 
selective listener, may often ap--
pear in a world of their own this 
indicates that a person has not 
understood all or part of what 
you said. It is because of the 
distraction of background noise 
affecting their already dimin--
ished ability to process what 
they hear. Visual distractions 
make this worse too. Due to the 

isolation of trying to cope with sound those 
with APD may sometimes seem to switch off 
or tune out (epilepsy should also be investi--
gated if this is the case as symptoms can be 
similar). –Again, understanding is vital, this is 
not meant as bad manners or avoidance. Ask 
the person with APD if they prefer repetition 
of what is said or rewording it, or maybe if 
they cannot process well at that time, neither 
will help so write it down. Keep workplaces 
free from distractions. 

3. Speaking louder or quieter than normal, un--
aware of the volume – caused by an inability 
to register the volume of speech. Please be 
understanding; this is not meant deliberately 
to indicate either aggression or shyness; the 
person simply cannot help it and probably 
won’t know they are doing it. 

4. Problems with telephones and those with ac--
cents or rapid speech– caused by poor tele--

phone sound quality, sound dis--
tortion, unfamiliar voices etc. 
Unfamiliar accents and those who 
speak too quickly make it harder 
for everyone to understand what 
is said, but this is worse for those 
who have problems processing 
speech anyway. If this is a prob--
lem use other forms of commu--
nication such as email, texting or 
other written means wherever 
possible or speak loudly, clearly 
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and slowly, allowing the listener extra time to 
process. Calls should be taken in a quiet envi--
ronment if at all possible, especially at work. 

5. Inability to follow multistep instructions – this 
is because if auditory sequencing difficulties.
Give instructions on paper or one at a time, 
ensuring understanding. 

6. Avoidance of noisy crowded places and so--
cial gathis/herings this is not due to at--
tempts to be anti social but a necessary side 
effect for those who cannot process speech 
in background noise, which can become very 
unpleasant, exhausting and overwhelming. 
Those with APD can be as outgoing as any--
one else, but are socially isolated by their 
processing difficulty. Don’t take this person--
ally; choose quieter settings for social gath--
erings. Crowded shops and those that play 
music should also be avoided. 

7. Misinterpretation of meaning of words; word 
retrieval problems (not finding the right words 
to say); missing inferences, may not under--
stand sarcasm or humour 

  these can all be causes of miscommunication 
which can be very frustrating and embarrass--
ing. Be patient and explain discretely what has 
been misunderstood; allow the person time to 
find the words they need. 

8. In some it can cause problems with reading and/
or spelling APD has been found to be one of the 
major causes of dyslexia due to the inability to 
process the sounds that make up words which 
can prevent them relating these to the written 
form of language. Use of spellcheckers and as--
sistive reading technology can help his/here. 

9. APD does not mean people are lazy or stupid 
APD has nothing to do with intelligence, attitude 
or effort; those with APD have to try twice as 
hard just to survive and need help not criticism.
Processing can be worse when tired, stressed 
or unwell. Understanding and acceptance can 
help so much with this and avoid putting added 
pressure on the person with APD to be what 
they are not, as this can add more stress and 
make their processing worse. 

10. Those with APD need to develop their own 

personal coping strategies such as lip reading 
and establishing familiar routines and their 
own way of doing things,just so that they can 
cope every day.This is so that when facing so 
much in life they cannot understand or con--
trol, they try as much as possible to control 
what they are able to.It is essential for those 
close to them to understand this need for 
predictability in, what is for them, an unpre--
dictable world, and for them to help them to 
maintain this sameness. 

APD is for life…if you care about the person with 
APD, don’t expect them to behave as if they 
didn’t have it or try to change them; accept that 
they will always be as they are with all the added 
sensitivities and unique gifts that it can bring and 
help them to be all that they can be. 

N.B. These tips are part of an ongoing initiative 
in the development of informational handouts for 
adults with APD, covering the difficulties faced in 
the areas of employment, interpersonal relation--
ships and post 16 and adult education. 
This initiative is part of the Adults with APD Re--
search Project in conjunction with Damien Howard, 
http://www.eartroubles.com/ . 
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Dyslexic children and adults experience a range 
of challenges when trying to put pen to paper . . 
. John Bradford describes common difficulties and 
some strategies which have been found to help.
A teacher’s attention is often drawn to a dyslexic 
child or student by their ‘messy’ work - short words 
spelt wrongly, poor handwriting, words crossed 
out, lack of paragraphs, and incomplete work. 
Unfortunately, teachers too frequently come to 
the conclusion that 
the child cannot be 
bothered to make 
an effort, or is sim--
ply stupid. It can 
come as a surprise 
to discover that the 
child is actually 
quite intelligent, 
and teachers often conclude that the child must, 
therefore, be lazy.
This is far from the truth. Dyslexic children, teenagers 
and adults suffer from a range of difficulties which, 
even with the greatest effort, make writing the most 
difficult activity they are asked to perform.
This/here are four main challenges for a dyslexic 
child: 
 1. Spelling
 2. Sentence punctuation
 3. Handwriting
 4. Sequencing ideas
1. Spelling
Visual memory weaknesses present particular 
challenges. This weakness prevents a child or 
teenager from having a strong memory of what 
many common words look like. You can compare 
this to your own visual memory of what the Stat--
ue of Liberty looks like - you probably have a clear 
picture in your mind. 
Dyslexic children can learn to work out the spell--
ings of words that follow a logical pattern of letter 
sounds (like ‘c-a-t’ and ‘s-i-n-g’). The best help for 
a dyslexic child is to use phonics-based teaching of 
spelling . However, the spellings of words with lit--
tle relation to their sounds - like ‘said’ and ‘ought’ 
- are particularly difficult to remember. They do 
not sound like the letter-sounds from which they 
are spelt.
In some languages, like Italian, the spellings can 
be worked out from their letter-sounds. So, a sen--
tence like:

La mia madre desidera andare all’isola.
(My mother wants to go to the island)
is not too hard to spell once you know the rules. 
However, to spell the English word ‘mother’ from 
its letter-sounds is not easy: you would think that 
the beginning of moth|er was a flying insect! The 
word ‘island’ looks like ‘is’ ‘land’ and the letter 
sounds do not create the word ‘island’.
Other words like ‘where’, ‘his/here’, ‘are’, ‘this/
here’, etc. are equally impossible to spell from the 
sounds of their letters. (These illogical spellings 
came about because of the complex history of the 
English language, which has been built up from 
othis/her languages over the centuries.)
One group of spellings causes particular difficul--
ties for dyslexic writers:

any (‘eny’) 
many (‘meny’)

does (‘dus’)
said (‘sed’)

they (‘thay’)
because (‘becos’)

island (‘iland’)
eyes(‘ies’)

friend (‘frend’)
enough (‘enuff’)

These tricky words can be learned as a ‘mnemon--
ic’ by dyslexic children. ‘Because’, for example, 
can be remembered from the first letters of the 
’silly’ sentence: ‘Big Elephants Can Add Up Sums 
Easily’. The word ‘any’ can be remembered by us--
ing the ‘silly sentence ‘Ants Never Yawn’. A useful 
book which provides mnemonics for these words 
is ‘Mnemonics’ from Tregear Books.
Dyslexic children and teenagers can be helped if 
teachers write the spellings of words which most 
children will use on the board while discussing 
the topic with them. For example, if the children 
were to write about ‘My trip’, the teacher could 
put such words on the board as:

decided
miles 

camping
mountain

lake
mosquito
campfire

etc.
Telling dyslexic children to check spellings in a 
dictionary is not helpful. To find a word in a dic--

Dyslexia and writing
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tionary, you have to know how the word is spelt 
in the first place! However, spell-checkers can 
make a big difference (and are seen as being fun 
and trendy!).
2. Sentence punctuation 
Sentence punctuation means putting upper-case 
or capital letters at the start, and periods or full 
stops at the end, of each sentence. You will of--
ten notice dyslexic children omitting these crucial 
markers of how the passage reads. 

An easy exercise to teach this 
is to take a passage of about 
five or six sentences which a 
dyslexic child can read with--
out difficulty, and type it out, 
omitting the upper-case let--
ters and periods. Children 

will soon see how hard it is to make sense of the 
passage, and they can be asked to punctuate the 
passage into sentences. If repeated a number of 
times, children will become proficient at using 
sentence punctuation themselves.
Another activity which works well is to say a cou--
ple of sentences to a child, and ask how many sen--
tences you said. For example, say: ‘I got into the 
car yesterday. I found the map I had been looking 
for.’ (two sentences). Say: ‘I went home last night 
and cooked myself a meal.’ (one sentence). The 
child will soon come to realize that the word ‘and’ 
can link two ideas into one sentence.
3. Handwriting
Some dyslexic children experience difficulty 
memorizing the sequence of movements which 
make up the writing of each letter. This can lead 
to uneven handwriting, and, if severe, may be de--
scribed as ‘dysgraphia’. 
They may also find it hard to remember which 
way round certain letters go (like b/d, 9/p, p/q. 
c, z, j, g, and others).
The following approaches can help:
• When assessing a dyslexic child’s original writ--

ing, it is important to ignore the poor spelling 
and handwriting, and to grade on the content 
rather than the handwriting. 

• The best help for improving handwriting and 
memorizing spellings is to teach dyslexic chil--

dren cursive handwriting.
• In view of their difficulties with handwrit--

ing, dyslexic children should be allowed to do 
homework assignments on a word processor at 
home, and to bring in the print-out. As this can 
be spell-checked, and usually looks attractive, 
it can help to re-build their self-confidence. 
Some schools allow dyslexic children to do 
their written work in class on an inexpensive 
laptop computer (from an educational sup--
plier) with a spell-checker, and take it to the 
Special Services/Special Needs department at 
recess/break times to print out their work.

4. Sequencing ideas 
Telling a story in the right order or explaining what 
happened can cause problems. Dyslexic children, 
teenagers and students are often unaware of the 
need to sketch out a rough outline of an essay 
before actually writing it. A useful start can be to 
jot down each part of the story on sticky notes.
The notes can then be put in order, giving a story 
outline or an essay plan. This might look like this:
1. Introduction - how we decided to go on a 

trip.
2. What we took with us.
3.  Journey to the mountains.
4.  Setting up camp by a lake.
5.  Getting lost on the first day.
6.  Two million mosquitoes at night!
6.  Cooking a meal on the camp fire.
7.  Singing songs on our journey home.
8. Conclusion - like to go again, but with a mos--

quito net! 
With this plan on a sheet 
of paper, a dyslexic child 
can then write a short 
sentence or paragraph 
about each part of the 
story, confident in the 
knowledge that each 
section of the story will 
be in the right order. Al--
though time-consuming 
at first, thus procedure 
leads to confident essay-
writing over the years.

For a university student, a plan like this can re-
build their confidence in their ability to write an 
essay which argues a point coherently. Once the 
plan is written, they only have to fill out each 
section. 

http://www.dyslexia-parent.com/mag40.html 
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Parents Corner

How parents can help their children at school
“I just don’t have 
the energy at the 
end of the work 
day to crack the 
books with my 
kid. Isn’t that 
what we pay 
tea/hers to do?
“Every child can’t be an achiever, right?”
“My kid just isn’t interested in doing homework. 
I’ve just given up. How do I help him turn things 
around in school this year?”
These are natural questions for parents to ask.
The good news is that children are born learners. 
They are curious about the world around them.
His/here are some tips that parents can use to 
help their children be successful in school.
1. GET A PLAN AND STICK TO IT.
Set a specific “quiet time” every day for home--
work or general reading. 
Involve your child in set--
ting the rules for this. 
Ask your child to come 
up with 3 rules — for ex--
ample:
• Collect all needed ma--

terials before starting. 
• No talking or fooling around during this time. 
• Complete all work before stopping. 
Write the rules on paper and post them in your 
house. Children are more likely to follow rules 
that they helped create.
Elementary school students should have 20-30 
minutes a day set aside for this purpose. Junior 
and senior high school students need at least 30-
45 minutes for daily study time. Some schools 
expect students to spend at least 15 minutes per 
subject each day on homework. Check with the 
teachers to see how much homework to expect 
for your child.
Homework, even if routine, should not be viewed 
as optional, any more than is an assignment or 
project at your place of work.
2. BE A CHEERLEADER.
Some children do poorly in school because they 
see themselves as unworthy. For a child to feel 
good about learning, he must first feel good about 
himself. Encourage your child by praising him for 
his efforts. Express interest in his school work.

3. MAKE NO EXCUSES. 
Avoid giving your child a reason for making ex--
cuses. Even if you think your child will feel better 
if you do so, never say this sort of thing: “Some 
people just don’t have a head for math.” Your 
child may think that you think she isn’t able to 
handle a task. Success in a future job will require 
your child do the best she can. You will not help 
your child by encouraging his/her to make ex--
cuses whenever it is convenient.
4. LIGHT A FIRE. 
Be enthusiastic! It can be contagious. Don’t give 
the message that homework is a boring chore. 
Children who do well enjoy learning. If your child 
does not seem motivated to do well in school, 
make a list of treats -- such as staying up late, 
pizza, or overnight stays with friends-- when 
homework is done really well.
5. MAKE LEARNING “REAL.” 
The best learning is hands-on. Show how school 
work skills are 
needed and 
used in day-
to-day life. 
For example, 
a child who 
helps make a 
meal learns 
fractions, telling time, reading and multi¬-step 
problem solving. Show your child what is un--
der the hood when you work on the car. Ask for 
“help” when you balance the checkbook or write 
“thank you” notes and letters. Have your child jot 
down notes, reminders and shopping lists.
6. FIGHT THE FRUSTRATION. Listen carefully 
when your child talks about having difficulty 
with his homework. Encourage him to break 
down problems into small steps.
7. SET THE RIGHT MOOD. 
Make your home is a place where it is easy for 
your child to learn. 
Keep books, maga--
zines, catalogs and 
writing materials at 
easy reach. Make 
sure that your child 
has a place to study. 
This could be in the 
child’s room, in the 
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kitchen, or in another place where the lighting is 
good, and it’s quiet. Be near enough to answer 
questions that your child has.
If your child does homework somewhere else (such 
as at his after school program or at a day care pro--
vider’s home), be sure to discuss with them where 
and how the homework gets done. Ask them to 
provide a quiet, well-lighted space where home--
work gets completed. Once your child is home, go 
over his homework to make sure it is complete. 
Answer any questions he has about his work.
The example you set will make more of an im--
pression than your words. The more interested 
you are in his homework, the more your child sees 
you learning, the more excited he will be about 
learning. Make sure your child sees you reading. 
Limit the amount and kind of TV you watch.
Limit your child’s TV viewing to no more than 
10 hours per week. Suggest programs that have 
useful tie-ins to schoolwork, such as shows 
about history, computers or animal life. Discuss 
these shows with your child. Help him see the 
connection to his school work.
8. ENCOURAGE INDEPENDENT GROWTH. 

Eventually a child must 
take charge of his/
her own learning. This 
means that it is impor--
tant for you to “let go” 
when your child pur--
sues hobbies and starts 
reading for his/her own 
enjoyment.

One way to encourage independent growth is 
to maintain the daily “quiet time” even during 
vacations and weekends. Introducing your child 
to hobbies, even something as simple as reading 
the baseball box scores in the sports section of 
your newspaper, is a good way to make non-
homework learning fun.
IMPORTANT NOTE: 
If the steps described here don’t help your child, 
see if he suffers from a physical or behavior prob--
lem or learning disability. Talk with a medical doctor 
or other qualified professional for expert advice.
Signs that your child may need assistance:
• Your child has a hard time staying with one 

thing—both at home and at school. 
• Your child is doing well in many areas, but has 

one area that is very difficult. For example, she 
always gets B’s in reading and writing, but is 
doing poorly in math. 

• Your child is repeatedly “in trouble” - for dis--
rupting class, not completing in-class work, or 
fighting at school. 

• Your child reports that no one at school “likes 
his/her,” and seems to have no real friends. 

• You know your child could do better, but he 
“just doesn’t apply himself” or “is just lazy.” 

• Your child complains that she cannot see the 
board clearly. 

• Your child has great difficulty writing. For ex--
ample, he can tell you what he wants to write, 
but can’t seem to get it on paper. 

• Your child’s handwriting is very poor, and does 
not improve. 

• Homework time has become a battle at home. 
• You have a feeling that “something” is getting 

in the way of your child’s doing his best. 
YOUR CHILD’S LEARNING; A DAILY CHECKLIST
Clip this handy list and place it on your refrig--
erator or another spot 
where you will be sure 
to see it every day.
1. Is a learning “quiet 

time” scheduled for 
my child today?

2. How can I praise the 
initiative or thinking of my child today?

3. Have I clearly talked about what I expect? 
Have I avoided making excuses for low effort 
by my child?

4. Can I praise a good effort?
5. What will I read or write today to set a good 

example?
6. How will I get relaxed before working on 

homework with my child so that I do not be--
come impatient?

7. Have I made it clear that my child (not me) is 
responsible for homework?

8. Can 1 involve my child in a household activity 
today that will show the practical importance 
of learning?

9. Have I encouraged my child to pursue a hobby, 
reading the newspaper or another indepen--
dent activity?

10. Did I remember to “sign off” on homework 
and attach a note if this/here is a problem?

I hope this information will be useful to you. Best 
wishes for a good month ahead!

http://ag.udel.edu.
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New Books

Book Description
The book is about the 
problems of intelligent 
children such as these, 
who struggle to learn. 

Dr Selikowitz has 
written a clear and 

sympathetic guide to 
the often controversial 

subject of dyslexia 
and other learning 

disorders. He deals with 
difficulties in traditional 
academic areas such as 
reading, spelling, and 
arithmetic, and tackles 
more subtle conditions 

such as clumsiness, 
social unease, and 
hyperactivity. He 

describes clearly what 
is known about these 

problems, concentrating 
on information that is 

of practical relevance to 
parents in understanding 

their children’s 
difficulties and in helping 

them to overcome 
them and improve their 
self-esteem. This/here 
are also suggestions 
for managing difficult 
behaviours. This new 
edition is fully up-to-
date, drawing on the 
most recent research 
on the disorders and 
their treatments. The 
encouraging approach 
and easy-to-read style 
will appeal to parents, 

as well as to the 
professionals who work 

with such children.

Building a 
Gifted Program: 

Identifying 
and Educating 

Gifted Students 
in Your School 
(Paperback) 
by Monita R. 

Leavitt (Author) 

Review
“Leavitt presents 
a comprehensive 
look at how to 
get a program 

started. It makes 
a great first read 
and experience 

for someone new 
to the process, 

and she has 
presented his/her 
information in an 
easily accessible 

format. She covers 
all the bases in 
a balanced and 

thoughtful manner. 
She has been in 
the trenches and 
his/her approach 
shows it!” --Karen 
B. Rogers, GERRIC, 
The University of 
New South Wales

Supporting 
Children with 

Dyslexia
This book focuses 
on the practical 

difficulties facing 
dyslexic pupils 

every day in every 
classroom. It 

provides teachers 
and parents with 

strategies to 
support dyslexic 

children and enable 
them to access the 
curriculum with a 
minimum of fuss 

and upheaval. 
The pupil’s 

perspective is also 
considered, with 
a section devoted 

to encouraging 
children to be 
positive about 
themselves, 

develop coping 
strategies 

and become 
independent 
learners. The 

emphasis is on 
encouraging 

independence 
while providing just 
enough support to 

ensure success. 
USA | UK

Memory Tips 
for Math: Using 

Mnemonics to Teach 
K-5 Math According to 

Individual Learning 
Styles

by Donnalyn Yates M.Ed
All Children Can 

Benefit....memory 
techniques give 
students a big 

advantage! Memory 
Tips for Math is the 

ideal tool for teachers 
and parents to use, to 
help children succeed 

in school. By explaining 
how memory works, 

and suggesting 
teaching methods 
using mnemonic 

associations, visual 
pictures, rhymes and 

manipulatives, children 
become more confident 
in math. Whether your 
child is a visual, audio, 
or kinesthetic learner, 
their learning style is 

addressed.
Memory Tips for Math 
is a 150 page book, 
chock full of pictures 
and clever ideas to 
help children learn 

and retain information 
quickly. It includes 

reproducible masters 
to make student books 
plus other fun activities 
to reinforce learning.
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Conferences

International Academy For Research in Learning 
Disabilities
31st Annual IARLD Conference
July 5-7, 2007
Bled, Slovenia

July 9-11, 2007
Johannes Kepler University
Linz, Austria
For more information please visit
http://www.icchp.org/

Society for the Scientific Study of Reading
Fourteenth Annual Meeting
Society for the Scientific Study of Reading
July 12-14, 2007
Prague, Czeech Republic

SSSR-
Conferences

October 3-5, 2007
San Sebastian, SPAIN
For more information please visit
http://www.fatronik.com/aaate2007/.

58th Annual Conference
October 31 - November 3, 2007
Dallas, Texas

Second All-European Dyslexia Conference
Organized by the European Dyslexia Association, in 
co-operation with DYSPEL.
Luxembourg: November 15th-17th 2007

The 2007 ASHA Convention
Honor the Past - Forge the Future
November 15-17, 2007
Boston Convention & Exhibition Center
415 Summer Street, Boston, MA
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Technolog Corner

Examples of Assistive Technology Devices and Software with Associated Areas of Support

Computer Games Detect Early Signs of Dyslexia
An experienced team of educators, psychologists and technology professionals 
have teamed to develop the first computer-based games designed to help 
educators and parents identify children ages 3-9 with early signs of dyslexia. 
Full story on the website
www.dyslexia-program.com/376875a.html

Technology Solution Areas of Benefit

www.Idresources.org

Assistive Technology Device or Spelling Writing Editing Reading Organization

Software Accuracy Skills Skills Comprehension of Writing

     Skills

Word Processing

Portable word processor X X X  X

Word Processor with Computer X X X  X

Specialized Supplementary Software:

Talking Text Word Processor X X X X X

Word Prediction Software X X

Speech Recognition Software X X X X 

Specialized Devices and Software:

Scanneres X  X X

OCR Software X  X X 

Visual Organizers  X X  X

Multimedia Softwares  X X X X

Additional support for reading and

writing issues:

Hand held spell checker X X  X 

Highlighting Pen  X X X X
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www.audiblox2000.com www.balametrics.com

www.earobics.com www.cut-the-knot.org

www.iser.com www.levinsonmedical.com

http://www.pavevision.org www.levinsonmedical.com

www.rfbd.org www.spelling.org

Cognitive 
exercises to 
build functional 
skills

Products 
for balance 
and sensory 
integration

Software to 
build phonemic 
awareness skills

Interactive 
mathematics

Special 
education 
resources, 
referral 
information for 
assessment, 
treatment and 
advocacy.

Medical center 
for learning 
disabilities.

Raises 
awareness of 
the relation 
between 
vision and 
achievement.

Sensational 
strategies 
for teaching 
beginning 
readers based 
on Orton 
Gillingham 
method.

Recording 
for the blind 
and dyslexics. 
Learning 
through 
listening.

AVKO 
Educational 
Research 
Foundation AVKO 
comes from 
Audio, Visual, 
Kinesthetic, 
& Oral a 
multi-sensory 
approach.
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Egyption Animal Word Search

WORD LIST FOR PUZZLE
ARABIAN BACTRAIN HUMPS SHIP OF THE DESERT
CLUMSY BEDOUINS EYEBROWS DATES
PACK ANIMALS WATER DROMEDARY UNPREDICTABLE

Pomi
by Ellen Cammaratto

Pomi the camel lived in a zoo 
And never did what camels could do. 
He dreamed of deserts in foreign lands 
And green oases amid burring sands.  
His ancestors wore diamonds, gold and jewels 
And carried the guards of the great shiek Abdul. 
Some others were known for their speed and strength 
And won camel races wherever they went. 
A huge caravan was where he should be 
Carrying his owner through Iran or Turkey 
Not locked behind bars or in pens made by man 
But free to roam over dunes made of sand. 
Not laughed at for spitting or for the hump he wore 
But really well loved for the burdens he bore. 
Appreciated for being a helper of man 
Who live in these changing and waterless lands. 
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